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MR. SHANKER: A few minutes ago we heard a
moving message from Mrs. Feinberg. And each and every one
of you in this room, and I think all of the members of
the American Federation of Teachers, would have been
very proud of themselves and of the organization and its
leadership had they been present a few days before the
Quﬁéf‘conference met.

Thesge were days when the Executive Council
of the AFT was meeting and we invited the présidential
candidates this time of the Democratic party to meet with
us. They all came. They worked out their schedules one
way or another and came from all across the country, and
each and every one of them spent a full hour with our
Executive Council.

And as you might expect, when a candidate
comes in to meet with the Executive Council of the

American Federation of Teachers, most of their introductory

remarks consisted of a statement indicating what each and

every one of them will do for teachers and for education.
That is good. We certainly wanted to hear that.
But I think we may have surprised those

candidates, because when they spent their 10 or 15 minutes,

first 10 or 1S5 minutes, giving their statements, we then
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had a discussion -and a question period. And one of the
things that I am sure surprised each and every one of
them is that the rest of that hour with each and every
candidate was spent in discussing, what are you going to
do about human rights? What are you going to do about
America's productivity and competitiveness? How are you
going- to handle money situations? What are you going

to do about cities and about farms and about all sorts
of things? .

And I am not sure about the views that those
candidates had of teachers and of the American Federation
of Teachers, in particular, when they came into that
room. But when they walked out, I am sure that they
felt very good that here was a group that, sure, was )
concerned with its own interests and its own needs, every
group in this country ought to be, that is what democracy

is about.

But here was a group that was interested in

Aevery aspect of America's being in the world. And as

I listened to Mrs. Feinberg, I know that it would have
been a special thrill for her to see candidates for the
highest office in this country not only coming to us and

promising us some things, but in a way being educated
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themselves about what America's teachers were about.

Now, this has been a great conference. First,
of course, there is just the size. The immense, huge,
vast spaceslthat had to be occupied and the number of
rooms. And then of course there is another vastness and
that is that you can have a lot of these conferences and
you can go from room to room, you have been to them and
I have been to them, and sometimes there is a conference
and there is not an ;dea in the whole hotel.’

This one not only risked failure because
people might not get in the rooms and get to the places
where they were supposed to be because it was so huge
in size. But we also took a chance, a lot of people
out there said, don't throw a lot of heavy stuff out.
People are not ready for that. Most people don't think
too much. Be careful. Put out a lot of little formulas.

That is what people want to go back with,

And this one, we took that other risk, was

filled, crammed with complexity, rather than simplicity,

with ideas, not'just formulas. And I want to, I know,
express your thanks and mine and all the teachers we are
going to go backx and talk to when this 15 over, all those .

school districts that we will affect and change as a
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result of this conference. To thank Marilyn Rauth and
her staff and Pat Daly for the hours, the weeks, and
months of work and agony in putting this together.
Marilyn, we thank you. It was really great.
(APPLAUSE)
I know nothing this big or this good starts
this way. We have been doing this for many years. 1In
the old days we were lucky, Lf we made a lot of phone

calls and twisted a lot of people's arms we would get

300 or 400 people to come.

And for a long time in between those conferences

there were a group of people in our ER&D program and
they met usually either just before or just after, and

at times during the conference and then all through the

vear went out doing things in those scheools that convinced

many who are here right now, who did not realize that
they had a-"great interest in educational policy or

educational structure or issues or all these things we

‘are talking about today.

I will bet if yvou take a look at all things
on this conference agenda that you went to, if you asked
yourself, was I interested in any of these things 10

years ago, and I include myself, there are not many of




us who were.

Well, we haveé got those pioneers among us
here. They had a very nice reception the other night,
and I want to give special thanks to the person who
works with them, both here and around the country, year
in and year out and that is Lovely Billﬁps.

{APPLAUSE)

Now, Pat is right. I am probably one of
top people with freq;ent flier awards.  And as I have
been going around the country, one of the things I have
found is a lot of people are saying that they are
waiting for Carnegia. When is the Carnegie National
Board on Professional Teaching Standards going to he
set up? When are they going to have their first
assessment? When is the first person going to become
a Board-certified teacher? When are they going to give

us the plans for the new type of schools?

You remember "Waiting for Godot"? Well,

waiting for Carnegie. People are waiting. It is just

like in the old days when we started talking about
collective bargaining, people thought that if you got
collective bargailning, somebody would fly in from somewhere

and solve all of their problems.




It was a metaphysical sort of concept. They
did not realize that collective bargaining was something

that brought people together and got them to do things

themselves in a way which they could not do if they were

merely individuals.

And reform and Carnegie are like that too.
There:«is no point in waiting. There is no point in merely
having teachers with another certificate or another
stamp of approval. .

The purpose of Carnegie is to transform the
schools. To change the way kids are treated. To change
the way teachers are treated. To change the way in
which the entire educational process takes place.

When that happens we will have something )
powerful. We will be able to say, here are certified
teachers, Board-certified teachers, certified by their

own profession., And it will help us to identify certain

people and to give them roles in schools that will change

a lot of things.

But if we are just waiting, and if nothing
else happens, this will all be very, very pointless.
What needs to be done is being done by all of you. As

I indicated a few minutes ago, two years ago we had many

-




But we did not have

sessions that were full of ideas.

very many places that were doing something exciting

and very different and very daring.

And now we do. This conference, Yes, We

still presented a lot of ideas and a lot research people.

That is fine. But it was crammed with workshops, with

union people, and school board members, and principals,

and superintendents who are doing things that were just

]

outstanding, things that were unthinkable just a few

years ago.

The transformation of American aducation is

not going to be made by just stamping out certificates

somewhere. 1Lt is going to be made school by school and

district by district all across the country. And the’

people 1in +his room are the jeaders of that movement.

you are making it happen, not only in your

own distFPicts, but the word gets around. and one of the

most exciting things of this conference wWas walking

" opn the street yesterday in the evening and bumping into

a number of peodle, leaders of local unions who are here

with their sugerihtendents or somebody from their boards

of education, and I did not feed this to +hem but each

and every group that I bumped into said, we learned a o
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lot and we have decided to go back and do this or that
or something else or a number of these things.

That is the purpose of this, to bring people
together who have gotten some terrific ideas and made
them happen, to share them with others, and tﬁ‘get a
movement going to transform education.

Y Now, a great deal has been accomplished over
the last few years. The business community is more

. .

on-board than ever. In September, you are going to see
a new report’ from the Committee on Economic Development.
It is going toc be wonderful, it is going to surprise
you in termslof what it says; in terms of the commitment
that it makes.

It is very important as the percentage,
as parents as a percentage of the total population goes
down, that we have additional allies in the political
structure of this country. And the business community
is a very important ally.

L ?he governers continue their interest. Most
of the, not ali;‘some are not interested and some have
econecnmic problemé in their states, but that 1s still

important movemant.

And of course the Carnegie Board, additional




names will be out in a very short time, and executives
will be employed and that will start moving very, very

soon.
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Now, two years ago when I spoke here, the title

of my talk was "The Danger of Not Having Ideas", the danger

of not having ideas. And what I was exploring was the notion
that we just sort of accept schools as they are and we keep §
going along and doing what we've always done, and we do not
realize that if we don't come up with ideas of our own, that
that. is an open invitation to others to come up with ideas
and to do it to us; that is, you can't constantly complain
that others are telling us what to do unless we exercise

leadership and say, "Look, we're on the inside, and we know

what it's about, and these are the things that we think need

to be done."

But in these two years, I think if I had to title
this talk, that I would probably change it a little bit. The
last time I talked about "The Danger of Not Having Ideas”, and
this time I would like to talk about "The Danger in Having
Ideas". Because I have had a somewhat different experience
in the last two years.

., Now, one of the major problems that we face in
American educatibp is a very widespread and pervasive anti-
intellectualism. IWe have always, not especially the people
in this room, pbut I'm talking about all of our colleagues all

across the country, and some of us. Over the years we have
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always tried to defend education in a very strange way. We
would say, you know, don't criticize us; it's not our fault
because, basically, nobody really knows anything about edu-

cation and, therefore, why blame us.

Somehow people thought that that was a brilliant
way of defending the institution. Now, why anybody should
feel. that you're defending the institution by telling the
public that's paying all those dollars for education that we
don't know what we'ré doing, that they will somehow feel con-
fidence in us if we say that, I don't know. But it's still
out there. You can't blanme anybody. You can't really say

what's a better textbook.

As a matter of fact, it was this same sort of

thinking that led a judge in Tennessee to say that a group of 1
parents had a right to pull their kids out of class and have '

them read not what the class was reading or what the board ot i

educatioﬂ or the state had decided, but to read whatever their

parents nad decided, because, as he said, you could learn to
read wiph_any§hing. So why have the school curriculum.
Now,!two years ago, of course, we received here a4
very different meésage. E.D. Hirsch, who had not yet written
nis best-selling book "cultural Illiteracy", was at a general

session here in which he pointed out that you cannot really '
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ﬁnderstand other peoplérin your own society and youy can't

read most things unless you have some common background know-
ledge that every writer assumes that intelligent people know
certain things and they don't write every little bit of that

background knowledge down, either in footnotes or right there.

And so if you don't get that common background, you're really
not going to be able to communicate and you're not going to
be able to -- you're not going to be literate.

But as I;ng as we take the position that it doesn't
make any difference what we teach, as long as we teach children

how to learn, that it doesn't make any difference what book

they read as long as they learn how to read, this whole

emphasis on process, saying that the content doesn't make any |

difference, as long as we do that, we're essentially right back
'
to the old anti-intellectualism. ‘

I recently came just a few weeks ago from a meetiny;

of the Education Commission of the States. Here were governors,

state legisiators, leaders of teachers, administrators and

colleges and other organizations from all across the country,

and I was on a panel dealing with this issue of cultural il-
literacy -- what do people in our socliety need to know, what
background knowledge do they need in order to have -« to be

able to talk to each other and toc be able to read.

L3
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There on my panel was a very prominent state
legislator, the chair of an education committee, who stood
up and said, "Gee, I never even heard of this book Cultural
Illiteracy." Here it is number two on the Best Seller List,

I said, "Don't worry. I was in a meeting yesteiday with 100

principals and only two of them had heard of the book."
Well, it's pretty devastating. You cannot pos-
sibly imagine a book coming out by a prominent doctor saying

¥

that something you've been doing is all wrong and you're

killing lots of people because you're using the following

procedures. You couldn't possibly imagine a book like that

being number two or three on the Best Seller List and 98 per-

cent of the doctors not knowing that the book existed or that.

people in the country were reading it, or that they needed

Bul nlb oild

somehow to say that this man 1is right and we're going to
change our ways,or he's wrong for the following reasons. So
we have that problem.

Of course, we are here to share these ideas, to

FCRS PAPER & MFG <0
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find out what they are, and to move out there and educate many

of our colleagueé,to engage 1in a dialogue.
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Now, the danger in having ideas. One of the thinus

I found this year is, you know, it's wvery easy i1f you just

say we believe in higher salaries -~ and we do -~ and we belivwve
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in smaller class size, and we do, and we believe in collective
bargaining. That's easy. Nobody can misrepresent you.

But if you start talking about complex ideas, if
you start talking about how you're going to change the school

and how the role of teachers will be different, 'how the role

of management will be different =-- perhaps you're going to
use some technology and you're going to do other things --
then it is very, very easy for the other side -~ in this case,
the National Educati;n Association -- to put out all sorts of
things, sc that I've had to run around more than ever answering

people on different charges ~- as John Gardner said, explaining

running all around explaining our position and our points of

view,.

Now, we believe that one of the most important
developments is the Carnegie Board and the assessment which
the National Board of Professional Teaching Standards is about

to come up-with. Therefore, I would like to spend a few

minutes on this issue because many of you may think "well,
'there we are; AFT is there and the NEA is there, and there
are some govern&rs there, the Carnegie Foundation is there,
the school boards ;re there, and a lot of people on that
board, that now it's all done, it's great, the AFT proposed

this a couple of years ago, and now this prestigious group has
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met and it's going to happen.”
Well, not so fast. It looks a lot better right

now than it actually is, and there is very great danger that

lurks there.

Now, the idea of the professional board is very
simplé. The idea is that in our society you get to becéme a
professional if two things happen: first, you've got to have
a knowledge base; people have to say we know things about our
'

field that ordinary citizens don't know, and so they're going
to come to us for the things that we know. You respect a
doctor and a doctor is a professional because most of us be-

lieve that doctors can do a better job when it comes to health

care than we can ourselves. Or you go to a lawyer or an

architect because they know things and they've got theée
secrets which are theirs and which they have and which they
don't share with us. We don't have them and that's why we
go. é
when teachers have a set of secrets, ideas,
practices, which others feel are not generally spread amony
college graduate% or just generally well-educated people, tiat
we know something, that we understand things, that we do tiisiii3d

in a way that's different because of our training and our

understanding and our procedures and our processes, that is .52
' i

»
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of the aspects that,one of the hallmarks, that will get them
to say "You deserve special trust and special respect, and a
special place in the making of educational judgments and
decisions.”

And there's a second piece to this, -because it's

not enough for us to know more than everybody else., The public
also must believe that what we know we're going to use not for
our own self-interest but that in every decision we make we

'
will use that knowledge in the best interest of the client, of
the student; that we're never going to decide to do something
one way becduse it makes life a little easier. I mean, a

doctor can say that's a messy procedure -- "It's likely to

save him, but I don't like to do that, so I'll use this other

* j
procedure which is a little easier for me." If you had doctors!

like that, you wouldn't trust them. You weoculdn't say they're

professionals.

- If yvou had a lawyer that said, "Well, this is really
long and complicated, but you're likely to win that way, so
I'm going, to do it the easy way", you wouldn't trust him. So
you have got to éeparate the self-interest from the clients
interest.

One of the things we have got to do is convince

the public that teachers are capable of doing things that are
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sometimes in conflict with their self-interest. That's what
Ted Sizer was talking about that first night. It was a very
important that he raised that.

The reason that we're not setting up a National
Board.of Professional Teaching Standards by thé.AFT, or asking
the NEA to set one up, or the school boards to set one up, or
the principals or the superintendents, is that all of us are
interest groups. There's nothing wrong with that. You need
somebody to help eleét good people in the Congress, the legis-
latures and governors and everything else. Bﬁt that is not
the same group that decides to certify teachers.

So what happened? The day the Carnegie was
announced in San Diego in May, a spokesperson for the American
Association of School Administrators said "This is hor#ible.
The teachers unions of America have just taken everything
over." That's what they said.

- And what happened? Well, I saild it's not true.

You've got a separate board there, it has public members, the

teachers who are on that board are there because they're out-

standing mathemaﬁicians or scientists or English teachers or
special education teachers, who are there by virtue of ex-
pertise -- with a few exceptions; I'm one, and Mary Futrell is

another. We're there to essentially get organizational support:
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But, over time, this will essentially be a board of profes-
sional practitioners.

Well, what did the NEA do? It has engaged in a
process of trying to destroy the hoard. And it has done it
in a number of ways., The first thing it did waé,to say that--
when the AASA said the teachers unions are taking this over,
the NEA's response was "In a few years we will elect a majority
to that board because we aré a majority of the teachers." In
other words, they wer; saying "That's right, we're taking it

over, and it's going to be an NEA board."

The second thing they did at their convention was
to pass a resolution which said that, in the future, any NEA !
member who goes on the board has to receive training from the f
National Education Association.

Now, 1imagine how demeaning that is -=- first of all,
how it undermines public confidence. vYou're going to put an
outstanding physics teacher on there, but they can't go on
there as far as the NEA is concerned unless the NEA tells them
what to do and gives them training.

So oﬁe‘of the efforts to kills this is to under-
mine it in the eyes.of the public and say this is not a pro-
fessional board but it's just an extension of a teachers union.

The second thing in this multi~faceted campaing to
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kill the whole thing is to say "well, that's nice that there's

a Carnegie Board up there, but meanwhile, we're going to devoteg

a lot of money towards establishing separate professional

boards in each state." That's what they're doing in each and

every one of your states now. They're going to the legislature
and they're saying "Let's have a board in this state."” So
what - they are trying to do is set up 50 sepaiate state boards
that will be, in effect, that will hire people to administer

¥

tests that will have -~ it will have an examination, it will

have the whole thing set up, before the national board has
any sort of an instrument there, so that when the national

board finally has scomething, the states are going to say "We

don't need what you have nationally because we've already got

*

;
. |
our own thing." i

00 o8 Gt

, _ i
0f course, in each of these states they're propos- -

[+

ing laws which say that the majority teacher organizations

shall be a majority on the board in this state. So, once

again, it's not an effort to get a professional board. It's

RE s FERS PAPER & MFEa

an effort essentially to get political control.

Third, the Association, at its recent conventlc:n,

LT C SEAYEN RS

passed a resolution that said in no case shall a teacher whe
is certified by the national board receive any additional

— compensgation or play any other role than any other teachers iﬁ;
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the school. Well, why would anybody go through all the trouble
of paying for the‘money and studying for and taking a complex
assessment like a bar exam or a,medical exam, the equivalent

i LR

of that for a teacher, if in advance it is said that they

can't get any money for it and they can't do anything different

in the school than they've ever done before? What's the whole
purpose of it?

Now, by the way, I don't see how a national
organization can tell its local organizations what to do.
Local organizations have negotiated extra money for a Ph.D.,
extra money for a master's, extfa money for college credits,
extra'money for all sorts of things. If you can get extra
money for a master's degree, why can't you get extra money
for becoming a nationally Qoard certified teacher?

The worst part about the whole thing is that over
the year I have faced several campaigns. I have gone across
the country, and in both the NEA's national literature and
local literature there is stuff saying that I am now against
collective bargaining, that I'm anti-union. That's from an
organization that still doesn't tell half of its own members
that their in one.

(Laughter and Applause.)
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Then they have got another one out that says
I want to replace teachers with computers. I am looking
forward two years from now to giving this address to
2,000 computers sitting before me.

And then I am told that I want to‘;educe the
number of teachers, and I am in favor of merit pay, I
want to increase class size, there it is. So one of the
ways to prevent ideas is if you make it so difficult
for a group that has'new ideas by going around and
misrepresenting what they are saying so that I have got
to run all over the place putting out the fires.

They are really saying, listen AFT, if you
are going to have any ideas we are going to go all
around spreading rumors about what you are doing. They
are false, but boy, we are going to keep you hopping
all over the place. You are never going to catch up
with all these things we are saying about you. So stop
thinking new things and stop getting new ideas. Go
back tquhe o}d slogans because otherwise we are going
to make life sofdifficult for you that you will never
catch up with alé the things that we are saying about

you.

And then we have got the business of informaticn.
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vou cannot have an intelligent discussion about these
issues unless people have information. The NEA has
not distributed copies of the Carnegie Report, even to
the delegates to its own convention.

So no one in the NEA is talking about what
the Carnegie Report says unless they individually wrote
to Carnegie and got a copy of it. Otherwise, what they
are talking about isrwhat they are fed by the organization.

Now, the‘other thing that happened to me
this year was kind of interesting. I have been invited
to a lot of places to talk about Carnegie. And I have
spoken to school board associations, administrative
groups, universities, teacher groups, some NEA groups
as well.

At a lot of theée places I got there and
what did they tell me? They showed me a letter from the
NEA saying that if you invite Albert Shanker to speak

to you, we will have a picket line in front of your

.place and we will boycott the session.

Now, there are many places where they
threatened, and I am sure I did not get invited. But
there are a few vlaces where the people had guts and

they answered the NEA and they said, hey, you are supposed
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to be a liberal organization. You are against censorship.
If anybody tried to take a book out of a library, you
would be velling and screaming censorship.

Well, what do you think it is when a man who
ﬁas got ideas that you do not agree with, and:you do
not want anybody to hear him? If you disagree with
him, -come here and tell him what you disagree with., But
don't say that you are'going to boycott listening to
new ideas. '

{APPLAUSE)

Now I think we have got some very important
issues here about the National Board of Certification.
And should teachers who get the certificate be paid more,
and should it be a basis of a career ladder, and should
we teach in teams once this happens, and all these other
issues,

- We are not unanimous on this in the American

Faederation of Teachers. We are here to discuss these

ideas and we have got all kinds of different ideas. And

it is great. There is a lot of ferment here.
I do not think these lissues ought to be
decided by Al Shanker. And I do not think they ought

to be decided by Mary Futrell. These are issues that
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will determine the future of the profession. These are
issues that ought to be debated by every single teacher
in this country.

These are issues that every single teacher
ought to hear what Mary Futrell has to say andéwhat I
have to say and there is certainly a third, a fourth,
a fifth, and other points of view.

They are issues that should not be decided

'

on the basis of misinformation, on the basis of a lack
of familiarity with the original sources, or a lack
of familiarity with what the other side's point of

view is.

These are very important issues. If we lived

in another country there would not be any problem. Iﬁ
England there 1s a London Times Education Supplement,
and in every school somebody is reading that and the
word gets out.

in France, there is a national system. If
you had_;he igsue, you would have people in every
school debating the issue. But our country is different.
We have got deceﬁtralized schools. That is fine. We
have got (5,000 separate school districts. We do not

really have a national press,
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There ié no way in which educators are going
debate these issues on the basis of the news and the
information that is out there. We have the ability
to get to our members. They have the ability to get to
their members. Their members do not know what we stand
for and ours may not know what they stand for.

) And therefore, I would like to extend an
invitation to the National Education Association and to
Mary Futrell. A sin;ere invitation, because I do not
think that this is a decision that should be made from
the top down. It should be made by the members.

I would like to invite Mary Futrell to
address next year's AFT convention.

(APPLAUSE)

And to give her whatever time she needs to

speak to our delegates on these issues of professionalisn

and Carnegie. And I will do everything in my power to
see to 1t that she is cordially received and listened
to and‘g}ven a respectful hearing, provided, of course,
that I am invited to the NEA convention.

(APPLAUSE)

to

To do the same thing. But that is not enough.

Because that just means that I will be talking to their
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delegates and she will be taiking to our delegates. That
is not the same as opening up the debate with all the
teachers of America.

And so I propose that in each and every one
of our newspapers that we give the NEA one or two pages
to communicate with our members on these issues. Not to
ask-them to join us, not to say we bargain better, not
to show this contract.

To talk ;bout professional issues. The issues
before us. And that they do the same, that they give
us an equal amount of space to talk about the issues
to their members. And that sometime at the end of this
coming school year we have some sort of a national
conference which is jointly held, where the people in
this room would meet with those people in the NEA on
the same issues.

. {APPLAUSE)

Where the conference talks about them. Where
differgg;lpoipts of view are given equal time and are
represented. And I would like to have C-Span ﬁhere,
and I would like.to have people video-ing the thing
so that when it is all over not only will the people in

that room, but teachers and school board members and
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mean, our own salary report shows that in recent years

superintendents and others all across America will be
able to see it live, will be able to see it when it is
done on cable later, or will be able to get the cassette
and take it home and watch it during their free time.

I think that we ought to have a national
debate on these issues, and they should not be made by
top leadership. They ought to be made by all the people
involved in education in this country. And that is the
challenge we put to ;he NEA.

(APPLAUSE)

Now, why are we so committed and so involved?
This is not a game. And we better take this seriously.

A few weeks ago someone sent me a page from a newspaper

on Long Island. And it was a big headline. It said,

salaries up to, I forgot what it said, something like
$60,000. And then the subhead was, grade scores, student
scores remain the same.

We are facing a possibility with all the, I '

as a result of roform efforts that we have made great
strides. But a backlash is possibly in the offing.
People expected great miracles from these very simple

reforms that they put in place, and they are not going
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to get them.

But more than that, just a few months ago,
and you may or may not have heard this, but one of the
most important events in the history of public education
in America took place in Iowaka few months ago.

Towa passed a tuition tax credit bill. They
tacked it on to the salary increase for teachers, so
that the association in the state has a choice of
oppesing it, defeati;g it, and not getting their salary
increase or getting the salary increase and putting in
tax credits.

And they voted to get the salaries and to
go for tuition tax credits. And so we now have a state,
guess what that is going to do in your state next yeaf,
now that one state has it?

And what will happen when that goes to the

Supreme Court, especially after the Supreme Court has

a new addition? And it might not be 5-4 against, 1t

might be 5~4 in favor of the idea that government funds

can be used to support non-public schools.
So we are 1n a very dangerous situation of
public education. We have got to view curselves the

same way ag the auto companies and other industries that




are endangered. We cannot view ourselves as a protected
monopoly. We are about to go into serious competition
with religious and non-religious private schools in

this country.

And if we do not have a school sysiem that
the American people like, they will go elsewhere. That
is hﬁ; serious it is.

Now, we have been talking about gestructuring
schools. And another aspect of this business of it is
dangerous to have ideas is that when you get an idea
like restructuring, which is a very powerful idea based
on powerful analysis, it is very easy to kill it by
turning it into a slogan.

Everybody is talking about restructuring.
Everybody. A&And what do they mean by restructuring? They
mean deing just what they did last year and the year
before éhat and the year before that. They just put
_the label restructuring on 1t. And they go out and try
to make people believe that they are really doing somethinu:
different and tﬁey are about to change.

Well, that toco 1is very unfortunate. Now,

I would like to spend the remaining time with you talking

about a vision of what is wrong and what we ought to do

h
-
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about it.

And I have always got a problem at meetings
like this. I do a lot of traveling. 1 do not create
a special speech for an occasion because that is like
what I said last week has already finished witﬁ and
todaj there is a new agenda. That is not true. The
agenda is the same as it was last week and five weeks
ago. Agendas do not change every day.

'

So those of you who have been at a meeting
where I séoke recently may have had parts of the same
thing. It reminds me of the story of the Frenchman and
the Japanese person and the American who were on a trip
through the jungle and they were captured by some wild
tribe.

And they were told that the custom of the
tribe was that whenever foreigners captured them,
they had bnly one hour to live. However, they had one
wish that they could make and it would be fulfilled.

. And the Frenchman said that before he died
he wanted to haée the opportunity of publicly standing
up and singing hi; national anthem. And the tribe said

that they would agree with his wish.

And tho Japanese man said that before he died
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he would like to get up and once more give the speech
that he usually gives on guality control. And that wish
was granted.

Then they got the American and said, what

do you want, and he said, I would like you to{kill me
before I have to hear that speech on quality control
agains

(LAUGHTER)

'

So I hope I am not putting you into that
position. But if there are a few of you who have heard
some of these things, there are many of you who have not.
And I would feel very bad if I did not take this

opportunity to share this picture with you.

First, let me start with, how well are ourﬂ

schools doing? And I think one of the great things %
about restructuring in our discussions is that we have

stopped ‘being defensive. The only way we can ever make

progress is to say that there are some things we are
not doigg.rigﬁt. We do not know how to cure this
disease. !

If fou do not start by admitting what you

cannot do, you are not going to work at doing the things

you cannot do and making them work or getting them better. i
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I know that everybody else attacks usg, éb
we do not like to talk about these things. But ler ys
talk about them for a few minutes.

The Vational Assessment of Educational Progress
gives us a pretty good picture of what is happening in
our schools. And very briefly, what is hapéening is
this.

Almost everybody can read, is literate, if
they can read an exit sign, if they can read stop, go.
Practically all of them can open up a box. If it has got
simple instructions inside, they can follow the simple
instructions.

About 85 percent of the people who have
graduated high school in this country can read a simple
comic book or a very simple newspaper. By the time
ne gets to the New York Times or the Wall Street Journal
or the Washington Post, vou are down to about 35 percent
or 36 percent of those who graduate high Schodl. We are
not counting the dropouts. Of thosa who graduate.

But then If vou get a little bit tougher
and say, how fagy can read an alrline timetable or a
railroad timetable, now please do not laugh at that

because you mig=at say you do not need to read an airline
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timetable when you cén just call the airline ang ask
what time the'plane is leaving.

But reading an airline timetable means that
these people reaily cannot loock in a world almanac and
look at the chart with figures about popula;ion or
something else. They cannot get technical, simple

technical information from a chart. So it is very

important.
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5 The percéntage of 17-1/2 year olds about to

E graduate from high school who can read that simple technical
information is under five percent, about 4.7 or 4.3 percent.
Not very good. Remember, these are graduates. Thege are
successful students and not the dropouts.

Mathematics, just about everybody can add, sub-
traét, multiply and divide. Who can do a simple arithmecic
problem that takes two Steps? About 27 percent of those who
are about to graduate.

Writing. Everybody can write something simple.
But what bercentage of the 17 year olds about to graduate can
write a letter to a Prospective employer, saying "Dear
Prospective Employer; I know what you need; You need somebod:
Wwho can handle moeney and somebedy who comes on time and soreLtdy
who can do this because that's what the job is like, and :
can do those things because here's what I digd in my church,
and here's what I did in my uncle's Store, and here's what

did here. So here T am., You need me", or whatever, somertn.- .

that shows a little bit of critical thinking. Supporting <. . -
dence, a little bit of pPersuasivenessg. What percentage can

do that of those @ho are successful and about te graduate?
Twenty percent. Twenty percent.

- Now, I could go on. I'm not going to because tn.
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Koreans do, or Taiwanese do.

That's the picture. vou know, if you look at

foreign countries, with the exception of Japan, it igs hard to
get comparable information, but jit's similar, if you look at
those who have gone to college, and in some of the Western

European countries, anywhere between 15 and 25 Percent meet

certa@n standards.

Well, what does thisg mean? Does this mean that
God only made 20 percent of the kids Smart and we don't have
to worry about the Others? or does it mean that we are dci-

something, not as individual teachers, but that schools ara

doing something because of the way that we're Structured? ;-

we had gone to General Motors or Ford or one of our auto

e ———

comparies 15 years 490 and said, "Hey, how come you're rturn::s
Qut 35 percent lemons and you're recalling them", they woul:
{; have said ”that's‘part of mass production. vou can't have

Mass production without producing lemons", they would have

— said,
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Then alohg came the Japanese and they showed that
you could have mass production -~ pot the same magg production
You had to do a lot of things differently, but it is possible
to have mass production without producing lemons, As a matter
of fact, you can do it and Practically produce &vVerything

perfectly,

Is there something that we are doing, not con-

doing something like that?
Well, let's take a look at a few of the things
that happen in schools. They're not our fault, but'frequentiy

teachers and kids are filled with anguish and with guilt be-

S why these things are happening. But they
happen because things are so automatic -- it'g just like the
business bf knowing that Yyou have to Sterilize your instrurments
and wash your hands, but we haven't looked at it yet,

What are some of those things? r'11 just touch =n
a few of them and.then ask ourselves can We Create a school,
can we really change, reajly reéstructure a school so that it

avoids all of these Problems that I'm about to talk about whicn
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turn off kids and which get them to be unsuccessful, which
get them to fail.
We take kids in on cne day in Septemper. We put

them in the first grade. We get them to compete with each

- other, to read the same stuff, to do the Same math work, to

listen to the teacher talk at the same time. We get them all
€to do everything on the basis that they're all in the first
grade and they're all six vyears old.

How do you get into the first grade? vYou get into
the first grade by being born after a certain date. If you'‘re

born before that date, you wait until next year; if you're

. born after this date, you come in. so every one of these

classes has one year of kids, and the oldest kid is a year
older than the youngest kid, and one year makes a tremendous
difference at the age of six. A kid who is a vyear younger ing
a lot smarter thinks he's dumb when he's competing with 3 «-3
who's a year oclder.

- Why do we have to have schools that way? Wwell, .=
course, tha;'s wnen the teacher Start talking and that's wher
the course starts, so we've got to do it. Can we organize

the schools so the kids are not forced to com ete unfairl, .-~
P I

each other? #ecauge Jetting those two kids to compete with

each other is a lot like getting a heavyweight boxer and a
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o lightweight boxer and putting them both in the ring andg sayi:
you're both fighters, go ahead. It's fair.

It is unfair, and the kids who are the youngest

kids, most of them go through life with a lot of scars, and a

lot of them later drop out,

The second thing we ask kids to éo, we ask them
to perform an unnatural act every day. We ask them to sit
still and keep quiet and listen to Someone else for five hours.

(Laughter and Applause.)

quiet for that period of time is a disruptive kid. Now, there
are really disruptive kids who would be disruptive under any
Circumstances. But there is just no one in his right ming

whd, if they had to redesign schools today, if we were starzing
from scratch, who would start with the notion that you sit

kids down and force them to sit still and listen to somebod:

for five or six hours a day.

~

The next thing, on the teacher in the class, .cu
have done some work, I have talked to You, you have read
Something, and no@ I stare asking quest;ons. Some kids are
dreat. They love school and they answer them all. Every ti-.

— they raise their hands, their esteenm goes up and all their
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colleagues look at them. Most kidsg just feel great about it.

i But at the other end of the room are kids who

1
|
t
;

never know the answer. They're sitting there Praying -- there
| 1s prayer in the schoolsg -~ (Laughter.) Aand they are praying
ﬂ that I do not call on them, agd when I do ca}l on them, they

| turn red or they stand up ang the blurt out sone answer that
they know is not accurate,

What is happening to those kids? What is really

happening? we don't think of it that way. I never thought of

it that way in all the years I was a teacher. But a kid who

; is asked, morning, afternoon, next day, the next day, to v

L up when'he doesn't have the answer is being publicly humil;-

~ated in front of his peers. How would anybody here feel as

LR )

' union meeting, at a faculty meeting, if somebody asked vyou
i each time and each time you had no answer and you didn't = .

what it was about? Pretty socon You would stop going. I

T, L

- We all would. wWe would Stop playing the game.

Now, there's g very common everyday occurrence.

GOEL IS BAl 1y

€

Is thére a way of Structuring schools so that when kids 1o,
@specially when they're younger, that it docesn't have to i
. wWith everybody <iszas watchning? 13 tnere i way of organizin

" school so that ilearning, e@specially zefore 3 <id develops :

— - Sense of his own selfi-regard and seil-esteem, they can do .:
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By the way, if Others can't gee their rate of
Success, they can't See others, so they don't kKnow if others

are doing better or worse. Is there a way of doing that>?

How many People in this room, if you got your full salary

. check today for the Year to come, would have any money when

the 12th month came around? {Laughter,)

difficult thing for People to learn. And yet, when Yyou have
the annual prometion of kids, what ¥ou're really saying to
the kid is "Hey, vyou're Ot going to find out until next Jupe

that what You did on Septemper 6th, on September 7th, ang

Well, we do something elge that's impossible. W

ROt only ask them all to sit there and listen, but we also sa.
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listening to words --" vouy know, the ability to listen to
Somedne's words apg have those words come in ang Create a4
Picture in your head is not Something that &verybody ha;,
€specially at an early age.

Do we say to Johnnie ang Mary, "if YOu can't learn
by Iistening to me, 1'm going to give you a videotape: maybe
¥Ou can learn it this way", I'm going to give you a little
Jame which hag the sanpe Sort of ideas in it, Try that. I'm

90ing to let yoy Sit down with Joan there. Joan really knows

how to explain this tgo Other kids, She learned this lase

Do we SaY that kids are different, that they
learn aii S0rts of different wWays, and we're going to give
them the different ways to learn, We're not going to say
you're Stupid ang you faii ir YOU can't learp it in only =: .
one way that we're using here, which is frontal teaching, =
we don't, we don't have the Structure to do it. voyu can's
do that_with the way schools are Crganized now. How are VO

going to do that? vyou can't. But Yet that'g really the ricn-
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with a tragedy each year. What deo you do? Leave a kid back?
You know what that does to self-esteemn. Move him ahead even
though he hasn't learned anything, a reward for not having

passed? That's no good. So we've got it organized in such a

i way L

Now, who says You have to have pfomotion, or
annual promotion? These things have to be rethought.

Something else has to be rethought and that's the
nature of the curriculum. Now, one of my favorite educational
philosophers is "éather Guido Sarduci™. (Laughter.) Father
Guido Sarduci, in one of his roles, gives people a college

; degree and he says look, this is no joke. You get it for

300 dollars. vYou take all your courses in one day. vYou

; take your courses, then the eéxaminations, and then we have

B EX N

the graduation Ceremony. He says this is a real college
education. I'll tell You how I determine my curriculum.
I go out and 1 get all these cellege students who graduate .}

two years ago and I fing ©Out what they have remembered twe

L | e NI

years after they've draduated. (Laughter.) That is the
Curriculum.

For instance, I find that the AVerage person wh-
has had three ¥2ars of Spanish only remembers "como esta

S i usted muy bien®. ‘Laughter.) So if .oy remember that, you
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get credit for three years of Spanish.,
Then we 90 On to American history, you see.

Now, why is that funny? well, igtg funny because

not become a real Part of the individual. They can memorize

away, and that's ik,

For example, Suppose we wanted kids to learn about
birds; what would we do? Probably what we would do is get g
bunch of flash cards and we'd flash them and we would get the

kids to name the birds, andg then we would get a chart ang

' PUt that up there and maybe we would divide the birds into

three dgroups =-- there would-be water birds, lang birds andg
tountain birdsg and maybe w& would have east, west, 30uth and
soemething else. Then we would get the kids to memorize aij
this stuff ang give an €xamination,

What would be the resylto> Well, it would be ar
least two. one 1s the kids would get to hate birds (Laughter
and the second isg they would forget them, vou know, along wien
Father‘Sarduci's philOSOphy.

Weil;'how do the Boy Scouts fanage bird studies>

It's a little different, The Boy Scouts, if Yeu want to ger

" a bird study merit badge, You have to Jgo out and Peérscnally
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park. One of the things you will have to do is get up early

in the morning, like 6:00 o'clock, and you've got to go to
sSome swamp or lake or watering hole because A lot of birds can

only been seen at that time. vou're not going to get up that

You find one or two friends and you go out,

AS soon as you start seeing the birds through the

binoculars, YOu very soon find out that when you see a bird

through binoculars they do not look like a stuffed bird in 3
museum. You will see a tail that's moving in a certain wavy,
Qr you will see a certain size, or a red crest, or a white
Stripe across the body. Those are called field marks.

You will have a bock, and the three that you' s
with will start looking through that book and say "There -
is. That's got a red crest" and someone will say, "No,
dummy, tgat's only in Texas, look." That's cooperative lesr: -
ing, right? vou will have a discussion.

You know something? I have never met a Scout
went through thig process -- and it takes months =-- who for

rest of his life did not enjoy looking at birds, who didn':

Say as he walked along "Look at that, that's this kind of ..
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& power and communion with nature,

There is a place

i and we have talked about it before;

;fbut let's think of it this way. Suppose for a mement, just

4% an exercise, that in schools teachers of the future are

permitted Lo lecture or Speak to students, and Suppose as an

| €Xercise we have the job, without talking to them,

them to léarn ai: the important things that we're sSupposed r.-

| teach whem. go the homework for today is develop a curricui .

Some of them are going to learn it by reading irc

Som

it's not an exact analoy.

of getrin;

who didn't feel that he had 4 permanent sense of understanding

31

¢ of them will learn 1t by watching a videota:...




e

i

some

olde

will jjisten t

Y gtudent who

o it on audiotape«

has mastéred it.

others will w

ork with
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:7pl They will be doing it in different ways. 1It'sg

going to look something like ga Boy Scout troop, where there

y and

., and

team of adults.

Now, we don't know if this can work or not; I know

Boy Scouts ig voluntarily., I know, people quit the Boy Scoutsj

f too; and they drop out; but let's think for a moment of what

i this does. The kids are learning individually, so nobody else:
1

Sees how long it takes them to learn; so you've got the privacy.

They don't have to sit still and be quiet all the time. They

can learn one thing with a book and another thing with an

audio tape, and another one with a video tape, another one sore

other way; so there's a certain amount of variety and natura.

ness. They are not jailed and in their seats constantly.

They are not asked, humiliated in front of the

group. It is private. From time to time ¥YOou have some big

competition where You put every kid in some position where e

can lock great, Whatever he can do, that's the role Yyou put

him into. Just the way you put somebedy on a baseball team;

You would not oput him in the worst spot where he'd do a lous:,

job for the team and for himself. Think of what this does in

Some other ways: No unfair competition. In this sort of a

_ . S
~'school, kids could enter -
s IULG entey
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on their birthday. They don't all have to enter the same

day because the machines are there and the other people are

in there tutoring.

Teachers, because they're not legturing, can now
do things that are totally different. One, YOU can give these
kids ideas as to the best way you think they should approach
it; just like a doctor Says, "Hey, I'm not sure this will
work, but try this first; and if that doesn't work, come back
here and 1'11 Suggest something else." You are then the
prescriber.

But more than that, because you are not busy lec-
turing and because most kids who are doing, working on some-
thing that:they'enjay more than sitting and just listening,
¥YOou have now got the time to do coaching and critical thinkisz;
You can mark the Papers; you're not locked in a self-contai-~. .
classroom by yourself; vou've got contact with other adults
and colleagues.

- All of the things that we are talking about here --
are we ever going to get the time to spend with our colleagues
1f we have to hire another million teachers to provide the Ll
Are we ever going to get the ability to ﬁark those papers an.

Coach kids individually if we still have to find still another
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million teachers?

I mean, there'are two and a haif million teachers,
To get the time to talk to each other, to get the time to do
the planning, to get the time to coach individual;: to get the
time to mark pPapers -=- it's ljke Everett Dirﬁéén, he said,

"A b?llion here, a billion there, pretty soon You're staring
to talk real money., " And it's not even money that we're
talking about.

We are in a period of demographic decline. Every-
body is going to want college gradpates for all sorts of Other
things. My proposal is that the answer to oﬁr professional
problens is to abolish the self-contained classroom and the
classroom as we know it. |

(Applause.)

To abolish a single mode of teaching, ang to
acknowledge that Students have different rates, differenr
styles and different roads. The end ig the same; this isn'c
the '60s. We are not going to say to the kids, "Anything yo.
like, fgu do." No. "You're going to read, vou're going to
read good books, we're very concerned about the content and

about the goals, but there are a lot of different ways of

doing it."

4
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privacy, we will ‘take them out of unfair competition, ang

We will liberate teachers, we will give students

furthermore, we will do something else, and that is we wij]

© can play a role in the school in order to sﬂbﬁ that, you know,

these people are going to Play roles in a democratic society
whether they get high marks on the SAT scores or not.

To go back to a Boy Scout analogy; in the Boy
Scouts you do not havé to pass all your tests to he a patrol
leader, a Scribe, a leader of a8 hike, a leader of an athletic
team. We need to find all these other roles for all these
Students,

Now, it solves the collegiality Problem.  If you'-re
got a team of adults working with these kids, and if in thas
team you have one Or two or three Cutstanding, board—certif;:;
teachers, why do you need assistant principals or other
supervisors down the hall?

{Applause.)

Now, you see, teaching now is not standing in 3
self-contained --.the problem vwe have is, g the lead teache
going to be in thé classroom? Then what are ¥ou leading?

adre doing everytrhing yvou did before wiehn the kids. Are You




7p5 out of the classrogm?‘ Then you're an administrator, As long
| as you have the classroom, lead teacher doesn't make much

3 sense. But if there isn't a classroom, if there is a team of
adults in which two or three cf them have an awfll lot to
contfihute, and they're so good that nObOd?%E}om the outside

has to come in to inspect them.

|

!

; The leadership is right up front; it's right in

!

i your own team. What's happening now in industry is basically

” they are shaping up by taking the people away -- look, if you

take all the good people out of the classroom and put them
into management, that's kind of stupid. Because what you
are doing is taking people that you need on the front line.

We have always talked about that.

So you have these self-contained teams. Now lac's
talk about, would we have as many disruptive kids if a xii

N didn't have to sit still ang listen all day long, but if re

[T

had seven or eight different ways -- we'd still have some, s5.*

- .

you know somethning? If you are lecturing, a kid can disrus:
=

easily because it's Very easy to make noise and to do somec .. - .-

which takes evervone's attention away from vour lecture. z
Y 4 ¥

if you've got 33 xids and they're doing all sorts of differa~-

1

things, working with another indivudal, working with a comsoTzr

working with a videotape, reading something, it's very difficu.:

Lo aanx

L

-

U
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A kid would Practically have to blow up a bomb or start a fire

in the classroom in order to disrupt.

opera or a theatrical performance. It's quite different, if
everybody's doing his own work,

The kid who drops out can drop right back in to
this school at any time. There isn't a Semester, there isn't
a lecture, the kid has made a mistake: he went off with some
friends. she found a boyfriend, they went to Fort Lauderdale
together; it didn't work foraver, they come back, they go
right back to the computer, the tutoring, the videotape, the
audio tape, and everything else.

Parents, and voelunteers in the schools. Wwe
haven't liked them. Why not? Well, nobody can nelp me if 1'-
talking 6 the kids all day long. If I'm talking to the kics
and yog:re an outsider who walks in, vou're disturbing then.
They might look at YOU instead of listening to ne. Or worse,
You might be present when some kig blows up and-I can't do
anything about it,land Y0u may go cut and say it was my faul-.

There :sn't anything that most Parents or volunte::s
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can do in a classroom when the basic thing is that the teacher
has to be the performer, with the undivided attention of the
class. But if you've got kids doing all sorts of different
things; engaged, involved, immersed in thei{_own learning,
there is no parent who can't come in and heip one of those
kids. You can teach those parents to help kids at certain
things that kids always have Problems with,

They can become helpful, just as parents are in
Boy Scout troops and Gir} Scout troops and clubs and things
of that sort. SO there are alr‘ﬁinds of things that come
together with this,

Now the basic thing we've got to get away from,
and somebody 1I bumped inte Yesterday said "Yes, but you kno#
these kids are going to be a lot freer to Tove around; whac
about the custodial function of the schools?"” And that 15 wroas
we have to come to grips with, That is the basic issue her..

: Qur schools have two basic functions. One is
custo%}al and the other ig educational, ang whenever there -
a@ conflict between the two, we tend to say the hell with
education, we w“i1ll do the custodial function. And if we

are professionals, we are about to Say the very opposite.

I want to share with YOU two experiences that 1
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had in camps that deai with this very issue.

How many of you ever worked in a Sleep-away camé?
Summer camp where the kids are staying overnight? a11 right,
Let me tell vyou, the most difficult time in the day is calleq
"rest hour." Now, what is rege hour? Resﬁuésur comes right
after lunch, and every kid is told that he is tired or she
is tired and he or she must stay on the bed and be pretty
quiet for a whole hour. wWrite postcards, read letters, play
checkers or chess, or be quiet,

They are told that it is because camp is so
exhausting ~= now, the kids know that we are lying to them.

(Laughter.)

We are lying. Now, what is the real purpose of
rest hour? The counselors are exhausted, and most of therm
have to go into town; and so YOUu have one counselor taking

care of a whole house where it used to be five. Now Some

time ago, some genius felt that the easiest way for one

Or six take care of is to force all the kids to be on their
beds for one hour.
Now what genius ever thought that up, I don': Ko

What happens during the day? The kids love the counselors,
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They are in gthletic programs, they are in shop, they are k
doing arts and crafts, they are doing dramatics:; but now the ‘
kids are there and they are getting off their béds, and they \
are making noise, and I'm worried that the campkairector is %
going to see that I can't control those kidE{“ And so I start
yelling at them and I start saying, "Johnny, no canceing for
you tonight." And "Mary, no desert tonight.” And all the
good will and all the relationships disappear.

Rest hour would he more restful if the kids played
football. It would be more restful if they went intc a recrea-
tion room and listened to rock records. If you gave them
three or four choices, it would be more restful.

The notion that the be;t way to get control of
people is to force them all to do the same thing at the sarme
time is not very smart. But that is the basis of classrocr

instruction and classroom discipline: To get people to do

things the same way at the same time is almost an impossibil.zy.

That's why great choruses are viewed as a form of artistic
geniué*for the kind of teamwork that you have. It's very,

very difficult.

I had.a second experience at a different camp.

This is a day camp; the kids stayved with their mothers and
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fathers in the hotel and bungalows. In the morning we would
come down and pick them up, and all day long we took care gf
the kids. At night we took them back to their parents,

What happened? The first or secqgg day of camp,
one of the campers wandered back to his mothér; and she was
playing cards at the main house. And what did mother think?
She said first of all -- I don't know if she thought it in
this order, but she certainly thouéht: "I'm paying for this>"
You know, "I'm paying to have the kid taken care of."

But the other thing shé’thought was, "There’s no
sSupervision here. They den't know where my kid is. My kid
could have drowned; he could be at the bottom of the lake;
he could have been bitten by an animal. They have not told
me that my child is missing."

So what happens? She then says to all the otre-
parents: "Do you know where vour child is? I know where mina
is, but tﬁey don't." And hysteria through the camp. so
there's. a meeting of all the counselors, and the counselcors
are told that in this world, there are basically two types :-
children: Good kids and wanderers,

(Laughter.)

And Al, when you hand your three or four kids o .-




to the other counselors, you should always point out who the
wanderer is, and the rule is that no camper in this camp is
ever allowed to be more than 10 feet away fronm any counselor,

That's a true story.

R

Now what happened? what is camping about?

Qutdoors, nature. vYou can walk down the road with a friend,

You can pick flowers, you can look for frogs, you get a bunch

of buddies and sit in the middle of the woods and sing songs.

|

d You can play hide and seek out there with the trees, the
bushes and everything else, All of a sudden, it's become a
concentration camp, because the custodial function became

more important than the Purpose of the institution.

That's the problem that we've got, Now} all os

and Hispanic youngsters, or large number of whites as wel!.
The ability to sit still, keep quiet, .and learn by listenin;
to someone is highly concentrated, and the children of those

who have already done it, and done it well,

That is, if you have been to college already, PUSIN
are likely to giuve your kids the skills to he able to do tni-.
To develop a school in which children are protected and in

which we find their strengths, in which they are not humili:-..




at an early age, in which the fact that they're moving a littl
more slowly than somebody else is not immediately seen; in
which we give an opportunity for them to develop their belief

in themselves is eéxtremely important, because this current

System gets them to give up very, very easilf.

Well, is this the 6nly way to do it? ‘No. Do we
have a problem with humiliation? Do we have a pr;blem with ~--
the problems are there., 1If you've got another way of doing it,
another image, another plan, think of the other plan. But
this is the kind of thinking that Qe need to engage in if we
are going to talk about restructuring.

We have got to talk about what happens to kids
in schools, what happens to teachers? Tell a teacher to
keep 30 kids quiet and still for five hours and then maka
the teacher feel guilty; "If vou can't do it, there's somes. -~
wrong with you." That's idiotic.

i We are asking ourselves to do the impossible,
then we're blaming ourselves for not doing the impossible.

{Apclause.)

NOW :ﬁere are other ways, I'm surs. and what - . _
Process is about is5 ko think about them. Ton't take this:

these are some tasughts I'm sharing. It jis presented to voo

~
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in order to give a picture of I think the kind of thinking
that we have to engage in if we're going to talk about
different kinds of schools.

Now, what are we doing? Some People are saying,
What about the union? And 1 would just liQ;'to conclude by
saying that this union ig not new to the intellectual life;
charter member number one was John Dewey. George Counts was
president of the American Federation of Teachers. And if
many unions in this country started because they wanted to
prevent exploitation, there's more than one kind of exploira-
tion and more than one kind of suffering.

Yes, you're exploited if you make very little
moﬁey, and you certainly have a terrible life if you are i~
a coal mire that's unsafe and dirty and damp and cold. .-
the conditions that'wé work in are a form of exploitaticn
well; and for us to be involwved iﬁ transforming these con..--
is very much in the tradition and at the neart of the tral:
union movement.

We are not abandoning unionism; as a matter --
wherever reform moves forward, where we have strong unions

where we have collective bargaining, teachers can feel a

sense of power; thev don't have to feal that they're goin:

~ e
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be taken advantage of; they know that they're Strong enough
to prevent any betrayal by the other side. And in those
places where there is no collective bargaining, teachers under
standably and justifiably are a lot more wary. They savy,
"Why should we get into thege things? Becagse if we get into
them and you unilaterally want to hurt us and change them, we
won't have the power to do it."

We are not abandoning unionism, we are furthering
it. And we are furthering it by taking those things that most
affect our members, and we've decided to campaign for a ma-or
transformaticn in our lives and in the lives of the childran
who wé teach.

(Applause.)

(Standing ovation.)
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