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CHAIRMAN GRIFFITHS: Will the meeting please
come to order,

Before I introduce the speaker of tﬁe evening
I would like to make two announcements. This meeting
wlll be followed by a receptlon for President Fred Cyphert
and it will be in the International Ballroom, immediately
across the way.

This evening we will have a 11ttie Innovation
for 1ectufers or speakers here at the AACTE. Following
hlis speech Mr. Shanker wlll take quest#ons from the
audlence. We have one microphone set up here, so that if
you feel that you've lost your classroom volce, come over
to the.microphone; otherwise, we éan probably hear you
wherever you are.

I think 1t is safe to say that no one is

Indifferent to tonlght's speaker. Everyone has strong
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opinions about Albert Shanker, the dynamlc and outspoken
leader of the United'Federation of Teachers, 65,000
teachers, para-professionals. guidance counselors, psychologi!
1sts; and other school personnel in New York City and of
the Amerlican Federatlon of Teachers' almost one-half
million education professiohals. He is known in various
ways, alternatively, as intelligent, tough, and liberal,
and as abfasive; power hungry, and reactionary. In any
event, whatever the disagreéments people may have with him,
he stands as the "boss teacher," the man who with steady
personal energy forged his colleagues into an organizea
profeséional force. |

Al Shanker's beglnnings are famillar tc many in
this audlence, He is a product of the New York City schools)|
An‘honors graduate from the University of Illinois; and
an A.B.D. ffom Columbla. Al started his career in 1952
teachlng mathematics in Junior‘high.schools in Queens and
in Harlem at $2h00.a year; with a take-home pay of $36 per
week. Just about pays for a room here; one night. {Laughter]
Teachers were followers rather than autonomous professlonals
fhen, and collectlve bargalning rights were a dream.

That change that began in New York and spread

throughout the country 1s due 'In large measure to Albert

CLARA BERGER & ASSOCIATES
STENOTYPE REPORTERS
CHICAGO



Shanker. Teacher unlonism has not only won pay 1lncreases
'andlimproved benef}ts through skillful negotiations, but
1t has made teachers keenly aware of thelr own ongoing
development as professionals. Al's role in the Teacher
Center bill is but the latest example of what I mean.

And so, between fhose Middle Ages of the teaching
profession just a short ¢ime ago, and today; Al Shanker
found hils frue vocatlon as a union leader and publlc policy
architect. He started with‘work for the New York Teachers
Gulld, proceedlng to the AFT; where he became an organizer
in 1959, When the UFT replaced the Teache;; ¢uild in 15604
he became secretary of Local 2, and in. 1964 he was president.
He has held the post ever since, wlnning renown as a tough
strike leader, a skilllful negotiator, the guilding spirit
7i:uehind the union's $§1 million scholarship program for child-'-
ren of low-income families, and of its career ladder program
that allows paraprofessionals to earn degrees while working.
He became President of the Amerlcan Federation of Teachers
in 1974 and a truly national force to be reckoned with,

In addition to thé presidency of the UFT and
AFT, Mr. Shanker wears other labor haté. Among them, he 1is
executive vice president of the New York State United

Teachers, and the first teacher to sit as vice president on
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AFL—CIb eiecutive council. His not-so-extra-curricular
activities include membership on the boards of the A. Philip
Randolph Institute,; the lLeague for Industrial Democracy,

and the Unlted Fund of Greater New York. The weekly
Shanker célumn, which Al writes himself and which is run

as a pald ad in The New York.Times, ranges over the education-
al; social, political, and economic spectrum and is widely
read and réspected. It shows; I think, his deep concern
with human welfare on a broaa scale. Such a life leaves 1littlg
time for recreation, but he does manage to bake Viennese
lpastries, occaslonally take some photographs; hike, and.
listen fo Baroque music.

Teachers have fallen on hard times, particularl&
1p beleagusred New York City; and Albert Shanker 1s nelther
pevading nor euphemizing the facts. On one hand he is seafching-
for educational solutlions to amellorate the effects of
drastic cuts (22%) in the city's school budget. On the other
hand, he believes, as I do; that the so-called oversupply
of teachers 1is artificial. If this nation offered proper
attention to children in schoél and formal educational
opportunities on the "Educare" principlé to preschool child-
ren and to people who'want to‘continue thelir education in the

adult years, there would be work for all teachers, and our
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soclety would be better off for It.

Schools of educatlon are, of course, equally con-
cerned about the upgrading of teaching and about the employ-
ment of educatlon professlonals, We have been exploring some
avenues for cooperztion with the organized profession, and
I hope Mr. Shanker will give.us the view from hls perch.

Al., (Applause)

"PROFESSIONAIL RELATIONSHIPS:
REALITY AND ACTION"

MR, ALBERT SHANKER: Thank you very much, Dan.
And I want to thank Johnathan Messerll for getting on the
phone ; few times and forcing me to come here thils evening,
because I think that in a time of troubie -- and wWe are all
in that time now -- itlis Important to analyze Just what our
problems and troubles are, and to see 1f there 1s some
cre@tive waj to deal with those ﬁroubles.

Now I'm sure that In this meeting énd In previous
meetings there has been a recltation of the various problems
that we face together. We have, of course; somethling that
mogst of us did not expect, and eveh affer 1t happens we
refuse to belleve 1t. When the birth rate went down and we
could have started counting very egrly how many students
would or would not be coming some years later, we walted

untll it hit us,
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We are faced with an economle disaster of
proportions which again most of us believed that there would
never be another depresslon again. We read all of those

2
articles and bookgs about how a fellow named Péynes taught
the government how to do 1t back in the 30's, and it would
never happen agailn, and herelwe are; not exactly of the same
magnitude but certainly rather Ilmmense.

'And then we have also experlenced over the last
decade and a half or so a vefy changed attltude on the part
of many toward the schools, toward educatlion, toward teachers.
I think that 1f any of us were to walk a fgw blocks and
find a béokstore that was well stocked, and 1If i1t had one or
two or three shelves.of books in the fleld of educatlon, we
could be quite sure that the overwhelmlng majority, and
perhaps all of the books stocked, would be books of critiés
of educatlon, of the schools as an Institutlion, we would have
de-schoollng societles, and we woul@ have the Coles and
Cozzels and Frledenbergs and Yvonne Litch and others.
Fortunately, most people don't read those books. (Laughter)
But nevertheless they have had'quité an effect, because 1t
is the authors of these shocklng works wﬁo are from time to
time Interviewed on the Today Show and on other programs,

they get thelr five minutes and the typlcal format 1s that
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this person who used to be a teacher in a public school

iﬁ a blg city for four or five months has just written this
marvelous book, and he comes on and says, "Now, I was only
there for four months, I was fired after the four months,

and I was fired because I was the only brllllant creative
person in the school and they Jjust couldn't tolerate me,

and everyone else takes these bright young; Inquislitive
children, and you know what the purpose of the school 1s --
i1t 1s to beat all of that out of them and see to 1t that they
don't move up but are taught to stay in theilr place, and

1t 1is because I couldn't accept that system that I was thrown
out and now I have opened up my own 11ttle school in my
garage (laughter) and the three kids and I love each other
and 1f only you would'smash the public schools and glve egch
.kid a voucher and éach teacher & garage, we would have a
perfect educational system." (Laughter)

That of course 1s a bit of exaggeration; except
that the books that come out have been hostile, negative,
they have been ldeological and polemical rewrites of hilstory,
and unfortunately fhey have been adcepted by the medla as
providing accurate evidence of what goes on in sdhoola.

Now, that 1s one part 6f our problem, I think |

another part of our problém has to do with the success of the
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institution that we are 1nvolved‘1n. And here I think back
to my own experiences as a studenf and child in school., My
parents were lmmigrants and to them school represented an
opportunity which they never had in the old country; and
1if I came back and criticized the teacher or curriculum or
anything else, I really had.a problem., They would certainly
"give it to me" then., The teachers of schools, the princimEi
all of the whole institution was on a pédestal, was respected|
was the authority of each of the people and the institution
was Jjust absolutely unquestioned, and my parents were certain
that as a result of their children being able to go to school;
and as a result of thelr firm attitude with the children |
as to what they had to do, that this would mean that their
1ife opportunities would‘be quite different.

| Now, that wasa't such a long time ago. That
was the 1930's and the mid 19&615. And the reason, of course,
that my parents had that feeling is that we lived in a
community where if anyone had graduated from elementary
school, that person was a pretty wellleducated person in
that community. There weren't too many who actually completed
elementary school, and if a person had'completed‘high school,
that person was one of the few intellectuals ln the community

We didn't know anyone in that whole community, except for the
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ﬁeachera; and the‘doctofa and the other people whom we saw
from time to time, who had gone to college, Tﬁat was a world
apart.

So there was this great dlstance between most
of the people whose children were belng served by the schools
and the teachers who were among the very few In those days
who had had a hligh school education, some tralning school or
teachers caliege, or some college education.

Well, one of the great problems that we have
faced 1n recent years, I submit to you; 1s that we have
educated the population. 'Yes, they have all gone to
elementary school and to high school, and we now have
teachers who llve in communitles whefe the majority of adulté
In the communlty have graduated coilege; 1lndeed, they not
only graduated college but most of them belleve that 1If they
weren't busy at jobs where they are making more money,
they could do a better job In educating thelr own children
than the teachers do. 8o that we no longer have -this
educatlonal gap between the masses‘and teachers, where the
people in a community look up to the teacheré, one of the
few educated people in the community. ﬁe have succeeded,
we have educated masses of people; more than any other soclety

in history, to a polnt where the average ciltizen can now look,
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not up to the teacher, but elther straight at,or perhaps
ih some cases, down, Well, that 1s hardly a reason for
feeling that the 1nstitutlion has falled, but 1t does mean
that our own exlstence as an institutlion 1s subject to
greater criticlam,

I think that thefe is a third major problem
which deals wilth the relationship of the general public and
how 1% seeg the school teachers, educators, and that is,
the preoccupation of Amerlcan schools, administrators and
teachers wlth the notion of innovation. The 1ldea 1is that
you've -got to show that you are alive by constantly doing
something new and dolng something that 1s different, and
showing that you are trying, and that you are abandoning
what you did before. Now, for a long perlod of time that
.worked, this business of ﬁWe're innovating," but, you knoﬁ,
the extent to which that concept has been universallized
in schools and educatlon, 1t has become rather destructive,

Suppose that you went to a doctor and he looked
at you and sald, "I don't know what ls wrong with you,
and 99% of all the'éther doctérs would prescribe the following
which certainly works but I'm not a docéor who llkes to do
the same thing all the time, 80 I am going to innovate/{Laught

Well, you would probably run aﬁhy pretty fast.
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You can't bulld any 1ﬁstitution on the basls
that you do not have things which you know, and things that
are of value, and things that ought to be preserved. You
cannot sell to the public something which 1is constantly moving
and constantly changlng. You can't get across the 1ldea that
everything we did before is 50 bad that it has to go, merely
for the sake of novelty. And I am afraid that in many places,
that is exa;tly what happens and we have these great slogans
that people use all over - "Every educational experiment 1is
doomed to succeed" - things 1like ﬁhat. We are always proclaim
ing success and yet we are always throwing out what was
successful in order to innovate and to bring 1n something
that 1s brand new, and we do not have a fleld -- Well, you
take the field of mediclne where a doctor can establish
‘quite a reputation'by advértising his fallures. He can
write saying, "Now I had the following fiﬁe people who came
to me and they had the following symptoms, and I had read
the efforts to conguer thls dlsease by Doctors A, B and C,
and knowing that the following new developments had taken
place, I triled the‘following énd the patients all died anyway.'
He writes this article and he gets qulté a reputatlon in the
world of medicine because no one will ever dle of the same

"cure" agaln. (Laughter)
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Now, can we say that? (Laughter) We can't
because no one will employ someone as & principal or a
superintendent because he wrote three or four articles paying
that he tried the foilowing things and they didn't work., It
would be very refreshing, and 1t might very well have greater
acceptance on the part of the‘public 1f we admitted from
time to time that something didn't work and that 1s why we
want to chaﬁge, and 1f we also sald there are certain things
we are doing that are right #nd that we don't want to change
them unless someone proves to us that they have something
that is better. |

Then, of course, we als0® have along with this
innovateness, the greatest innovatlion of all, every couple

of years we get rid of the superintendent and we hire one

that is being fired from some other school district. (Laughter]).

That 1s a great sport but it is not designed to inspire
any kind of public cpnfidence in the long run.

Well, all right, we have & declline in the number
of Btudents,‘we've got problems In terms of the economy,
and we certainly have some prablems'in terms of how the
population sees the schools with thismdécade and a half of
criticism, and I wish, by the way, that our colleges would

produce as many answers to these criticis as there are critics

S’
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We-live through these waveg of popularity; and when 18 the
last time there has been a book on the American educatlional
scene that enjoyed any kind of public popularity which pro-
vlided some kind of defense or rationale of the institution?
That Jjust doesn't seem to go.

Well; what do we.do when we have problems? My
approach, starting as a teacher in New York City, and when
I started téaching In 1952 there were 102 different teacher
organlzations in the clty of.New York - 102, There was one
for each of the flve borroughs, one for each religion; one
for each grade level and there was one for.each grievanée.
(Laughtér) You see; in 1928 they had changed the pension law
and that meant that those before 1928 were on one pension,
apd then after that you had pre-1928 teachers and post;1928
‘teachers, and in 1947 the state went on a single salary,
and the hlgh school teachers wanted to restore the differentid
and the elementary school teachers wanted to retain single
salarles. There was a group called the "Sixth and Seventh
Grade Women's Teacher Assoclation of Bensenhurst" because
at some point somebody had doﬁe something to them and they
were organized to get even, I guess.

All of these organizations had a philosophy, and

the philosophy was that the smaller the organization, the morg

L1,
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effective., (Laughter) Now; walt, don't laugh. They had
Bolid evidence and some pretty substantial reasohing behind‘
their views. In the first place, they all believed that
Bince the most important thing was to handle thelr own little
special interests, that if they were in a large group that
their own interests would be neglected and they would be
swallowed up, and therefore the smeller, the more you have
a group with only your own small interests, and let everybhody
else take care of the generai 1nterest$, "We'tll take care
of this thing and 1f we get into one big organization,
they will never take care of our problems." So that-waé
‘one of the reasons. )

The other reason was, a5 one explained to me, |

arxd; at that time there were 50,000 teachers in the city,

'"Look, if you go in and ask the Board of Educatlon to give
each teacher $1.00, that is a lot of money, that is $50,000.
But in our organization there afe only 50 of us. (Laughter)
S0 we ought to be aﬁle to negotiate more effectively because
if they give us $1.00 each, it wi;l cost them e lot less
instead of glving 1t to everybody."

Sometimes people in organizations and institution:
that face problems tend to meet those problems in just that

way. They tend to retreat and deal with the narrow issues that
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concern them, and what they dc; is they break off ties or
" neglect relations with other groups that really do have a
common interest,

I want to specificaily here talk about something
which is of major interest; Itm sure, to you. Teacher
experiencg Wwlth thelr preservice education -- and I am not
exempting their inservice education, I am Just concentrating
on this parf of it -- by and large, the experiences as
teachers report them, they are not particularly elated,
they don't feel that their preservicé education prepared
them for some of the great problems which they later face in
the classroom. And so there tends to be quite a bit of bad
mouthing of teachers education among teachers and among
principags. That bad mouthing; and the COnseqﬁences of that
bad mouthing; are somewhat similar to what has been going
on in the fleld of co;lective bargaining. You khow, teachers
organize, and the Board of Education starts saying to the
public, "Look at these teachers, they are no longer interested
in Latin ox driver education,'of séx education, or English;

. or soclal studies, they are now greedy monsters, all they
want are more dollars, and they are terrible." And so what
do thq teachers do? All the teachers in self defense, in

order not o have thelr reputation completeiy tarnished in the
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e&es of the public, turn around ahd say; "That Board of
Education 1is quite 1ﬁcompetent. They are wasting money
on the following things, the administration is terrible;
and, you know, when we are all finished with that fight, the
public believes both of us." (Laughter) Which means; of
course, they believe there is nothling good about the
ingtitution and it is a terrible crime to waste any money on
it. |

I think it is about time that we try to resolve
a similar problem that exists in thé felationship between
teachers and colleges and universities. I think there is an
analogous relationship there, and that many in colleges and.
universities are constant;y talking about teachers and their
lack of competence, and talking'about devising teacher-proof
instead of foolproof, teacher-proof materials, aﬁd curriculum,
And, on the other hand, the teachers constantly éngaging
in this bad mouth of the fact that they claim they got
absolutely nothing from theilr education; and they had to do
it all by themselves. Because when we 5egin to think about it
end I think the teachers are starting to think about it, those
outside of the profession who are now aiﬁing thelr guns at
colleges and unilversltles, and who are talking about developin

not only a fteacher corps, but other professlons, through some
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sort of apprenticeship ér life experiencé; or other direct
programs; that the people who are proposing the dismantling
of higher education, to a lafge extent, are no frlends of
teachers; that teachers have to beglin to realize that those
who are now joining them in the criticism are really saying
that; “Look; you ought to deprofessionalize. You ought to
require less time, and you ocught to require less training.
And by and "1arge; thé motivation of the other critics is not
the same as that of teachers. The motivatlion of the other
critics 1s to really open up almost any flield to anybody and
to deny there is any body of knowledge, or any tralning or
expertise that is needed.,"

I don't think 1t will fake too long a perlod of
time for teachers to understand that whatever thelr problems
were with their education; that 1f they Jjoln in this chorus

of critlicism and say "Hurrah, I didn't like the training

I got,"therefore they are hurting themselves, they are hurting

thelr own position, tﬁey are hurting the entire 1nstitution,
they are aligning themselves with those who really want to
create ‘a downgradlng In this entiré field. |

This I think is the first step. I think that
tfeachers have to -~ I am not saylng they can't speak freely

about'some of the shortcomings, or some of the changes they

3
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would like to Esee, and I don't think we should ask that of
them -- but I do think that teachers have to seea the threat
that is posed by the current attack, and that that is not
merely an attack on teacher training of ocn hlgher educatlon;
it is an attack on them too, it is an attack -- Well, gee,
if they went to an institutién where they didn't learn
anything and it didn't make any difference, then why should
they be teaching instead of gomebody who out on the street
never went to school at all? That is the consequence,
the logical consequence of some of the attacks, and I think
-1t is the job of teacher organlzations to bring that message
to teachers.

I want to assure you that for the American
Federatlon of Teachers that we have been, and will continue,
Qdoing that. We do.not believe that the attack is a healtﬂy
one; either for higher education or for the teaching profes-
sion, I think that at the same time, when all of us are undern
gttack, that there 1s an obligation on the part of those of
you in higher education to understand some of the problems
‘that teachers havé,. And I want to say that I do not think
that colleges and univergities have movéd very far in their
understanding of the new world of teachers and of théir power,

and of their organizatinﬁs. Many colleges and universlties

are still living 1n the pre-collectlve bargaining world., They
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st111 believe that maybé it will go away 1f we Just continﬁe
to lecture about professlonalism, that maybe‘it won'f happen
here, that maybe when we work with a given school district
we will work with the professional teachers who aren't
involved in all this stuff; and not with the others, and

to the extent that out there are teachers, Just as you in
hiéher education are at this point, fighting a 1life and
death struégle for your survival, and your survival 1is one
that teachers have to be interested in because it 1is related
to thelr professionalism and their status.

So I think it is about time that Just as teachers
are going to have to understand that just because maybe
they didn't like something, or a lot of thelr education,
that doesn't méan they should destroy anlinstitution which
is very important, and destroy it rather than approve it.

I think that same obligation on your part, to
try to understand that when teachers are involved in 1life and
death struggles; that there is an obligation on your part
to not Instantly condemn or instantly react on the basis
of what 1ife used to be like, but 1t is X think your obliga-
tion to take a look at what it is that ieachers are trying
to achieve and try to understand it; in thpse cagses where

you can, to cooperate with them. But alsco to understand that
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fhe only way our problems are golng to be resolved 1s not.
ir we have those 102 different organizations.that used to be
around; but 1f we in the educatlon communlty are able to
build a strong coalition, we wlll be able to come through
this peridd very well, But if we do'not, 1ff teachers have

to pick fights with you over the quality of what used to be;
and 1f you've got to pick fights with them over whether you
think they should organlize or engage in collective bargaining,
or whatever; if during thils perlod of time we are busy
fighting each other, then I think the fight is 6ver and we
are all going to lose. I think the question that we've got
to ralse at this poiﬁt is, where is the lmportant fight;
what is the important battle? I think the important battle
is one over the entire future of American public education.
There 1is an attempt, many attempts, almed at'schools, at almog
every level; more anti-school feeling, a great deal of higher
education feellng all across the country, some of it with
gome intellectual support, with Caroclyn Byrd and others on
the value of higher education, started some years ago, I guess
with Iﬁerberg's book "The Great Tfaining Robbery." Quite

a number of those now., I don't think tkat the critics can
succegd 1f we are able to form a coglition on the key issues.

Now, what 1is it that teachers see from theilr

t
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experlences?-- and then I want to get bvack to this coalition.
Téachers, many of them, have had the experlience of having
gone to elementary, high school, college, perhaps some
practice teachling. They do everything that they were told

to do. They walk into the classrobm the flrst day, very
unprepared, because 1t takes fhem about a half hour to get
the students to stop yelling and to sit down,; and when the
teacher says;'"My name is...," then five children start
yelling and screaming and laughing, and throwlng back
variations on the teacher's name.l Then the teacher starts
reading the roll to get them seated in some order, so that
the teacher can tell who this c¢hild is, and who tha t one 1s.
0f course, the students don't cooperate and say there 1is

no Joe Adams In thils room, ha! ha! Then they assume different
names. ’ |

S50 here you have a teacher who has been through
five years of higher‘éducation and a bunch of 1little kids
make a monkey out of him in the first three hours., A very
shattering experience. Then on top of 'it, the principal
walks by and opens.the door, calls the teacher over, and
probably says, "Mr. So-and-So, why don'é you motivate them?™"
(Laughter) Then he closes the door. (Laughter)

So the teacher trles for a few days, perhaps triles
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for a few weeks, toyleafn all the techniques and methods
that the teacher legrned, and they don't seem‘to work; And
theh the teacher starts dolng other things. The teacher
finds that if teaching technigues won't work, "I am going
to try some survival techniques." Teachers develop many
different survival techniques, They find out that 1f you
get the students to copy some things, they will keep quiet
for a peridﬁ of time. If you have a chore of assignments,
you see to it that there is some accounting on those so thaf
the students wlll behave then. They find out that there are
ways of suspending students, wilthout suspending them. You
can make them student monitors and havé_them take notes

of the rooms. That really expels them from the room, it
keeps them out and the worst kid in sc@ool becomes the
principal monitor and he 1is never in any classroom,

Then there are one or two tedchérs in each
school who: are known as Cecll B, DeMllle, they show films
all déy long. (Laughter) That has a soporific effect on
the students. In one school that I worked at, we?ﬁeré
two blocks from Central Park and Ifwould say a substantial
portion of the faculty took the students to the park all day
long, where they had some cgthletlic activities and there were

no problems with the students in those situations.
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But the teachers in many of these cases where
the teaching techniques, which were taught to them, do not
work and so they develop a serles of survival mechanisms;
which enable them to keep the class in some order and to
avold problems with the admlnistration of the school. Thls
1z not an unusual experience; What can we do?

Let me raise another questlon. We have teachers,
and in the 61d days when we had a blg teacher shortage, we
used to have 16,000 new teachers a year In New York City.
Some camerfrom north, south; east; west, different packﬁ
grounds; relligious and racial; etc., but one thing you noticed
very quickly. You would take 10,000 teachers leaving the
system and put 10,000 new ones 1n; and inslde of one week
you couldn't tell those who came in and those who left,
fhey-were doing exéctly thé same thing.

So there was something about the ciassroom, the
school; the principal, the parents' expectations, that whole
complex of things, there was teacher education golng on right
in the classroom. The chlldren, the way the classes, the
rooms, everything else was structuréd, that, more than any-
thing else, declded what a teacher was éo do.

| We have another problem that teachers face con—‘

stantly. They are largely evaluated on the basls of whether
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they are able to maintain order.. The teacher who has got

a lot of noilse in the room; a 16t of movement, everything
else; very frequently creates problems for the teacher next ‘
door, for thé principal; the parents walking through. And
yet while we want teachers to maintain order; Or we say th&t
we do, we also wanﬁ the teaéher to innovate. Every time

you change what you do in the classroom, the students decide
they are going to renegotiate the rulesnof the classroom
with you. Innovation involves a certaln amount of disorder
and a certain amcount of éhanging of fules and procedures.

So at the same time that the system continues to tell the
teachers, "Look; you've got to have this orderliness or

it shows that you are not quite up to 1t," the system
simultaneously says, "While we want you to keep things pretty
neat and nice and quiet; st1ll we want you to constantly
change, which undoes the quletness and the stillness and
everything else that goes with that.

Then, on top of it we haVe a system of supervisQ
ion in schools. From time to time I amlinvited to conventions
of school principals and administrators as part of "know
your enemy program.' (Laughter) At some point in the proceed-
ings I usually ask them, "How many of you when you were

teachers had a princilpal come in to your room and sit in back
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énd observe you and at the end of 1t write up the report,
and then maybe have a conference with you?" ,6f course,
théy all raised thelir hand because that is the standard way
of doing things, And then I sald, "How many of you after
you have received such a report telling you that you had
done the following things not quite rilght, or that you migh
do them a little differently; how many of you felt that
that helped you with your teaching and that it improved you
instructions?” I look out over the whole audience and

if there are a thousand people there, maybe two of them

t

r

raised -thelr hands and all the other were shouting them down.

Well, we have a system that almost everyone
agrees that ﬁhen it happens to them;-when someone came 1in
and told them what was wrong, they were offended, they
thought the person didn't understand, they felt threatened,
and yet they continue doing it.

These are some of the -- I am trying to state
these brilefly -- theee are some of the experiences that are
at the heart of the teacher thrust to want to bring about
some change. One of those changesris the notion that we
should as a‘part of entry into the proféssion have a very
substantlal internshlp perlod; that teaching is not just

something that you learn from books and i1t 1s not also just

i
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something that you can ﬁcquire in a short period of time
and practice teaching as we now know 1t. It‘involves.a
comblicated set of performance gkills on top of the knowledge
that one gets in the education that one gets in college;
and that these perhaps are best done on the job, and this
will also glve us an opportunity to find out those who probab+
ly should not come into the profession.

.We are very much committed to that, and this
is a fleld which I'm sure that we can work on together.
We have no intention of saying that this internship should’
not be-a part of a person's education. The internship has
to be designed and monitored and worked wlth the same way
that a medical school has a relationship to the doctor interﬂ
and to the hospital.

We also believe that after a teacher starts
teaching, that the teacher will many tCimes find that he or
she has problems, and the chances are that the teacher will
be unwilling to go to a supervisor, because if I go to my
principal and say, "You know, I really never did understand
fractions when I was in school and I am suppésed to teach
them, ' that that is likely to be used aé a confession of
guilt'and may very well be used against me in a proceeding,

either not to employ me during the probationary period or
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ﬁfter that in some procéeding." So the principal is not
a person I am likely to go to. To go to a coliege or universit
well, I am now teaching, and there may be some distances
involved, you Just can't move in and out of there. But some
way in which teachers can get help, whether it 1s with
disciplined questions, or whethér it 1s with subject matter
questions; or whether 1t is Just trying to do something
different. That is where the notion of teacher centers comes
from, and there too there 1s no reason why teacher centers
should not be a cooperative venture, which invoives_higher
education. And I want you to know that the American Federa-
tion of Teachers 1is not in agreement with the movement
which excludes higher education, I think the whole question-
of who has 51%, or 49% on the board, is kind of cosmetic,
and I think it is unimportant. I think 1f there is a relation-
ship, it will work, and if there is no relationship, regard-
less of how many votes one side has or another, it is not
goling to work, but this is something we have to work on
together.

That leads to one othef point and that is this
whole demand for accountability in the iast decade. I don't
like the word because usually 1t comes from those who think

that education can be reduced to accounting - the more you
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get for the buck, and héw many dollars do you save if you

do }t this ﬁay or that way. That is one of the great
definitions of accountabllity that has recently come forward.
The other; of course, deals wWith kind of personal servant
relationship, where the teacher is Supposed to be the servant,
where people say; "You are the teacher. You are working

for me in this community. You have to be accountable to me,
which means 1f I don't like &ou; or 1f my child didn't
succeed this year, that shows you are a poor teacher and

out you go." I am not talking about accountabiiity in
either of those senses. I am talking about it in a true
sense, and that is, if.the people of our country are spending
the blllions, which they are spending, and we expect them

to spend many more billions on educatlon, then they have a
right to know that those moneys are being spent in a worth-
while way. Part of the job which you in higher education;
and the practitioners, elementary and sécondary education,
have, are to fevise certalin ways of improving what we are
doing and, secondly, to devise ways of testing what we

are doing; which have some credibiiity, and'ﬁhese tests

have to be done in such a way that the %eacher isn't
frightened, that she is golng to be fired, because the

children didn't do well that year. The principal should not
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be encouraged to cheat because 1t 1s going to show that his
school 1sn't marvelqus; and the school board, you know,

one of the blg facts of American education is when Mr. Coleman
set out to do the Coleman Report -- Thirteen of our largest
cities would not let Mr. Coleman in to test the children
because they didn't want thelr schools compared to any other
schools; because 1t would be a reflection on their own
service as é Board of Educatlon members., This 1s something

- that has to be done together;

Well; at this Jjuncture, with the problems that
we face; there are really two raods: One ig a view tha£
there 1s a limlted pie; we are under attack, the ple is going
to get smaller, and therefore the best way to sucéeed is
ltp turn around énd to grab as much of the remalnin g pie
‘as is there for you and let everybody else do the same thing.
I-must say that there are teachers and administrators in
higher education who take exactly that view. "Let's now
fight each other for a sﬁare of the small ple."

That isn't the only way in.which it can go.

There is no reason during thié period of time to be
pessimistic. In‘spite of the problems ﬁe face, and I have
mentioned some of them and I certainly wouldn't underestimate

them, I think that we have great reason for optimism and

that there are quite a few positive and even educationally
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fevolutionary things which could'happen In thenext couple
of years 1f we are éble to pull ourselves together,

I think one of the slgns 1s the fact that in
splte of the criticlsms of educatlon, 1n splfte of the fact
that we have educated people up to the polnt where most
of them feel they are qulte able to tell us what we ought to
be dolng, in splte of these negatlve things, that year after
year the oné plece of legislation or paékage of legislation
1n Washington where even 1f a Presldent vetoed 1t, there
was an overrlde, a huge override, énd fhat was the education
funds. . If you take a look at the history of the last elght
years, and anyone who says that the American publlc doesn't
support educatlion, I-think they just don't know what they are
talking about, because not only'has the Congress consistently
overridden the vetoes of the President, but we have in educa-
tion the only tax structure in this country wheré the people
have to vote for the money fo support the schools, I don't
know whether we would have an army, a navy, Soclal Security,
welfare, hogpltals, or anything elée, if the people had to
vote for it. I don't know if we would have a country, if
the country had to go through the same ﬁinds of things to
get support for its programs as we do for education. But 1In

-Spite of the fact that there are rejections of budget, the
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éverall history has been one of support and contlnuea_to bé
one of support.

Now, we have the beginning of a new educational
coalition and formation. A couple of years ago a number of
organizations, including yours, the leadership of these
organizations were appointed by the President to go to a
conference in Paris to the Organlzation of Economic Coopera-
tion and Development, and at that time the groups ﬁhat were
meeting there declded that 1t would be worthwhile to contlnue
meeting back in the States 1in order to develop é common
program on a number of educational issues., We have done
that. I'm sorry that only one of the major national groups
declded not to stay and to leave and go 1t alone, and that
is the National Education Assoclation, and I hope they come
back. But all the other groups have been working together
on major pleces of legislation, major programs.

Now, why should we get together, and what are the
grounds for optimism? Well, one of them is the fact that
there 1s a major plece of soclial 1ggislation that 1s on the
agenda which, if we can pull ourselves together, will move,
and that is the -- some verslon of the ehild and Family
Service Act, some creatlon in this country of universal early

chllidhood educatlon and daycare, So while we sit in our
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conferences, c¢rying about the fact that there are too many
téachers, of which there are not, we haven't delivered
anywhere near the services in the schools that we now have
that we should be delivering, nor are we providing facilities
for five-year olds and four-year olds, three-year olds,
whose parents are working ana who have to fend for themselves
in the neighborhood.

“ This is an ares in which we should be developing
a program; and I don't know how many of you are aware of the
fact that there 1s a big fight going on right now,lnot
over thg question of whether or not there should be early
childhood education, yet that is part of the fight. 7There
1s a whole rightwing movement in the country that says
that the purpose of early childhood education is for the
.schools to take cﬁildren ét a very early age and indoctrinate
them and have them spy on their parents, and do things like
that, But I am not taking that very serlously. I am taking
seriously, however, the fact that thls country 1is on the
verge of expanding educatlonal opportunities for millions
of children, and there 1s grave doubt as to whether this
expansion will take place with the public schools sponsoring
these programs. The development at the present tlme is that

there are offices of child development being created in almost
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évery state in the country, and fhe notion is that the
school can't do a géod Job with what they've got right now,
therefore, "let's set up a new school system for these
youngsters, with new programs and different standards and
with different training programs." What we have are the
developuents of extremely 10w standards, no training or
education required; we have a large nuwber of groups in the
private sec£or, Kentucky Fried Chicken ﬁas opened up some
daycare centers; not using that name (Laughter), they've
got some other name, some story boék'name; and we have a
large number of private‘sector people argulng that this
should become private enterprise with the government glving
vouchers to little children to go to these places. And the |
private groups are already lobbying in Washington against
any educafibnal requirements for those who are golng to be
working with chlldren in early childhood} This is an area.
Another one. We 1n the AFT have given an overall
name of "Educare" -- look, we've got 10 million people
in_this country who are unemployed, We'are not going to let
them dle, They get food stamps, they get unemployment
insurance, they get welfare money, they‘get supplementary
help Ln.terMB of handling their medical bills, a whole range

of services that they get. For every one per cent of the
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ﬁeople in this country who are unemployed, the_federal
government loses $16 billion as a comblnation of taxes,
which are not paild by the unemployed, and services and hene-
fits which the federal government has to supbly to them,

Now, why have 10 million people been sitting at
home unemployed looking at themselves in the mirror, wondering
why they have been rejected, why they are no good, why
they are wﬁfthless? Why not approach the Congress of the
Unlted States and face the Presldent of the United States
and say; "Look, isn't 1t tlme that we gave people in our
soclety a chance to go back to school periodically throughout
11fe? This particular fellow who dropped out of high school
and has bheen working at this menial job for X number of
years 1s now sorry and Lf he had a chance he would like to
go back and do something else." Here is someone who graduated
high school but didn't want to go to college. And here 1is
someone who went to_college for two years and who would now
like to return. Wouldn't 1t be a much more constructive
and better use of funds if we said‘thaf instead of having
10 million people sitting out there unemployed, that we
would provide educational opportunities’for millions of
peoplg who want to take sabbatical from their job to return

to get an education, and while they are belng educated their
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places would be taken by some of fhe 10 million who are sitting
at home collecting thls money.

We have all had an experience with this. It was
called the G.I. Bill of Righta. There were a lot of people
there who dropped cut. I went to school during that period.
I was not a G.I., I Just miésed by a few months belng drafted,
but I was in school, and it was about 60% at the University
of Illinols during that period of time ﬁhat were G.I.'s,
and there 1s no doubt in my mind that that was the best
generation of college students théf fhis country has ever
seen. They knew what 1%t was like to work., They knew what
an educatlion meant. They were serilous. They were mature.

You know something, 1t was a great investmentlthis country
made, not only 1n those péOple as individua.ls, but what kind
of a counfry would this country have been in the 1950's and
1960's without the doctors and the lawyers and ﬁhe englineers,
and the physicists, chemlsts and computer specialists, had
we not made that investment.

Well, why? Why not? Why not mobllize and ask
that there be a commltment within our country to education
throughout life, from early childhood, £hroughout life,
as long as anyone wants 1¥.

I would like to conclude by saying that I am

CLARA BERGER & ASSCCIATES
S8TENOTYPE REPORTERS
CHICAGO



36

6pt1mistic for another reason; aﬁd that 13; thaf cutside of
teachers, and outside of those Iin higher education, fhere
happens to be a fairly large movemént in thils country known
as the labor movement, the AFL-CI0O, United Automobile Workers)|
others; and I want you to know that in spite of what Caroline
Byrd writes about the value of college education; that the
members of the AFL-CIC want their chilldren to go to college,
they want tﬁeir children -- and they doﬁ't go too much for
career education; insofar as career education is viewed
as daking their children out of the classroom and putting
them on to a work site which will be a broadenlng experlence.
The fellow who 1s on the assembly line has been doing the
game thing for 35 years of his 1life and he doesn't think
that that 1s a very broadenlng experilence. (Laughter and
applause).

S0 we have a large movement out théfe which
is supportive of educatlon,and supportive of education not
because they are trying to create Jjobs for teachers or trying
to get more money for colleges, or.for.teacher education,
or for research. They support educatlion because they still
believe, and I believe that they are rléht, that education
is thg key to proéiding opportunities for their children

which they did not have. The existence of a large powerful
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block like that should lead us to think a little bit more.
We have a large teacher organizatibn in thia
couﬁtry, the N.E.A., which pays we are an 1lndependent
teaching professlon. What does independent mean? Independ-
ent meana we will not have anything to do wlth any other
groups of people who work for a llving. That is what 1t means|
It means that they w;ll not be assoclated with other
people who ﬁork, because that wlll lower their esteem in the
eyes of the community if people thlink that teachers work.
(Laughter) And if they assoclate with other people who
work; people will think they do, and that 1ls very, very bad.
This 1s kind of silly, and it 1s kind of silly
for this reason. We are facling our current problems, money
problems; pressures. Why? Is 1t because we didn't go down
and lobby for more state ald for education, more federal
ald to education, more scholarshlip programs? No, we have
been lobbying for all those things. We are in trouble
because our problems are linked wlth other problems that
are outside of the field of education. What problems are
they? |
One problem 1s that with 1q% of the people
in this country unemployed, and with each one per cent of

the unemployed costing the federal government $16 billion,
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this country is losing $160 billion a year because of.the
ratg of unemployment, and therefore all of us who want some
of that $160 billion a year for our programs should be
involved in trying to get programs which will reduce the rate
of unemployment. We have to develop interests that are
outside of the educatlonal sphere alone.

Let's take a look at the question of welfare.
New York City spends $1 billion a year on welfare., New York
State spends $2 billion a year, and other local communities
spend another billion. In other words, all togéther, state
and city funds, $4 billlion a year in the state of New York.
Why should the state‘of New York pay those welfare beneflits?
You know the law of the land. The law of the land says that |
someone 1n Mississippl 1s belng glven welfaré; $2,000 a year,
and they find out that by coming to New York they will get
$5,000 a year, and so they take the ride and they come to
New York. New York is part of the United States of America,
In spite of what some people say. Therefore, we do not have
a right to have immigration standards, we do not have a
right ﬁo send people back on the Border, there are no
passports for New York. And the Supremé Court sald we have
no right to have a resldence requirement. As soon as someone

comes in, they have a right to the benefits, Therefore, the
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ﬁeOple in New York Staté have to pay huge taxes to relievé
the taxpeyers of Mlssissippi, who are not willing to provide
a certain‘standard' for the poor,

Now, where is that money coming from? That is
$4 billion which could be used for schools, for higher
education, for public construction, for tax rellef. Does
this make sense from a national point of view? That Illinois;
Michigan, C;lifornia; Ohlo; Masgachusetts, New York; that
states that have higher standards should now have to have
tremendous tax burdens to do this? Is there a felationship
between what these states can do for education? There
certainly is. We have to be involved in a series of other
Issues, issues that are broader than just education on its

,own,

That is my guarrel with most educatlion groups.
When the N.E.A. says "Wwe are independent", an independent
profession, it reminds me of the fellow who looks outside
his house and he looks next door and he sees that his
nelghbor's house 1s burning down. For a minute he smiles
becaugse he didn't like his nelghbof. But it doesn't take
too long before he realizes what the wiﬁd factor is, and
that is a question of self interest. VNow, we haﬁe the same

relationship to people who work in the private sector, because
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we, the public schools 1n this country, live from the profit,
ffom the well belng of the prlvate sector, and 1f we do not
have & relationship and do not have a concern for that
sector; i1f we don't have an interest ln those things, we
are really not taking Qare of our own concerns,

We are at a poinf where we can go either way.
I want to state that I believé the time 18 ripe for an
alliance 15 thils country of education groups, the labor move-
ment, other graups that are concerned and interested in
advancing education. One of the things we have golng for
us is thgt we do have now a new type of political power,
Teachers, by organizing, and maybe many of you didn't like
the fact that teachers were organizing into unions, but
whether you like it or not, it has happened. I want to point
'out to you that Mr. Henry'Ford had a private army to prevént
the auto workers from jolning a»union in the 1930'5. He did
everything that he could to prevent them from organizing,
but at the present time if the Ford Motor Company could
press a button eand get rid of U.A.W., they would not do it,
As a matter of fadt; in the middle'of a strike the auto
companies lend the U.A.W. money to provide health and welfare
benefits for the employees, Why? And, by the way, this is

true of every maJjor industry in this country which fought the

CLARA BERGER & ASSOCIATES
BTENOTYPE REPORTERS
CHICAGO




b1

unionization of their workers, and today those lndustries
vdlue those unions. .Why? The reason is that the health

of the auto industry is not golng to be based on whether

the employees make a nickel less or a nickel more. The health
of the auto industry is golng to‘be based on federal policies
of whether we allow a lot of‘cheap imports to come in from
other countries which would shut down cur auto industry.

The health of this industry is going to be based on whether
the federal government decides that it 1s going to provige
neﬁ cars for those federal pers&nnel who get a car every
‘year and a ﬁalf or every two years, or every three years,

and that decision is 300,000 cars.

So that what happens 1is that in those fields
managements and the unions have gotten together for a common
.purpose in order Eo seduré the health of that particular‘
industry. And I say to you the time has come in education
for us to do the same thing., We have two powerful teacher
organization in this couﬁtry, and they have an advantage
no other employee group has. There is no other industry
that has members in every sinéle election district in the
Unlted States of America, there is not; We have an advantage
with school boards. There is no other institution in this

country that has elected officials in every single district
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In the Unlted States of Amerilca. The same is trﬁe with
admlnlstrators, and;the same 1s true when you take a look

at the spread of colleges and unlversltles throughout the
United States of America. And 1f you add to that, AFL-CIO
unlons who are interested in thriving colleges and universil-
tles, because they don't waﬁf to see the doors shut to their
children, they don't want hlgher education in this country
to become the place where the few rich can afford 1t and
some of the poor who will get speclal scholarships and every-
body in the middle 1s frozen out by what 1s happening 1n
terms of tultion, in terms of grants, and in terms of
admission policies, and everything else.

We have the maklings of an extremely effective
coalition, millions of people, provided that we can bury -
some.of tﬁe'old differences and the fights that we've had
with e&ch other, Then I think we can face some Qery pleasant
tiﬁes;, Thank you. (Applause)

CHAIRMAN GRIFFITHS: We wlll now take some
qqestions. Each time I open a session iike this I am remlnded
of the first time I ever attended a meeting of this in New
York City. They had a panel and they présented thelir polnts
of view, and then they opened the floor to questions., A woman

Jumped up, gave a flve minute impassioned speech 1n which she
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declared a particular point of view with a gregt deal.of
vehemence. Then she.sat down. The chalrman saild, "But,
Madam, ﬁhat 1s the questlion?" She bounced up agaln and
said; "Is that not s0?" {Laughter)
| 80 tonight I hope that we will start with the
"Is that not so?" So may we have the flrst question, please?
-QUESTION:. I wonder if you can tell us a little
more about the nature of this coalition as the result of
the AFT that you alluded to?

MR, SHANKER: It includes school boards, the
school 'administrators, your own organization, the AFT,
Congress of Parents and Teachers. I'm golng to leave out one
or two, I'm sure, But this.group has been meeting. We did
get some funding from the Office of Education, and the group
has been meeting regularly. After quite a number of mdnths,
the first thing we worked out was, we did study the problem
of early childhood education and the question of who should
sponsor early childhood education. And for the first time I
guess in American educational history, all of the major
nationai groups in education Jointiy had a pfess conference
and asked that the prime sponsorship for early childhood
educat;on be with the public schools. The group has also

done & number of other things., There was a public works bill,
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ﬁhich vwas passed, and I am sure that when you hear about
public works bill going through the Congress, you will be
sure it has nothing to do with us; but that 1is wrong. Part
of the public works bill, $3 billion of the public works
bill, is devoted to what is known as counter-cyclical aid;
to countef the economic cycle, It is really a form of
welfare for state and local governments. I¥ is just as an
individual, when they lose their arm with no means of
earning a 1ivelihood; the government should provide them with
certain subsistence., They said; ﬁell, during this period

of timeé of high unemployment in certain cities and in
certaln states, and those places with high unemployment;
should get'extra sums of money In order to stimulate the
economy in those areas. There is $3 billion, and that

money -- There was a blg fight as to whether that money could
or could not be used for education.

The League of Citles and the governors went
down there and they argued very hard and strong that this
money should go to states and citles, but not to schools,
not to éducation. Qur Alliance, we.got together and saidg,
"Look, this is wrong. The schools of this country employ
half of the non-federal public employees In the whole

country and we ought to have our share of it." We got schools
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vritten In as havling one of the prlorlty conslderations in
fﬁnding. This willl amount to hundreds of milllons of
dollars in the fleld of education.

We have another project, CETA, Comprehensive
Employment Tralning Act. There 1s a Titie I in CETA. What 1=
Title I of CETA? Title I provided for vocational training
end guidance, helping people find jobs, Let me tell you
a 1little story.

New York City alone gets.$58 mlllion in Title I
under CETA. Now; 1f you would ask yourself; "Who should be
entrusted with the function of giving people an education
to help them get jobs and help to flnd them?" The Board
of Educatlon was given $6 milllon of the $58 million; the
rest of 1t, to a lot of prlvate companies, and I have 1ooked
Lat the record here; Some éompanies got $3 milllon and placed
two people last year.

But what we are now faced wlth, and what this
group ls concerning 1tself wlth, 1s that more and more, when
we tale a look at the philosophy behind -- I am not saying
that education shohldn't be related‘to Joﬁ or careers or the
world at work, but I am talklng about the notion that you
can close schools down and glve stddents a8 better experiencé

by sending them out to work. And then you take the attack on
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puﬁlic schools a8 belng unable to handle early childhood
education, and then you take this notion thaﬁ teachers

need not go to college but can be tralned iIn certaln other
ways like getting proficiences and skills elsewhere, and
you take the development of hundreds of millions of dollars
in CETA; which should go to the educatlonal system, it shoulgd
go to colleges, universities, to secondar& schools, which
have been and are the primary training centers of people
and jobs and in terms of guldance functions; and when you
have these hundreds of millions of dollars going out to.the
'priVaté sector; what we are facing now is not that the
federal government 1s spending less monéy on educaticn;

it 1s spending much; much more money on education but it is
not putting it 1nto the Department or Office of Education;
It 1is putting 1t into the Labor Department, the Defense
Department, the Welfare Department; and so forth, It is
spreading it out all over, and that 1s one of the major
concerns.

The group is now also'studying the whole
question of testing. We do not accept phe view that testing
should be thrown out because tests are inaccuraté. And we
do not accept the view that they sﬁould be thrown out becaﬁse

they sometimes are ligble to be misinterpreted, or that the

’f
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newspaper headlines aren't correct. We are developing,
tbgether with some of the professional groups in psychology,
we are developing a position which we hope will come to
prevail in many of the'states on that question,.

So that is the group that we have; and those
are some of the things we aré wofking on.

CHATRMAN GRIFFITHS: We wlll have one more
question.

QUESTION: What do you think about the competency
based education movement?

MR, SHANKER: The idea is good, 1t is excellent,
Who is against competence? And who 1is agalnst getting
people to be more competent, and selecting them on the
bagis of competence, a motherhood sort of issue. That 1is what
-all'of you have beén abouﬁ all thlis period of time. So
there is no objection to that. There certalnly is no object-
ion to trying to be more scilentific. Obviously, we are in
a fleld which doesn't lend itself to the same type of
precision that chemistry or physics, or the hard sciences
do, but there 1s dlso no question'ﬁhat we could know a lot
more and be a lot more precise. I do nSt g0 along with those
who say that this is completely an art and it is ineffable

and you can't speak about 4%, or you can't think about 1it, ang
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you can't do anything about 1£. Because 1if thatvis BO,
then ail of us are §ut of business instanfly, and there is
no basis of selecting; it is all a mgtter of taste, it is
all a matter of individual Judgﬁent, it is all a matter of
style. You get Into chaos that way. I don't belleve that
is .BO.

I think the problem with a performance based
movement ig that llke most other thingsnin education, people
did not take the view that they were beginning to search
for answers, using a certain method and that eventually it
would lead to something., They immediately announced that they
had a cure, and that it was present. If you take a look
at a state like New York, which sort of mandated that within
a certain period of time all of the 1nstitutibns of teacher
educatioﬁ shall immedlately have programs which are perform-
ance based, well, when you really haven't develéped this
over a period of time, what it ieads to is cheating. Cheating
1s that you take exactly what you have been doing and you
rgwrite it with a new Jargon, whiéh doesn't help anybody.

I am very much in favor of the idea, and I am
in favor of putting the time and energf and money into wWhat
is necessary to develop it so that in ten or fifteen years

from now we can turn to the public and say, "We are now

1% )
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training and selecting teachers oh the following basis,
which is a lot more .sclentific and produces better results
than the system we had before."l I think all of us would be
in much better.shape if we had it. Bubt we also ought to
admit there 1s no such system that exists foday.

CHAIRMAN GRIFFITHS: One more question.

QUESTION: I know that N.E.A. does the same
thing becauge‘I am a member and, of coufse, N.E.A, has a
Department of Higher Education. I wonder, sir, if you can
account for higher education membefship -=

MR, SHANKER: I don't know what your question is.

CHAIBMAN GRIFFITHS: What is your question?

QUESTION: Can you account for thelnumber'of
paid membership in higher'education?

" CHAIRMAN GRIFFITHS: How many paid memberships
of N.E.A. in higher education? |

QUESTION: There are,500,000,

CHATRMAN GRIFFITHS: I have no idea.

QUESTION: I find that‘a nuﬁber of colleges have
no paid membership. This is a marvelous group. We come togeth
here once a.year and we pay the fees at’this meeting, but
so far as trying to do anything, political action, I know

in one state I'm acquainted with they have 50,000 publlc
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school teachers and_where they have 10,000 higher education
personnel, they have 500 members,

CHAIRMAN GRIFFITHS: Thank you very much.

I think we have had a splendid evening and it
is time for us to call this to a close. |

I would like to remind you that there are
questionnalres on the chairs and would you please complete
these. And we will now move to the reception across the
hall. .

Thank you very much. (Apblausé)

...The session adjourned at 9:30 o'clock p.m. ...
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