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! PRESIDENT SHANKER: Thank you, very much,

That was guite a testimonial resolution
but I hope that you won!t repeat that descriptidén of what
vouchers might be used for, because the idea might get
more support.

The theme of this meeting and more than this
meeting, the theme for the APT for this year and perhaps for
a number of years to come, deals with the professionalization
of teachers.

Now, if :someohe had told me a few years ago
that this would be our theme, I would haﬁe had some rather
strong arguments, because the concept and word, "professional/
professionalism” has a rather bad name among teachers.

I remember that when I began teaching in 1952,
I was told on the one hand that you should not join the AFT
because it was the "professional". organizgtion, . so that
is one meaning of the word that I am sure remains in our
memories. And it is still, even though our rival now calls
itself a union, it is still something that.works‘against‘us,

And then Ilha& a number of experiences in the
school in which I worked. It was an elementary school. It

was on the upper west side of Manhatten. And it was a period




of time when dozens of airplanes were flying in every hour

and bringing literally hundreds of thousands of students

to New York from Puerto Rico. And I started, began my teaching
career in a school that had a great many difficulties. I

was walting for help, hoping that someone would come in and
show me what I was doing wrong and give me some pointers.

I had great difficulty.

And then a number of weeks after I started
teaching, sure enough, the door opened and there was an assistant
principal and I said to myself, Thank God, somebody is here
and will come in and spend a few hours with me, and things
will be maybe much better.

And as I stood there welcoming him into the
door, he stood about one half in and one half out and he just
had his whole arm out like this and he was pointing and I
was asking him to come in and after what seemed to me like
five or ten minutes or an hour, but was probably only 15 or
20 ‘seconds, he just looked at me and said, Mr,'Shanker, there
is a piece of paper on the floor o#er there, and that is very
unprofessionél,

So‘Ehat was another introduction to that word,

unprofessional. A few weeks later, we had our first faculty




conference, and those were days in which very few men taught
in the elementary schools and I was the second male teacher
in the school. The tradition in that school was that there
was a schedule made up and it was handed out at the beginning
of each year and it had all the things: yard duty; toilet
duty; and cafeteria duty and all of those things. It also
had snow patrol. Snow patrol meant that wheneﬁex it snowed
the male member of the faculty gave up his lunch hour and
walked around the buiding telling kids not to throw snowballs
at each other.

So as the duty schedule was handed out, this
time the two of us were on the schedule. And the other fellow
raiged his hand, and asked the principal and he said, now
that there are two of us, could we rotate snow patrol? You
know, I take the first one and he goes the second day so that
we could have a lunch period every other day.

And the principal lashed back saying that that
was.ﬁery.unprofessional.

For two reasons, one was that the schedule
had already_beeh lexographed, and the other was that it showed
a great lack of concern for the health and welfare of children

because a child might throw a snowball at anoﬁher child hitting




him in the eye and it might blind him and this showed that
we did not care about the children.

A few months later there was another incident,
not at the school, but it was an incident that gained some
national attention. At the Parklane High School in Mt. Kisco,
New York, a teacher by the name of James Wally, who had been
there for many, many years and you know, principals came and
they went to other schools and they became superintendents.
And a new principal came into the school and James Wally was
one of these outstanding teachers, he had a file bulging with
outstanding evaluations from every principal who had ever
been in any school where he had taught.

Now, this new principal decided that he was
going to show, as he said to his faculty, when he addresgsed
them at the first faculty conferene, just before school opened,
he was going to show that the teachers in this school are
the most professional teachers in this system and perhaps
in the whole country.

And he said the way to show this is to show
that we are willing to plan ahead and to sacrifiée for the
children and therefore, he said, to members of his faculty,

I ask that all of you go home and this weekend before school




begins, I would expect that next week, you will come in with
a lesson by lesson, detailed plan book for the entire year
in advance.

A planning on a week by week basis is really
ont planning at all, he said, and that is what those lazy
people do in other schools. But we are real professionals
and we are going to map out the entire year in advance.

And so all of the other teachers in the school,
being professionals, in the sense of being cheap in those
days, went home and they did it. And Wally was the only one
who did not do it. He went into his principal and he said,
look, I am an outstanding teacher, you can look at the files
and you can call people who have been principals here before,
and I am certainly willing to write an essay on what I expect
to accomplish this year and some of the new things that I
expect to do.

I am willing to giﬁe you an overview, I am
willing to do things on a monthly basis, which will give you
some more detail, but you know, things change, I haﬁe not
eﬁen met these students yet. And for me to-déﬁelop a plan
book that is detailed for the'prioi year in advancé, without

my having even met the students, or without having an experience




of what kind of difficulties I am going to encounter in terms
of implementing my plans, would be unprofessional, and I refuse
to do it.
I will submit weekly plans and monthly overview,
and add an essay on what I expect to do during the year and
I will give you mid-course corrections as we go along. I
will do anything that you want, that makes sense, but I am
not going to do the lesson plan book, lesson-by~-lesson, in
adﬁance.
James Wally was fired.
And he was fired because, obviously, he was
not a professional. That is what the Court ‘s ruled. He stayed
fired. Aﬁd what did professionalism mean to those Courts?
Well, it actually has nothing to do with being
an expeft, and ‘it has nothing to do with knowing your stuff,
if'aanOdy was not professional, it was obviously the principal.
1f anybody was hot competent, in that situation,
it was the principal. But the concept of professionalism
there clearly had nothing to do with expertise or knowledge,
it really meant insubordination.
It was a failure to follow orders. It was

more a military concept than any other. And I could go on




with examples like these. That is the kind of concept of
professionalism that most of us have grown up with. Therefore,
whenever that word has been used in the past, I get a little
sick to my stomach, and I have never gone around in the past
to make speeches about professionalism because it has not

had very much attractiveness, giﬁen that history.

But here we are with a conference deﬁoted to
professionalizing teaching. And with the major thrust led
by the American Federation of Teachers.

So we have to ask ourselves, why in spite of
this unhappy‘history’that we have had in terms of the use
of this word, in a field of teaching, why we are here?

And if we think back to preﬁious conférences
of this sort, we will remember that for many years, we had
conferences like this one, on how to appeal to teachers to
join the union.

Then we had a period of time when we went around
the country trying to convince our locals that collectiﬁe
bargaining was a good thing, and we ought to press for collective
bargaining, and how to engage'in it.

Ané the reason that we moved toward collective

bargaining was that from 1916 to 1960, the'organizatibh by




and large stood still. We won a little, and then we lost
some and then we went up and then we lost but when we locgk
back, in 1960, we essentially saw that we had gone through
a major part of the first half of the century, and we stood
still., And a few of us sat down and said, if we are to be
significant in the li%es of teachers, if we are to be significant
in American education, then what we have learned from lgig
to the present time is not that we are a bad organization
and not that we do not have good ideas or good idéals and
aspiriations, but that if we continue to do the things that
we have been doing, in the past, we will continue to have
about 50,000 members in the entire country.
While our ideas will be fine, we will not be
a politically significant force nor will we have the power
or the influence to bé able to impro@e the lives of teachers.
And so, we moved toward collective bargaining
and it is important to note that when we did this, as Phil
said last night, it was risky. You could not haVe found five
percent of the teachers in this country in 1960 who believed
in collective bargaining. . The majority of AFT members did
not b@lieﬁe“in collectiv@ bargaining. Did”ndt know how it

woud apply in the current sector and it was risky because




10

generally you do not go out and ask for an election which
will giﬁe one organigzation exclusiﬁe rights when you are in
a small minority yourself.

And we were in a small minqrity.

Now, in moVing toward collectiﬁe bargaining,
we did not, of course, abandon the ideals and principals that
we had before. We embraced collective bargaining as a method
of organizing teachers, and of gaining more power, of deVeloping
higher salaries. It was a way of bringing more people into
the labor moﬁement, and we were not saying that evervthing
that we believed in before was no good. We were saying that
eVerything that we believed in before was right, but the
traditional method of going around and trying to sign up people
one at a time, the individual conversion method, was not as
good as the mass election exclusive representation method;
and what we found essentially in collective bargaining, was
not a change in direction or a change in principals but we
developed a method of--if we could use a more industrial and
commercial anlaogy--we de#eloped a way of doing it wholesale
rather than retail--or we deﬁeloped a mass production d@ﬁice,
as agalnst the previous individuél one.

And clearly, it was very,effectiﬁe, but even
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during this periocd from 1960 to the present time, we and other
unions have recognized that collective bargaining, in and
of itself, is not enough.

First of all, we recognized that engaging in
collective bargaining elections and organizing people was
not necessarily the fastest way of bringing people into the
organization. And so, at a certain point we said, why, now
that the NEA is short of shaken up and now that they are also
involved in collective bargaining, why don't we merge?

And the largest organizing effort that we ever
engaged in that was sucdcessful was the merger in New York
State which resulted in over 100,000 members coming into the
AFT in one day.

Now, that too, we had conferences one year
and we were doing exactly what we were doing now--running
around the country trying to explain to our members why we
have stopped clobbering them and hitting them over the head
and why we brought them in through a merger and a compromise.

People felt that that was abandoning our tra-
ditional way of?wl mean to sit down and work out an agreement
which biings.the organizations together, was somehow seen

as so radically different from our traditional conflict, with
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the other organization- that it literally took about three
years before the AFT officially came around and before the
majority of our locals and the state federations across the
country accepted the idea that merger was a legitimate way
of building the organization.

And that and plus we have also recognized that
there are other fields of endeavor and actiﬁity that we must
be in&olﬁed in. One of them is political action. Now, it
hardly needs any explanation now as to why we are in political
action.

But the strange thing is that the American
Federation of Teachers has been around since 191§ but did
not endorse a candidate until;1972. And did not really endorse
one actually until 1976, because 1972 was more pro forma,
which is again, an indication that even with collective bargainin
which we do not abandon and which we seek to strengthen, we
have found that there are limits to collective bargaining
and that we must, in traditional ways of doing things and
that in order to fulfill the objectives of the organization
we constantly have to find new ways of realizing those same

objectives.

So. the guestion is why thisg direction now?
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Why this emphasis on professionalizing teachers?
Why the new direction? 1Is it necessary?

And I would like to state, up front, a few
of theuﬁéry,_what I consider to be the strong powerful reasons
as to why this is not just a nice idea, not just something
where we are trying to do something new for the sake of novelty
because we have grown tired of something that we were doing
before., It is not just an effort at a public relations campaign
because it is kind of interesting to do something that we
have not done before and the unions generally have not done
before, all of these may have some pluses, but they are very
minor as reasons, in terms of our change in direction.

So let me list a few of them.

First and foremost, is that educdation in this
country, public education is in great trouble. The President
is pushing for vouchers and tuition tax credits. Half of
the legislatures in this country have tuition tax credit,
legislation and voucher legislation before them.  Only four
days égo, the New York State Senate passed a tuition tax credit
ill in its Senate Education Committee, which will be debated

and has a‘ﬁery good chance of passing the New York State Senate.

And if it passes the Senate, there will be
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great pressure on the Assembly. The Governor has not committed
himself to ?etoing the legislation. He has said, in general,
he faﬁors aid to nonpublic schools, but he does not know whether
he likes this legislation.

We could end this year or next vear with a
dozen states or more than a dozeén states enacting tuition
tax credit legislation and we all know what the consequences
are there. So we have low public confidence in the gchools
eﬁen though the polls are going up a little bit. We have had
declining scores, they seemed to have bottomed out but they
are still low in comparison to where the public wants them
to be and expects them to be.

We still have an immense dropout problem in
all of our major cities, running 50 percent or more which
makes it very diffiéult to turn to the public and say, that
the schools are doing a great job if that is the kind of dropout
rate that we have.

And so, we are in the same kind of position
that the steel and auto industries were in maybe 15 years
ago. They saw that people were starting to get unhappy and
they‘saw.that people were.startingrto buy Japanese automobiles

and the union leaders and the industry leaders, they went
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to Japan and they saw the robots being installed and they
saw the quality control and they saw what was happening and
they sat down and they said, how can we shape up our industries?

And when they realized what they would have
to do, it would bring tremendous changes for management. It
might bring great reductions in profits for the stockholders,
because they would have to reinvest an awful lot of money.
It would mean an awful lot of trouble for the union because
it would perhaps mean a mechanization and computerization
and robotization, and changes in work rules and they all looked
at each other, and they said, these sacrifices are just too
big to make. We cannot do it. Let's cross our fingers and
let's hope that the American people won't buy Japanese cars,
and they won't like the little ones and they won't understand
the names. And e@en if they do like them, we are pretty strong,
and if we all go down to Washington, we can get the President
and the Congress to say that no Japanese cars can come into
the country and we can limit the numbers.

They were very confident that they could somehow
through sheer‘powef preVent that industrxy from géing down.,
Well,.it'did”not happen.

And right now we are in a city which is constantly
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dealing with the question of will there be an auto industry
left in this countrxy ten years from now? We are not a city
that is just dealing with that, we are in a country that is
dealing with that. And we are in a country that is asking
the guestion of whether there will be a stell industry a few
vears from now?

Now, we could in public education be in exactly
the same position, ten years from now, or fiVe yvears from
now. There might not be a public education system left. And
I suggest to you that we take a loock at what some of the people
in the auto industry are doing.

What they are--what those-wﬁo are sucdcessful
are doing is that they are not merely making marginal changes.
They are not Jjust going out and putting better commercials
on television, in order to try to get the auto industry in
this country to surﬁive, they are rebuilding this auto industry
from the bottom up. . They are starting with a blank piece
of paper and saying, how can we end up with an industry in
this éouﬁtry which is going to be able to compete with the
- Japanese, and there is nothing that is left uriquestioned.
AnQ'unless I suggest to you, that unless we

are willing to do that with public education, unless we are
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willing to say, whether it is management rules, whether it
is state regulations, whether it is union rules of contracts,

whatever it is, unless we are willing to admit to ourselves

that we are in great danger, and we may be driven out of business,

and therefore, it is necessary for us to reconsider the entire
institution.

And not assume that anything must be there,
because that is the way that it was done in the past, or because
it is going to make management angry or it is going to make
our members angry or our teachers angry. If we are not willing
to engage in that soﬁt of discussion, we will probably not
survive.

Second reason, aside from the gquestion of educatid
being in great trouble, and may not be able to survive, is
the fact that we realize more and more collective bargaining
aloné will not get us or our members where we want to go,
on a whole series of issues.

- Now, let's ask ourselves, many of us were around
before there was collective bargaining. Many of us were around
before there was collective bargaining in our school districts
or in our states. Now, suppose that we were‘to.haﬁé'an exercise

right now and we were to write down on a sheet of paper,

n



18

all the things that we dreamt that we could do before we got
collectiﬁé'bargaining,'all.the‘things‘that.we wanted for teachers
and we would have a list. Oh, yes, higher salaries, and better
working conditions, and reductions in class size and some
preparation time, and a griéﬁance procedure so that it was

not always the principals or the superintendents' word.

But I think that those would not haﬁ@ been
the only things on the list. I think that we would have talked
about a whole bunch of other issues. I think that we would
have talked about the kind of respect and dignity for teachers
that is accorded to other, highly educated people within our
society. I think that we would have talked about teachers
not being treated the way that James Wally was when he decided
not to-~-that it was his right to d@ﬁelop his own plans, his
right to make judgments as to what he had to do in his classroom.
And his right to be relatiﬁely,uﬁsuperﬁised.

We were thinking of really changing the entire
status of the way that teachers are tfeated, We were thinking
of, perhaps the right to select textbooks, or materials. A
whole host of things. And if we were to now make that list,
of all the'things ﬁhat we'wahted and we dreamt about that

we wanted to do for teachers and next to it, check off those
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things that we were actually able to accomplish in collectiﬁe
bargaining, we would find two things. We would find first
that we have an outstanding record of accomplishment, that
indeed, there were a substantial number of important it@ms_
that were on this list that we were able to accomplish.

And then we would also find that on this list
that there were a number of things that we were not able to
accomplish at all. As a matter of fact, collective bargaining
enabled us to do some things and actually because management
sits down and says, well, collective bargaining giﬁes you
the right to negotiate salaries and working conditions, but
it does not give you any involvement in educational poiicy
or professional matters, that is where the line is drawn.

You have the right to fight for things that are narrowly and
economically good for teachers, that is what collective bargainin
is about. You do not have the right to sit here and tell
us what is good for children, because that is not what collective
bargaining is about or what is good for education, those are
professional judgments and those are polidy issues. And that
is not what is on the bargaining table.

S0, collective bargaining has been both a powerful

tool for advancing teachers but at the same time, if we limit

J
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ourselves to that, there is a line which is drawn which
management says, traditionally you cannot go beyond that line
in collective bargaining. And from a public image point of
View, if we limit ourselﬁes to collectiﬁe bargaining, not
only a public image point of‘ﬁiaw, but from the point of_View
of our own members, if we limit ourselves to that, we will
really be abandoning a large numbexr of issues which teachers
want us to pursue.

And a third point that I would like to make
is‘ﬁéry closely related to the second, not only will collective
bargaining not enable us and has not enabled us to achieve,
and here I guege that I should say that after you‘ha#e got
collective bargaining, for a certain number of years, when
you get it, you make some major breakthroughs. You get good
salary increase for a number of years. You are able to do
something about class size and about a whole burich of fairness
issues. Improﬁe the gxieVance procedure, but there comes
a time in collective bargaining, where after you have made
progress for two, four, six, eight or nine years, there comes
a point where you are working very hard and you are fighting
and you are no longer really fighting to make things better,

you are really fighting to hold onto what you have.
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And'now, yquﬂhaﬁe got to do it, because if
you do not fight hard to hold onto what you have, you are
going to fall behind and you are going to go right back to
where you were in the first place. But collective bargaining
often--this is true in industry and it is true in the public
sector and it is true in our sector as well--that while we
must continue to pursueé collective bargaining, that if that
is all that we do, then 10 or 15 years from now, we will be
able to pin medals on ourselves that we struggled for 10 or
15 or 20 years, in order to stand still. We are, in collective
bargaining, in a sense on a treadmill.

It is a treadmill that we have got to run
on or we will go backwards, But it is not something which
20 years from now will make us feel that from this point to
that point we have once again eleﬁated teachers and their
position in our society from this point to a much higher one
as we did when we took teachers from the unorganized state
and got collective bargaining.

So we really want to achieve something and
not just stand still and I assume that peocple here are not
ritualists. We'do.not‘view ourselﬁes} we db not spend our

weekends at conferences and evenings at meetings, and we
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don't spend ouxr liﬁes_engagedﬁinaconflict‘an@ in struggle

and in commitmen£ becauSexﬁe'are juS£ fighting to.stand still.
But at each point when we have reacheé a plateau we look for
new ways in which we can accomplish the purposes that we have
set out to accomplish.

And so the third point is, not just a collective
bargaining won't get us beyvond a certain point, and to achieve
many of the things what we want, but that we have to--but .
there are ways of going beyond collective bargaining that
will achieve the things that we want to achieve.

Now, I would suggest that we look back at that
concept of professionalism, because thé one that I talked
at the Very beginning, where professionalism was really used
in an Orwellian sense. You remember George Orwell in 1984
the children in that society were trained to become incapable
of thinking because the way in which Big Brother could control
yﬁu‘in'that society wag that every time that you would think
of a certain political concept, vou would think of its very
opposite, the big building downtown, had the words, War is
Péace, Freedom is Slaﬁery[ etc. . There were a whole bunch
of thesé equations.

So when you grew up,'e#eryltime that you thought
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of war, you would say, well, war is the same as peace and
if you think that war 'is the same as peace, you'ére ob%iouSIy
incapable of thinking or arguing.

And if you think that freedom is sla&eryww
80 people were paralyzed, and in thatrﬁery‘samexsense,.people
in education equated professionalism with keeping your mouth
shut and with obdience to authority and with not rocking the
boat.

Well, to equate professionalism with obdience
to authority and not rocking the boat, is really the same
as war is peace and freedom is slavery. It was equating pro-
feséiénalism with its very opposite in order to prevent teachers
from being able to think about professional issues and what
their status ought to be, because professionalism is the very
opposite.

A professional is an expert, who, by_Virtue
of his expertise has a high degree of decision making power.
They are-ielatively unsupérvised, Nobody is standing over
the surgeon and tells him to cut a little bit to the left
or a little to the right. Nobody stands over people in.oth@r
pfofeésions. They are allowed to exercise judém@ﬁt. And

ﬁhey have generaliy high‘étatus,.theylhaﬁe“a good deal of
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decision making power‘and'theylhaﬁe'a ﬁery‘high level of compen-
sation. And all of these things go together, add a good deal
of respect and dignity in terms of how society treats them.
All of these things go together and essentially the more I
talk with teachers, ves, they still want a salary increase,
and they still need more preparation time and they still want
limits on class size--we are not finished with that agenda
yet.

But they want more than that. More and more
as I go to meetings, there is hardly a meeting where a teacher
does not sﬁand up and say, sure I want all of those things,
but they aré not really saying what I am mostly interested
in, and that is dignity. Why are other people who perform
these impoitant essential functions within our socilety, treated
differently and viewed differently than we are and what they
are getting at and I have seen it, I have seen it in places
right after an outstanding contract to bring home a huge
amount of money and all sorts of increases, and then we bring
some 0f these posters in, and sure they feel that the union
has done a good job and they like the salary increase and
they ratify the éontraat, and.they still feel §exy,‘Very_bad

about. being teachers.
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Very bad about it.
And we could get véry good salary increases
year after year and still not get at this-ﬁéry‘deep thing
that 1s bothering our pecople, because they know and we know
that without us, our society cannot function. There would
not be an? doctors, lawyers, dentists, accountants, or anybody
else. And yet, we, who create all of these people are the
lowest on their totem pole and are given no respect at all,
And that is what many of our people want us to look at and
want us to get at, and if we do not get at that, we are not
doing our jobs.
So a good part of it is new protection, there
is new direction that we have. That is to deal with this
digsatisfaction and we are really dealing here with two issues.
One as to how to satisfy our members in terms
of this need, and the other one, I submit that since our members
really do--it is not just that they want it, they crave it.
The strength of the desire and the need to have that type
of recognition is so strong that I believe that any organization
that proﬁides a vision and an image, a way to how we can provide
this will also have from a self ihterest point of_ﬁiew, one

of the strongest and most powerful organizing tools that anybody
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can have. If teachers of,thisﬂcouﬁtty\belie%e'that.an
organizdation knows how tb‘bringfthat‘status and that prestige
and that entire package that goes with professionalism, then
that will be a Very‘great reason for them to join.

Now, we also, I think, ought to téke a look
at what is happening not just with teachers because what I
just said about teachers is happening generally within our
society. Once upon a time, most workers in our society worked
for only one reason, they worked because they had to fill
their bellies and those of their families and they needed
shelter.

When I was growing up as a kid, I did not know
of any people because they expected dignity on the job, or
respect or anything else. They worked in sweatshops, they
worked in coal mines, they worked on railroads, they worked
in ﬁery difficult, hard, dirty jobs for long hours and they
only expected as much pay as they could get, because that
was the only reason that they were in it. There was no enjoyment
from it and the other thing was that they wanted a union to
come in to lay down a bunch of_ﬁery,heaVy]rules and the rules
WOuld.say,whatuitTis'that.theY_couid‘be'éompélled to do. by

the'emplbyer-and.what-itfis that the”empLOyer;¢Ould not compel.
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them to do. = They wanted a wvery clear line.. Because when you
are doing sweaty, dirty.workftﬁat'you“ére not interested in,
the main thing that you want is a definition, you want to

be saved from being forced to do a little more, or a little
dirtier, and the rules were set down to protect’you‘aé much
as possible,

Well, we have come a long way. That is not
what our society is about anymore. Sure, there is still some
people doing those jobs, and they will want those rules put
down.

But most people in our society now are quite
well educated and they do not want a rule book, what they
want is a certain amount of decision making power. They want
discretion. They do not just want a job that they are in there
for the money, they want a job that gives.them satisfaction.
They want a Jjob which enables them to have a good deal of
decision making power and it is not just in teaching.

And so if you look at the report on the future
of work which is also a report on the future of the labor
meement, that was published by the AFL~CIO just a few weeks
ago, one of_thenthihqs‘that‘the‘AFLﬁCiO.is-dealing.With.is

how can we organize more and more people into a trade union




28

movement,when‘One‘of,the.things.thatiuﬁorgahizéd.workers are
worried‘abouthetheygsay& yes,?we think unions are pretty good
but we are woriied that 1f a urnion comes inlhere, not ohly_

will the‘boss,giﬁe us a‘bﬁnch'of.rules but we are going ﬁo

get a union contract that is going to‘preﬁent‘us from exercising
judgment and discretion and i£ is going to make our -jobs a

lot less pleasant, than they are.

50 we haﬁe really got a new work force. As
you heard last night, about 2/3 of all the workers in this
country when asked, what do you think of yvour boss? They
like him.

They think that he is a pretty good guy. They
think that he is doing about as much as he can for them. We
have taken a number of polls of what teachers think of their
supar#isors, and * ow, in the past, we used to go out and we
used to do exactly what other uriions did. We ﬁoula giﬁ@ a
big pitch about the horrible authoritarian fellow who runs
the school and runs the school system and if you organize
the union we are going to be able to punch him in the nose
and get eﬁen and in unity there is strength and all of that.

And“youicén,still.say,thaﬁ.and there,will be

about 1/3‘offthe“pebple'Who‘youiare:talking,tof will applaud
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and will agree with you. But the other 2/3 of the people,
teachers, just liké”bthervemployees, generaliy_think‘fhat
the principal is a pretty good guy and he‘ié £ryingjto make
the school work‘and‘if y0u go in and try to orgénizeﬁwi must
say that that was surprising to me. As I read thése polls,
it‘was not just one place. And this even happens where the
teachers aré very demoralized, and feel very unhappy, the
majority of them at most places where we haﬁe tested, show
exactly the same results as we find throudhout the priﬁate
sector.

There is one other important thing and that
is workers in the priVate sector and more and more teachers
in schools realize that a relationship of conflict, an adversary
relationship, that while it is necessary if the boss is going
to. hit you'oﬁer the head, and if the boss is really going
to treat you in a horrible-way,‘you.haﬁe got no choice, but
to engage in a big fight.

However, they realize that it is harmful to
their enterprise. Somebody who is out there in’pri?at@ business
knows that if you engage ih a long strike, that‘ﬁeople are

going to go out and buy. somebody else's product while yours
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is notﬂaround&and‘people.ianchcolswnowﬂrealiZégfaﬁdﬁwe realize
that if we have a biglfight.with.ﬁhe‘Board-of,EduCation and

we start calling them é bunch of inCompetent'nincompoops,

who waste a lot of money and who do not know how to manage

the schocl system and they say that we are a bunch of tenured
incompetents. who cannot be goften rid of and who have bankers'
hours and long Vacations, that the public is belieVing both

of us.

And:if:you have incompeteht workers and incompeten
management. why should they giVe another nickel, if that is
trué? And why should they not look for an alternative to
public education if our institution is so rotten from top
to bottom?

Now, it may very well be that the people over
in the Chrylser plant think that they have lousy management,
and that thé-cars that the cars that are being produced, are
not ?ery good. It may Qery well be that management thinks
that théSe employees are not doing such a good job. But I
will tell you that that company is fighting for its life.
You.will not have any worker getting on television talking
about how poor the ptocesses.are:and how the cars are goijng

going to. fall apart, and blaming management for it.
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_They. know that they have a stake in having
happy;an&‘satisfieﬁlCuStomers and'they;are'not geing to éo
out and engage in that sort of conflickt, becauSé théy,know
that the'future'of.theirfin&uStry ié at stake.

W@ll;fin;thersamé way; the future of our industry
is at stake, so that we are talking-abouﬁ é new set of relation-
ships which are cooperati?e rather than adversarial.

And then my £ifth point is that with all of
these reports out there about the future of education and
a nation at risk and the need for excellence, and‘evérybody
is saying something that is right on and it isg wonderful and.
what they are saying is that you cannot have excellence without
outstanding teachers.

And we also know that we have a problem. We
are about to have a big teacher shortage. There are very.few
people who are training to become teachers. A large number
of those who are in the pipeline who are training to become
teachers, should not be. Some of them should but a large
number of them should not be.

50 we are about to go into a tremendous crisis.
HOW'are‘we‘qoinQ‘to get them ané how are we going to keep

them?




And if_we'do not get them or keep them, -
if in a‘few'yeazsLthé'headlines:éfe,'Massi&eﬁTeacher Shbrtage,
Detroit Missing X Hundreds of Teachers, New York City Missing
5,000 Teachers, Board of Education Adverfises for Anybody
Who Can Pass the Thermometer Test. And then there is the
feather test, you put the feather under the nostril and if
it moves, it is breathing. Bring them into the classroom.

If in this next period, as people are talking about excellence
and about the importance of education, if this next teacher
shortage is met with a massive reduction in teacher standards,
the public will decide to leave this institution.

And so, you know it is not enough for us to
go around saying tuitién tax credits are bad, because if we
have tuition tax credits children will go to different religious
schools and they won't learn to live with each other and they
will go to different racial schools and we will abandon whatever
we haﬁe been able to succeed with in terms of integration.

That you will be able to have political groups
haVing their schoolé and you will deVelop a political divisiﬁenes
and that you will have different langudge groups and you will
not have fhe Améiicanizatibhior‘the'intégrétioh, all of those

are true, but they are negative argunents however.

44
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You cannot expect a parent who is worried about
the @dudatibh.of_his‘or-hér‘child tb‘say_that I am going to
send my child to a poor public school because of thése terrible
political consequenées. " Bach parent is going to make a choice
based on what is good for the child and not on what is wonderful
public policy in the long run or historically. And until
we can stand up and say to parents, preserve public education
because our schools are good places for you to send your childrer
and they are better than those other schools that you are
thinking of setting up-and sending your children to, we do
not have a Very strong argument.

Now, how do we attract and keép good. teachers?

Well, the same way that you attract and keep
good lawyers, or anybody elgse. You pay them well, and you
have conditions which enable them to do their work and get
satisfaction from it but the other part is, you treat them
well in terms of the things that I have just talked about.
Think of schools and think of law firms.

Law firms do not advertise that they went out
~and hired 1awye£s fresh out of law school who were willing -
“to Work'for-$l4;ﬁﬂb‘or SlS}OUCw‘.Nobody_wbuldrtake a-éasé

to a law firfn that hired the cheapest available lawyers..

1
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Time clocks, constant supervision, constant
rating ahdveﬁaluatiohéo You know, our‘bresi&ent‘in Texas,
. John Cole, he éaysr well i do not blame them, if you go out
and hire a bunch of teachers who are willing to wbrk'for'$14;000.
or $15,000 I would not trust them either. I would keep waﬁching
them all the time.

Now, so there must be a reason why they take
a job for that kind of money. So what we have got is a syndrome
unless we are able to get schools to respect teachers and
their judgment and stop_superﬁising them and time clocking
them and treating them like human beings, we are not going
to get good people in because educated people today are going
to haVe many choices. And the number of people graduating
high school and going into college and graduating college
is sbout 20 percent smaller than the previous cohort. EVerybody
is going to be out there trying to get the good college graduate
and we are not going to get them unless we treat them at least
as well as they are treated elsewhere.

So this leads me to professionalism and the
first thing that we haVe got to say 1s that there is no
professionalism; professionalism is not what the NEA thinks

that it is, . They think that it is just a word.
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I remember what it‘uSed‘to mean. We used to
have teacher recognition day once a year. They used to come
around and pin flowers to all the lapels and'séy‘that they
recognized ug as prqfessiohals; That was like, be kind-tb
the handicapped week, and feel sorry for these poor. souls
who do not have any power £o do anything for themselves.

Well that is not what professionalism is about.
There can bé no professionalism without high standards.

Tﬁere is no reason why the public should trust us with their
children, should trust us with their textbooks, should trust
us to select the curriculum unless the people that we bring
into the field are outstanding people and we can say to the
general public, lock, before a person becomes a teacher, those
people have been screened and we have reason to believe, sure,
once in a while there is somebody who gets through who should
not, just as in law or medicine or accounting or eﬁery\field
has a handful of people who should not be there, but we haVe
a procéss of bringing people in which is basically going to
guarantee to the general public that these are high caliber
people and you can trust them.

Now, can we say. that now?

We cannot,.
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Anﬁuwe:caﬂnot say: it basically because this
is'th@'only_occupationﬁinfthis?cbuhtrf‘in‘which we do not
test people, giﬁé'people a rigorous test before they come
in.

I know that we all went to college but lawyers
went to law school and'they‘stiii havé“to také é bar examination.
And doctors have gone to medical school and they have to take
an examination. And everybody who is an actuary or an accountant
or engineer, or an architect, everyone of these people went
to college but they still have to take examinations.

Sure an examination will not tell you if a
person is going to be a good teacher. You can pass a math
examination and be a terrible teacher. But if yvou flunk the
math examination you are not going to be a good math teacher
no matter how wonderful your personality, no matter how motivated

So an examination does not proV@ that someone
is competent but it can show that someone is incompetent and
should not be in a profésaiOn.

So we haﬁe come out for a national examination
not a short answer, quickie, $20, 3-hour examination of multiple
choice,_but.an‘examination“ﬁery.muCh‘likéflaWyers and doctors

take. Something that would take two or three days to take.
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Something, yes,. they.can‘haveisome'short answers, but a lot
of essays, é'lot'oﬂ_things'that'meaSure.the,judgment of an
indiﬁidual. Both in professional matters and‘iﬁ.subjeét matter
and I would‘liké‘tOnpbint Out,'yéuﬂknow, if it is easy to
get into a professiéh‘liké teaching; easy come and easy go.

- That is the old expression.

How many pecple have you met in this world
who usged to be teachers? Everybody used to be a teacher.
I meet it all over.

I think that we would be the largest and most
powerful organization imn the couritry if we would just change
our name to the American Federation of Ex-teachers. We would
probably have 10 million members.

They would be all over. . Now, how many ex-
doctors do you know?  How many ex-lawyers do you know? How .
many ex-architects do you know or ex-actuaries?

Why is it that in this profession people come
and go and in the others they do not? Well that is easy,
they are not paying anything to get in. I mean nobody is
goihg to work to take and pass, the kind-of‘examination~m
and ‘it’is not just passing it on two or three days, it is

the kind of effort that has to go into it over a period of
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years, no one is going to make that inﬁestment.and‘then abandon
it ﬁery.lightly,

On the other hand, no one who comes and becomes
a teacher-giﬁen:the-current lack of standards, thinks twice
about leaﬁing two years latef, or four years 1ater or_fiﬁe
or ten years later., And that is'aiso part of the reésbn that
society does not haVe to pay for teachers very much. They
could not get teachers to come in under current salaries and
conditions if the standards were where they should be.

Now, we talk about what we haVe done with this
issue. And we have not only got more publicity on this issue
across the country and more favorable editorial comment, but
I will tell you that the day after I made that speech about
a national teacher exam, and by the way the third part of
that examination is an internship, so that you spend two or
three years in the classroom being helped by other teachers,
is it not just pencil and paper stuff, it is actual functioning
in the classroom and being helped over a period of time, but
the day after I made that speech at the National Press Club
in Washington, I flew out and'I had a day‘of.vaiious meetings
ih@Utah”whexefwe:éfe'doing.somersudcessfﬁl brganizing*

And the day that I flew into Utah that morning,
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there wasg the Salt Lake City newspaper with a big front page
headline, it‘saia; Unioh.Bdés FaﬁgrshTOughhTeaéher”Test.

Welll, then I‘Weht around énd‘made a whole bunch
of speeches on thisuiSSue.and'the‘next‘mcrning a newspéper

came out and it said, Speaker Reiterates Call for Strong Teacher

And then the day after I left, was the headline,
Educator Supports Strong Teacher Test. Now, please notice
the progression from Union Boss to Educator, in 36 hours.

Now, that is not a joke. It is Very serious.
How can we get the public to understand that we are not merely
interested in ourSelﬁes but we haﬁe a concern for our profession
and our clients?

We did it in this case by saying that if such
an examination is established and it will probably take about
four or fiﬁe'years to do it, that within three years the American
Federation of Teachers would refuse to accept into membership
any person hired as a teacher by a school board who did not
pass the examination and we challenged the NEA to do the same
thing.

. If the NEA accepts, then we will haﬁe'a.ﬁery

powerful movement for the professionalization of teachers.
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If they do. not accept then there will be two
organizations oﬁ_teachers‘infthiszéoﬁntryg On@xwhicﬁmaccepts
oniy those who haﬁe‘mét.a standard and'the“othar one which
accépts the dum~dums, and if they want to have the reputation
in this‘country.as being the'orgénization of those pebple
who' cannot pasé,the examination orxr flunkithé:@xéminationx
that is all right with me. There is no doubt who will end
up representing the teachers in this countyy if that is the
position that they take.

How am I doing?

Iam oﬁertime, yes.

Well, I would like you to look--in terms of
professionalism~--I would like you to look'ﬁery,carefully what
is being done. There are a lot of things being done, little
things across the country and I won't ha?e a chance here to
mention all of them or even most of them., But I want to ﬁoint
at one that is very outstanding and uriigueé.

Fortunately it is beginning to spread and that
is what is happening in Toledo, Ohio. Now, professionalism
does not mean fhat each indiﬁidual does anything thta he or
she wants. . That is not what profesgionaliém is;

You ‘go to a doctor and you do not expect that
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that doctor is'jpSt.gointho'saylto'yop; well, most other
doctors do it’this'wﬁj_bﬁt.l reéllylibﬁettoibe'creatiﬁe,‘so;
-- that doctor would'hot'last 1ong‘and_he‘certainly,would
not.keep‘you‘there'or-me;.So.that professionalism does ﬁot
jusgt mean that you are allowéd‘tO‘éxefcisé‘your judgment in
ahy_old‘creatiﬁé way thai'you want.

Professionalism implies that there is a body
of knowledge and that the people who are in the profegsion
haﬁe that knowledge and that they keep .shaping up their knowledge
becausge they cannot know eﬁerything and they do that not because
some supervisor of doctors or superintendent or principal
of doctors stands over them, with some rating sheet, but because
doctors talk to each other constantly and they read the professig
literature and they talk to each other.

An&'essentially.you'have a system of peer
communication. And peer involvement and it is not a boss
or a supervisor, it is some other doctor. Now, if I asked
some other-doctor, what do you know about this, I am not saying
that I am an incompetent doctor and I am not saying that I
am stupid or anything like that, I am just ackrnowledging that
the.wofld of medicine isiso,big'that no.inaiﬁiduai dbctbr

can know everything and it very well maybe that next week '

nal
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the same doctor that I;agkeé.a-questiéh is\going‘to.ask'me
about something that I know more about.

Now, . what we need to develop-in'teaching for
several reasons by;the‘way and'one‘of the iéasons thatiwe
cannot. keep ‘and attract a lot of‘qood people is that.Very
few human beéings want to spend ﬁheir'liﬁeé in a room locked
up with a burich of children. They need a life with other
adults. They need grown-ups that they can talk to and share
experiences with.

They need to have recognition from other adults.
And so unless we develop a new type of life for teachers,
and there you really ought to look at Toledo because there
effectively we are involved in helping to select who will
be employed as new teachers and then for a period of time,
some outstanding member of ours for a three year period of
time, serve as fhe people‘who help the new teachefs. And
they also after that peiiod of time, take the responsibility
of saying that some'of one or two of these people really cannot
make it;

- Now, there'has.been a lot of emphasis on peer
eﬁaluation, Which'makes‘it}lookfliké.Wemwaht.téachers to-become

supervisors and inspectors and go around and looking at others
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saying that you are incompetent an@”you‘shcpldrbeyfired; and
that is’silly, ,Thatlisféfvéty;mindrjpart of[th@“pfocess.
The most important thing is to haﬁe'outstaﬁéing teachers help
other teachers. To giﬁe‘them'eﬁerygbit'oﬁ,hel§qthat
can get and if you giﬁé“new‘people; not juét.néw‘people;lbut
eﬁenlp@cple'who are exp@ri@néed, giﬁe them a lot bf.hélp,
99.9 percent of the'time‘th@y will make it.

And if' somebody does not make it after getting
all of that help then they are really hopeless and not only
ig it better foi children that they not remain in the classroom
and better for us, in terms of our relationship with the public,
but it is even better for them. I mean do you know anybody
who 1s really a hopeless teacher who is happy?

The worst thing in the world is to be incompetent
and walk into a room with 30 or 35 kids, boy, do they give
it to you, instant punishment.. I mean Dante in the Inferno
—-- Dante should haVe.defined hell as a person who does not
know how to teach.walksrinto a classroom with 35 kids.

I suggest that you look at what is going on
in Toledo because it really show the way, but it is not just
that.. It‘is‘peer‘inﬁolﬁémént inTtermg 6ﬁ,the selection of

textbooks. It is peer involvement: in terms of the kinds of
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the materials that will_be'uSed,'andwcanUyopNimagine.a-doctor-
decidiﬁg‘thétlsomeboafgelse is going £0<té11,himlwhat instrunients
to use, or what medicinéé to\pxéscrib@; théf this is going
to come from elsewhere?
You know, in the last 15 or 20 years there
have been ail‘sérts of committees, l@éislatureé, school boards,
and otherg and they talk about the books'are.too difficult,
let's make the words shorter and simpler. And now they are
sayig that the books are too easy and it is time to make the
wo¥rds bigger and harder. They say that these books are no
good because there are not enough blacks in them and not enough
hispanics, and not enough women and not enough labor leaders;
These books are no goodibecauS@ they deal with
ancient times or ancient history and they are not relevant
to what the kids want today. But in all of this discussion
has anybody asked, what is a good textbook?
What is it that will help a child to learn?
What is it that asks certain clear questions and presents
concepts clearly, what is it that a child can go home with
and spend a half an hour or an hour that will help that child”
to_leérn,‘inStaéd‘of_all‘of‘these otherwpoliticai‘and‘social

agendas? They are good but the essential purpose of a textbook '
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is not all of,thege other things. . The central purpose of
a textbobkfié'the sameianalogoﬁ31y'as what'thé purpoé@ of

either a medicine or some intstrument that a doctor uses 1
some other profession.

Why aren't teachers making those decisions?

So we have got this syndrome of low pay, low
.standards, low level of trust on the part of the public and
on the part of superﬁisors, and constant supervision becuse
because we are not trusted because of this low level.

So where do we have to go with all of this?

We have got to open up all of these questions
and I would like to Jjust giﬁe one other, one final picture
as to where this would lead. And I talk about management.
What is happening in some of our best companies in the United
States?

What we are learning from Japan. And I will
~talk about a company, I think it is one of the Ford companies,
and a Ford company in either Tennessee, Or Kentﬁckyland out
of 30 difﬁexenﬁ companies, that was the one that had the poorest
record in terms of‘broducing lemons. And they had all these
recalls;' Bj‘thé‘ﬁafg,I knoﬁrﬁhat ailot of‘people'dolnot like

to compare an “plant to a school, but you know, when
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an auto plant, When.theygsend‘thisfautomobiléxalbnqﬁthe assembly
line and then at the end they £ind out that there are a lot
of things wrong with it and then you read in the paper that
they_ha§e'gdt-ﬁOO;OOO‘autos that have to be‘recalled and that
is Veff_expensiﬁe'to do. Well we have a similar proceéss,
yquﬁknbw, we do not start kids early enough and I know that
ﬁe have big class size 'in the kindergarten and lst and 2nd
and Brd.grades s0 that the kids do not learn how to read and
write, and count: and then at the other end, we have remediation,
and that is the same as the recall program and we have special
education.

And we have anti-dropout programs, so that
what we do is that we ruin the product in the first place
by not doing the job right and then we have got all of these
people recalling it to do it all over again.

It is easier to redo a car than it is_to redo
a human being who has lost faith in her own or his own ability
to learn. Well why don't we learn from the Japanese?

We learn this. We learned in that company down
there, that they were about to close the plant because it
was produding‘sb'mahy‘1em0nsxand they‘deciGe§;‘wait‘a.minute}

we are going to try new management. ' So they sent people
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there and théygsaidfwerare going to try something new. We
are going to falkito‘the'peéple‘who,wofkihererah& fina out
what has gone wfongv

And they went to this fellow and he is working
in a pit and his job, ﬁheffare'making.thése'little'truCks,
And he'is in this pit whefe he has gbt a machine.where the
truck appears on the assembly line aboVe him and there is
a bolt there and he takes this instrument and pushes it up
and pulls the trigger and that tightens the bolt. And then
that goes on and the next truck comes along and does the -
same thing.

All day long he is doing that.

S0 the new manager, Japanese manager comes
to him and says, hey, Jack, do you'e?er, tell me the truth,
we won't hold it against you, do you'eﬁer miss that bolt and
you do not tighten it?

And he says, well, you are sure that you are
not going to use this against me? And he says, yes, I do.

How often does that happen?

He said once about every ten minutes or so.’

Whatueﬁery,ten minntes‘éucar‘gOES-by,and that

thing does not get bolted on?
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The worker. says, yes.,

Well.whygdo'yﬁu'lét-it’happen?

He éays;-look; db'yqu'thihk‘that'it'is easy
to stand here all day‘long_lookiné up and holding this‘heaﬁy
thing and ‘going like that? .

Do you know what happens to your neck? EVery
once in a.whilefyoﬁ'get_a crimp in your neck and you go like
this and you cannot help it. It is involuntary.and it is
just like that and the minute that you go like that, the whole
truck has gone by. And you feel bad about it because you
know that the top is going to rattle and not only that but
if the next buy is putting the next bolt on and happens to
do the same thing with the next bolt, the whole thing could
fall apart.

80 they said, well how do you think that we
could do it so that would not happen?

And he said, well, I have been thinking about
this for a long time, sir, I really do feel bad about it.
First‘if‘you would put a little pedal near my foot, so that
éﬁeryAtime that I wbuld gét one of these crimps, my foot would
go dbwn'on'the“pe&al,:it’WOuld'stbp therassembly-liné and

1ea§efit'there‘so-that I could go like that and then I cduld
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get it. So_hE‘says,.that.wogld‘helpf And of course it would
- slightly slow downxthéféssembiy liﬁé}‘@ach‘time'that'Irdid
it but’you'would*not.héﬁe'to recall all of those cars.

But most ofjall; ifﬂjou'dia‘not have me standing
in thig pit, holaiﬁgﬂthisﬂup; iffyou'had-it, couldn't you
do itiso‘that I‘Wouia be sténdiﬁg‘aboﬁe the car, because it
is easier to look down and to hold something down than it
ig to hold it up and I would not haﬁ@ as many crimps.

Well, they did that and then they went to the
next worker and they found out what made him do his job wrong
and then they went to the next one and the next one.

And you know ‘that company is now number one.
Arid number one in excellence. And they did not give merit
pay to the best workers, and they did not fire the guy who
had the most crimps, anybody you are going to hire there is
going to get crimps. It is just one guy is going to get one
every ten minutes and the other guy is golng to get one every
12 and aother one every 8 minutes.

See, about 85 percent of the things that are
wrong on the job hag nothing ﬁo do with the indi@idual employee,
it héS“tO aé.with.the wéy £hathhe whola'thing.is‘org&nizéd,

So. what happens in that form of management
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is that really.the'indiﬁiﬁnal.woxker~become$.in”a‘waylthe
inspector.ahd.the'manager'of £he'work; not the guy_who is
the foréman. It’is,thé.forﬁanfs.job to put th@ipédal down
there when I ask‘him’to;. It is the foreman's job to get the
job changed so that I can to it from the top. His'job‘is'nqt
to juStlkeep watching me. He”caﬁ watch me all that he wants,
wﬁehever I get the crimp in my neck, I am going to do that.

| And if he fires me the next guy is going to
do it too. So the whole concept that we haVe got to get away
from an old style of management and the only way that we are
going to impro#e the schools, and the only way in which teachers,
you are going to get intelligent people coming in, the only
way that you are going to do that, is to essentially give
a tremendous amount of additional power and responsibility
to the members of the profession.

Now, I would like to conclude by saying that
in talking about these things in other places, people say,
okay, so they are good ideas and we agree with you.

But you know, we are going to get killed by
the NEA. They are going to go out there and they are
going to talklabont‘al of this professionalism and they are

going to say, you know, that is going to hurt us and we should
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change‘the.rul@s.an&JWéfshqpldﬁnot rethink things, giving
tests is'a.bad thin@; sé&ing that some. teachers who are ébout
to take the test are'nottquélified, lowers our image.

They are goingzto appéal and they have been
appealing On“auﬁéryi.Very nairbw basisL.And'many_of_our members
'axé.éérylconcerne&.

Are we going to be taking the correct position
but are we going to end up.as a result of taking the correct
position losing out in the competition with the NEA?

.And.it.reminds me ﬁ@ry much of going around
20 and 25 years ago, going into sbhobls and meetings and talking
to teachers and saying what fhe AFT wants to bring is collective
bargaining and you know, some teacher would always his or
her hand and say, I do not want collective bargaining, I want
a salary increase.

Now, you see, they did not understand.  Collective
bargaining is a process. It is a change in power relationships.
It is a change in status. They did not understand that just
asking for a raise does not get it for you.. That if you change
a whole series of other relationships, the raise floWs from
that.

‘But.thatﬂwas.ﬁery difficult and it took us
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many years, it took ‘a decade to explain to teachers in this
counéry‘that if’ycuﬁwantta raiseg.énd”yopfwant‘smaller‘ciassxooms
and yoﬁfwant tb have. an eqﬁal‘ﬁoice with managemenﬁuin térms
of.the'determination of grieﬁanéés; that yvou cannot just say
that‘you'want‘aﬁréige,'§bu'haﬁé‘to say that’you‘want-collecfive
.bargaining. I want an institution to be @stéblished.which
will permanently deliver this for me and where it is not just
a métter of annual begging.
Well, we are inié.#eryqsimilar-position now.
Look at the last election. Fritz Mondale, most of the public,
we certainly did agree with them on almost all the issues.
They agreéd that the deficit should be solVed; and they thought
that we were spending tbo much on the military. And they thought
that we should not cut social programs and they thought that
education should be a major thing. They agreed on ERA, and
they agreed on abortion issues, and they agreed on civil rights.
You look down the whole thing, everybody agreed
with Mondale. ' Reagan won. Why?
I think that it would be a terrible mistake
just to say that he has got a 9006'tﬁ personality. Hubert
Humphxey_héd a better‘personaiityjthan Richard NixOnﬂ I think

tha%witﬁwouldﬂbe'a.terrible“mistake to say that it just slipped
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television. I think that we shonld“lookibeyqnd'those.

ESsentiaily_one Of,thé'majorithings inithat
campaign was that‘youfcéﬁnot‘win'the‘supﬁort of_@eople merely
by haﬁing a bunch éf negatiﬁe'criticisms; And ‘in a&dition
to negative criticiémsr'jqu‘haveﬂto,have'an overall positive
image} of where you are going. And while Fritz'Mﬁnd&le and
the‘Demoératic Party in general had all the criticisms as
to Reagan did this wrong and this and this and this, everybody
said yes, you cannot get the American to really applaud and
to go along board. .

What Ronald Reagan did, was that he almost
ignored all the issues. And what he did was to create a picture
of a country where everybody is well t§ do, and where the
economy is growing and where other countries respect us because
we are strong, and he aﬁéid@d all the issues and everybody
agreed with Fritz Mondale, but here we had a huge landslide
on the side essentially of some sort of a positive image and
vision.

Now . obviOUSly.I believe that the American
people were wrong in this. But I éhinklthat‘is a. very important
1es§5n to be learned. Irdo‘not‘beliéve”the.teachers 6f.this

country will ultimately be organized in a union whose sole -
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pictiure that it’presentg‘is'one of, we do not like the way
that the'prinCipéludoes.this'ané'werdo‘notnlikérthe.way_tﬁat
the State Legislaﬁure does‘that‘and'we*do.nbt liké‘thié; A
whole bunch of we are not getting enough money and our class
size is too large, and'all‘of_thése‘things,

That is not an image and it is not a picture
and it is not a vision. . I think‘that we can organize teachers
by giving them a picture of what it is that they really want
to be.

And I have touched on it before, they want
to be respected in the same way that other professions are.

And ‘I will conclude by.téliing a little story
that a speaker gave to a group of teachers two weeks ago.

He gaid, I‘walk‘into an office at IBM, one
of Anierica's great companies, or I go into three or four other
companies like that, some of these companies that are in

this book, The Search For Excellence, and I walk through the

corridors and I come up to a desk and there is somebody who

is a secretary and I say to her what are you doing?
And. she says, oh, I work for IMB and you know

what we are into. And‘thisﬁis a great.company,and a great

place to work. And I say to her,. but you are just a secretary

‘aﬁdrshe says, well, but you have no idea of how important,
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this.ﬁlacecouldnot.functign.without.whatI:do. And there
she iszfotally.inVolvéd“and“iﬁéntifiedﬁwith the purposes of
the noble aiﬁé of,that compény;

And then said this man, I go - three blocks
down the road“ahd'Iﬂw&lkTinto‘asééhool éna”l walk down the
corridors and I go up to this p@rson.énd I.say,.and‘what do
you do here, and he said, I am.only a teacher.

Now, just think about that for a minute. That
right in this city we have priVate companies where a secretary
is Very,.?ery‘proud; to be aésociated With that company and
with that job and across the gtreet you find a school where
a person is involved in teaching and educating for the next
generation of Americans who says, I am only a teacher.

Well that is what this is all about.

When we are finishéd there should not be a single person practicil
this'profession who eﬁer aqain says those words, I am onlj
a teacher.

I think that we have got to change that image.
I think that we ha#e got to say that teaching, like law, médicine
and other professions is not a place for dummies, it is a
place'forrbright'peopla,

It is a #exy popular»idea with most teachers.

ng
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We'haﬁeftaken polls as a matter of fact, Lou .
“Harris has done a pollwfor-us;an&”also Peter_Harf ﬁas doﬁe
a number-of_them‘aéxbés-the~cbuntry andiwe find that depending
on the area, somewhere between 80 and 85 percent of all teachérs
faﬁor the‘idea'that.teachers.Shoﬁld haﬁe'fo take‘ah examination
as a part of the process of.béiﬁg.employe&'and‘of.being certified
QUESTION: Are yoﬁ'going to consider that
teachers who are currently employed, would haVe‘to take the
exam also?
PRESIDENT SHANKER: We do not support that
but that is hap?ening in a few places. 1In Arkansas and Texas
there is a retroactiﬁe regquirement, although the test
that they are giving is ﬁery_minimal,’it is almost a literacy
test.
I think that it sends the wrong signal to somebody
who 1s coming into teaching now, to say that somebody who
was hired 20 years ago, could be thrown out in terms of putting
a new reguirement.
And it will make new pedple feel, well here
I am and I am about to take a tough exam, what if somebody
20 years from now decides that.th@y_ne@dwa‘neWLeﬁam and a

tougher: exam, then I will be out of a job basically.
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You do not.do‘itﬁwith doctor;,‘eﬁen though
the world of_mediéiné'has changed;'youﬁdo not recertify‘them.
And lawyers; andriffjoﬁjjuét do it ﬁith new:people‘yoﬁ Will
have ‘tremendous chahééibecaﬁSé'one out of‘thé'tﬁb milliohv
teachers in this country are goinQ'to.bejhir@d in th@-next
ten years. . There is going.to-be a tremendous turnover.

QUESTION: How big a shortage are you talking
about?

PRESIDENT SHANKER: Well right now, it is just
a shortage in management science, and a few special fields.
But this shortage is goinhg to grow to be something like 20
percent of our work force over the next ten years, unless
things change. We will have a shortage of abbut 350,000 teachers
ten vears from now.

But it has already started in cities like New
York and Detroit and they have a-lot‘éf_vacancies now, with
féachers qualified according to our current standards.

Now, for instance, Florida has been giving
a test for four years. The standard for an elementary school
teacher“in Floriaa‘is to pass a 6th éra&e‘arithmetic test.
The kind of_warmﬂup_questions,that‘wé used to get in the 6th

grade_that’youfdid}in“your head, and”BS‘percanﬁ'of the
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applicants failed that test.

vAndrso thatmis'whatrisfhappeningiWithusome
of our situatioﬁs; - That should not be é %est, I mean, somebody
who is going to be teaching ought to know more than 6th grade-
arithmetic.

QUESTION: Mr. Shanker, you might as well
go ahead and sif down, because there are a lot of people
here who want to talk to you.

'PRESIDENT SHANKER: All right.

QUESTION: I think that we would like to get
a kind of recap of what you just talked about in.terms of
your recommendations for a testing standardized testing for
teachers coming into the teaching field.

What exactly are you proposing?

PRESIDENT SHANKER: We are proposing that just
as lawyers havé;to take a bar examination and doctors and
architects and accountants and actuaries, and just about everybody
else in our society, after they take their professional training,
must take an examinatibn to make sure that they really know
both their subject matter and the other things that are necessaryj
. within the profession.
wé'thihkfthat'YDu'ought to haﬁefexactly_the

same for teachers. We believe that there ought to be a national
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exam, because the,stateskin7thé'past»could‘not.be trusted,
1f Alabama wantsutd-emplbylteachérs for $11,000 'a year, it
bésically,has Suéh'a_low.standard; that tb get people at that
rate that the publicﬁéénnot,be guaranteed that.ﬁheié‘will
be'any‘leﬁel of.téaChiné'quélitf‘that is assured.

1Now, we,haﬁe had 30 reports that came out last
year, A Nation at Risk and others, and there is general recogniti
that the futurability of our country to compete is going to
depend upon whether we can get enough teachers who are able
to teach these new required courses that are now required
of all students.

And we believe that there ought to be a national
standard set up in three areas.

First, a teacher ought to know his or her subject
matter, and secondly there oudht to be an extensi#e examination
and whether the teacher knows about c¢hild psychology, and
how to group children and how to make professional judgments,
if one approach does not work, what is the second one or third
appreoach that ought to be used.

Ah& professional public policy issues--teachers
ought‘to be.able.to diécnss Wiihxthe'parénts”and the general

" public why we promoteé children and why certain children are
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not'promotea"aﬁﬁ‘Whjschildren‘are'placed.m

And‘ﬁhira;.there oﬁéﬁt.to.be an actual internship,
the same kind of thing that the doctors-&o.‘That-is;TyQu'could
have somebody that isiﬁery‘§00d at pencil and paper but doeé
not know how to work with childxen¢'30.tﬁat is the'third part
of it.

- Now, the examination should not be short answers.
It should be very much like a bar examinatioh. It might take
two or three full days to answer those questions. It should
be difficult. Because if it is difficult, then several things
will happen. One there will be more of a commitment on the
part of the teachers to stay and nobody leaves, becomes a
doctor and then decides to leave or a lawyer or any other
field, Very few, the world is filled with ek—teachers because
it does not take to get in and nobody cares very much if they
l@a&e;

And you cannot run a school system that way
any more than you can run a law firm if every year you lost
20 percent of'your-people-ané you constantly kept getting
new people ih; | |

'QUESTION: 1f that were the case, how many

teachers do you think who are in the business now, might decide
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drop out,uhow.many_douyondthink.would‘pass,the test?

PRESIDENT SHANKER: I am not advocating that
you apply it'torthe‘present‘people; There is a reasoﬁ why
the péople that we héﬁé”right noﬁ:happen to be much betterx
qualifiéd than the‘peoplé‘wé‘éré‘abouf to get.

We s£ili have a handful ofjéaople from the
Great Depression of the 30's who are outstanding and came
in because there were no other jobs.

We hé#e guite a few men who came in because
if you became a teacher in New York or Detroit or Chicago,
you'aﬁoidédrthe Korean or Vietnamese War, so that we had a
lot of very talented people who might have gone into law,
or soﬁe other field but Who.became teachers,

And then we haﬁe, of course, Very talented
women who could only go’ into teaching or nursing up until
the present time. ﬁOSt of those women are not going into teachind
now. I mean, half the people in law school, are now women.
And ‘a substantial number in medical school and business managemen
so that what I am saying is that the teachers that we have
now, are much more highiy gualified than the teéchers that
. we: are about. to get..

Sécoﬁdl?z“ I think that if you decided

t
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to retest the people that‘youjhaﬁe*gOt.right.now,'you]would
discourage othér‘ééoplerfrém“coming.in’beﬁéuSeithey,would
feel thaf whateﬁeihtﬁe qﬁalifiéations are now, here I will
workﬁﬁery hard to becémé a ‘teacher and then 15 years from
' now, somebody will decide to éiﬁé’mé a still‘new'test; If
you'dr@ate'ihSecﬁfityl'you'aré not going tb attraét'p@opie,

Thiid} ohe out of the two million teachers
in this country are going tb be replaced in the next ten years,
And we have an aging teaching force and a high degree of turnover
so that you can substantially change the peoﬁle who are in
teaching merely by haVing an entry examination because of
the tremendous tufno@er-that we are experiencing.

QUESTION: What can the state departments of
education or the state legislatures do to foster the profession-
ialization of teaching that‘you were talking about?

Or: i& that something that has to come from
within the profession?

PRESIDENT SHANKER: Well I think that state
departments andllegislatur@s, I think that this is not going
to‘happen uﬁless.there'is'general cooperation on the part
ofge#erybody;

. There is no guestion that téachers up until
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now,héﬁeibeen lockeauintouchildreﬁwéndﬂthat.they_haﬁe not
been accuStOmed.to‘eﬁalﬁétingttextbooks,ftheyghg&e“not.been
given the‘opportunitygéo‘wark”with peers to help them improﬁe
instructiénjbr-to-déﬁ910prmateriélé; - They have not been in@olﬁed
in'thé'quéstioh'of.how:shOuldra séhool.berorgahizéd? And
‘Sb‘this'really.inﬁolves a process. Ybu'needlstate departments
of'education-whO'would encourage such efforts and make them
possible. And then you need cooperation on the parts of teachers
and sdpervisors to make it happen.

This will not happen overnight. It is like
what happened with the professiohaliz&tion of doctors. That
did not happen in one year. ' That took forty years and the
same with iéw, And the field of business management. We
héve'a number of examples out there of occupations that today
are Very;respec£ed‘and §ery‘professionalized, eveén though
they still have problems. Nobddy is going to say that medicine
is without problems or law, but it took many years and I think:
. that what we are embarking on here is something that will
probably take 25, 30 or 4b‘years.

QUESTION: Bﬁt are there any things that could
b@“passed'by_aﬁlegislature.that.would“help*you‘along?.

' PREQIDENT SHANKER: Well all that you can do,
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is I think remove, you see, I think that the whole idea of
proﬂessiohalism‘mééﬁs that:iticannot be.done fféﬁ'thewtop;
‘One-of_the'fhihgs'khat isfhappening_now With‘éil of thesé
educational r@form“laﬁs is'thét a state legislature passes

a bill that isﬂlSO'bages 1ong‘thét tellslﬁeachers.wﬁat books

to uéé and how much time éo épend on fhis'and:who gets promoted,
and who does not and you know what the bright kids‘who.are

out there in college say?

They must think that teachers are a burnch of
idiots. They do not pass laws like this telling surgeons
what to do ahd telling anybody else what €to do but the teachers
are viewed as a bunch of idiots where they have to legislate
and tell them eﬁerything to do.

So legislatures should not be telling teachers
what to do. What they might have to do is to remo&e certain
restrictions that ekiét. For instance, if there are laws
that say the school board shall select textbooks, thén that
ought tb be modified. Maybe é school board ought to be able
to have a voice on textbooks in terms of representing community
ﬁalués, but the question of_whether.somethihg is a gbod.textbook
oF not’ in téims 6f,educatibn,.that should not be in the hands

of a lay school board.
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. That should clearly be in?the_hanﬁs of professiona
And so that there are modific&ti&hs.of,that sott.that heeé
to be made. Probébly th@ié'are laws that séy.that a principal
is'responéiblé‘forxbﬁe'sét of.thingstand”axsﬁﬁerintenaent
for anotther énd those Oﬁﬁhﬁ-ﬁo-bé rélaxed in'brder to allow
£eachers oﬁer a p@rié&fof time-~for instance, I am surehthat
thérthle"buSineés of'evaluating teachers probably now the
law says that the principal-and.the superintendehf are
responsible for that.

- Butl in Toledo, you‘héve?a.group of teachers
who actually help teachers during that first three vears,
and at the end of the three years, Jackg we tried to do everythin
that we could for Jack, but he réally is not gualified.

.Now, there has got to be a légal ability to
do that.

QUESTION: 1Is not any proposal. to seriously
improve the quality of education run directly against the -
budg@tary polici@s'that are now being pursued both at the
national level and at the state level?

PRESiDENT.SHANKER; - There is no guestion about
itithatﬂif]we.sﬁay_within'current‘budgéts then Wérmight as

- well giﬁé‘up, we cannot do anything,

1s.

g
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Yogﬁaxe‘not‘going.to get people who kriow mathematil
to come and work for $15,000 a year. And be locked in a room
- for five periods étdayfwith'34-children,"I méan,.juSt imagine
yourSelf‘és an‘Eanish‘téaéhefg‘Bétstﬁdents five'périods.a
déy, aﬁa'170 studeﬁts and.you‘haﬁe to makkltheir‘bapers, you
bring home a paper and it takés you three to five‘minutes;
you are just not going to do *that. And you are told exactly
. Wwhat to do.

It is not going to happen.

Now, I thihk'that thefe is in: spite of the
Reagan policies, education largely is a state and local matter.

QUESTION: What is your attitude towa¥ds the
development, you made a reference in your speech to presenting
a positive.ﬁiSion as opposed to the negative criticisms of
stéte legislatures, and you now‘haVe‘the decisidn by the--
I think that it is the NEA affiliate in Mississippi to call
a state wide strike, because whén’you‘referred'to‘the $11,000,
I think that it is Mississippi where they start at $11,0002

PRESIDENT LSHAlNKER: Yes.. “

QQESTlON: What is your attitude towards that

type of thing?

cs
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P.RES:I’DEN’I‘. SHANKER: Well I think that it is
.Very‘unforﬁunaté;_but'yQuﬁkﬁGWJWhat happenad.ther@?

Goﬁernof-Winfer‘came aléﬁg and they passed
a large tax increase in order to be ablento raise.the salaries
of teéchers up to what the average was in southern state?,
.which.wouldﬁhéﬁe“be@n.very larqe;‘a‘$7,000 raise.

And then Winter left, he ran for the Senate
and a new goVernor came in and they spent most of the money
on other things. And now the teachers are just angry.énd
bitter because there they are. . The whole state haé gone through
this process of‘improvemént and reform and they actuélly had
the money and they spent it on something else.

I mean i do. not think any strike or confrontation
helps but the interesting thing is that whoever thought that
the teachers in Mississippi would go out on strike?

And secondly, that the public is supporting
the teachers, in a state which is basibally very conservative
and very anti-labor.

The third very interesting is that there are
districts in T@xas.liké~Dallés, that are‘actiﬁely recruiting
the striking teachers, an§ saying, if you are béing nistreated
here, come éﬁctowﬁallas.beéépgéxwe wili'pay yQula 10t'm0re

and we need you. 8o the teacher shortage is now so great
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that even states that are not very pro-union instéad of blacklist

the strikérs,,théy]are'actuéllj_tfyinq‘to,hire'themnand'lure-
them away.

QUESTION: I wunderstand in Mississippi, that
the AFT 1is not barticiﬁatinﬁ'iﬁfthé strike‘though;

 PRESIDENT SHANKER: We have not participatéd
in the strike ﬁﬁ to now because we believe that as long as
the legislature is meeting and is discuSéing a salary,increase
which they were at least up until yesterday. I do not know
if £héygstill are. I do not believe in pulling the triggerxr
ahd shoétiﬁg somebody when it is still possible that they
are perfectly peaceful and friendly.

I can understand the anger and the frustration
but. still I could see going on strike after you had tried
to reason with them and done everything that you could and
then they did something awful, that is the time to decide
whether a strike is the right thing.

But. while they are still meeting and still
discusssing something, I do not think that was right and I
do not think that waé helpful. |

QUESTION:',TheﬁtetherS_have:been told thsat

if,they‘do not return to work, they will be fired.

ing
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PRESIDENT SHANKER: Well:that.isfsomething
that I was told;tﬁét‘a,humber of_timés;.When I 1ed.strikés
and I am still alive.

QUESTION: You do not think that it is--

PRESIDENT SHANKER: Well if the state does
that théy_willlhaﬁe'to go and find, I‘éo hotfkhgw.how many
thousands, how many thousand teachers are in Mississippi?

They are going to have to hire 26,000 people
to work at $11,000,a year who know mathematics, and chemistry
and physics and where are you going to find them?

QUESTION: So you think that it is an empty
threat?

PRESIDENT SHANKER: It may hot be an empty
threat. .They may decide to destroy their school system. You
know, maybe they do not care about théir kids. I mean, I
do not assume that people are rational. If they.were rational
it would be an empty threat because no where are they going
to get 26,000 people to work for that kind of money under
those conditions.

QUESTION: You are talking about how the test
is necessary in the face of‘upcoming shoitages because if

“you do not have some way of screening out who is good and
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who'is not, they are going to hire people who are not certified

or.whate&er,.to-méét:theféhbrtages,.butfbygmakiné,the:standérds

of that type, I am from Ft. Wayﬁe, Indiané;‘and'in Indiana,

if you cannot. f£ind soméohe Who‘méets the standards, you can

pfeﬁty_mudh,hire aﬁyboﬁ?!

| So if tﬁey‘bringﬁin'tests-in.%he schools and

the schoocls in Indiana aﬁe raising the admissions to teacher

programs and they are changing the certification procedure

of that, etc.,‘th@r@ is going to be this shortage if the bright

people are not attracted‘in, there is going to be this shortage

énd they are just going to haﬁe an emergency and hire anybody

who has had two college classes in math to teach math.
PRESIDENT SHANKER: Well I would like to see

a law that says that practice teaching without a license isg

the same as practicing medicine without a license. That '~

you could be thrown in jail for it and then I would like to

say that you cannot haﬁe a license unless fou'pass the test.

So if you cannot hire enough teachérs because then you Jjust

have to improve your salaries. You do what any good company

does out‘theré. Suppose a compan& needs a computer speciélist,

and needs a laWyerror‘a desigher or needs a sales manager,

and they advertise and they say we would like an outstanding
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architect‘for%$l4,0DOﬂa'year-and‘if]nobody,show.up~whé is

an outstanding érchitécffthen'youfoferW$i5;OGG1aﬁd.an.extra.
weekTS,Vacatioh'and'then if thét-d5é§ not work;'ypuﬂoffer
'$17;000‘or something'else;:fThere'is‘no‘reason.why_teéching
should not bersubjebt.to-the'same market,foroeSKas.eﬁery_other
occupation. As léng as- it not subject to'market forces what
you are going to get are below par people who are marginal

aﬁd are willing to do this for some reason, namely because
they cannot find anything else.

They were closed one year for three or four
months because they had no money to pay personnel and the
teachers would go out on strike to get their salaries,
and then the public would come and vote down the thing
again. Parents started taking their children out of public
schools and putting them into private schools. It had
all the syndromes of a downward spiral.

And then along came a new superintendent
and the president of our local, Dal Lawrence, they are
both very creative people, and they both said, look this
system is going down and we have got to turn it around.

One of the things that they agreed to was,

that a certain number of teachers, let's say 13 teachers
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who were'outstanding,.byjagxeement between the union and.the
superintendént would:bé?takén'ouﬁ‘of‘the-classrbom.for.three
ye&rs and then thé?]wbuld éoiback; :Fox-thosé threé:years
th@j_would‘be'the'peoﬁlé'who‘would'hire new teachers and train
them. .Theylwoﬁld say‘£o.thé'né§ teachér, try this lesson,
if yvou do not liké‘that, so I will walk‘intolthis'other class
and'try sﬁmething else..

And that at the end of that period of,time 
that they would also be in a position to recommend which teacher
should get tenure and which teacher should not get tenure.
Now, after three years another group of teachers will take
thig responsibility. Now, that is not all that they do. They
also have an intervention program.

Suppose that you had a person who is a good
teacher but 15 years later falls apart. And eﬁerybody in
the school building knows that that teacher Jjust is not functioni
any more. The same group of teachers can get together and
go to a teacher who is falling apart, and say, look, eﬁerybody
in the school knows that you are falling apart and there is
a problem, we want to‘hel§ you. We are going to help you
aS‘much as. we can.. And thaf process is'bne of qivin§ h@lp,

if the help works, fine. Then the teacher is certified as

ng
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working all right.

-Hoﬁéber,:iffthe‘help»does‘not work, then it
is understood tha£<there'gill be-brocédﬁfeé’to remove that
teacher from the systém} Noﬁ; what did that do?

Firét; thé“éublic‘reélizéd that the teachers
and the union h&d'a commithenf to quﬁlity.eduCatioh and they
changed their attitude towards the bond issues and the budget
and they started supporting schools,,instead of not supporting
them.

Secondly, the teachers who were selected and
giﬁen this training were outstanding compared to pre#ious
teachers who were just thrown into the classroom without any
sort of help.

Third, the fact that you had a substantial
number of teachers within the system helping others shaped
up their own teaching, because they started asking, how am
I going to help this person?

What is it that is good? What works and what
does not work?

And this began a discussion among their colleagues
within the school about how can you help others?

S0 there was a whole process of improvement
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ané a process thatuthef_started,stgdying what is it that research
shows?

HOw-aoHyOu.evaluate'people? How 4o you help
people? So tha£ there isfén‘entire‘précess of.uplift within
thi$‘~_‘by‘the'way_theSe't@achers maybe‘in'thé'pést.would
.sayf‘ﬂell‘that principal is just snooping arouna‘éﬁaluating
pebple,- But now the teachers themselﬁes are involved in it
and they understand some of the problems that eValuators and
superﬁisors faced befoxe and since they are classroom teachers,
they talk to other teachers and they sell the idea that it
is.Very_important to improve the quality and the standards
and gain additional pﬁblic support.

Now, we have séen polls of teachers in Toledo
and I have superVisors I might say. Supervisors at first
felt very threatened by the whole thing. The principal would
say, hey if the teachers are going to be helping other teachers
and evaluating, what is my job?

But basically if you go to Toledo now, you
will find the overwhelming marijority of teachers are proud
of‘theixVinVOlﬁement in it, andrtheyjthink that it is an excellen
pfogram and tﬁatﬂit*has.imﬁroﬁed thé'sdhools and the'principalé

also say that it' is a better program than what they had before.
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Souwhat‘yop'ha§elisfinStead'ofga tradiﬁional
labor/management relatiﬂhéhip%whére managemeht.isilooked ubon
ﬁith hostilithbyjthe”uﬁion,-you'héﬁe‘a:ﬁeWTsort Of.a :
relationship}' If’miéht.beuveiy much like what Chrysler did
to turn the companygarouﬁd;.Whére eﬁeryoneg management and
the employees, keaiized that if they did not pull together,
if they kept fighting each other, the whole company would
go down and they had to turn it around. And I am sure that
they-de#eloped very new relationships at eﬁery_leﬁel, in that
company and the same 'sort of thing is happened in Toledo.

QUESTION: Before I go, I would like to have
you repeat what you were telling Jim Fritz, of Channel 7,
just before I walked in about the testing, the 6th grade leVel
testing that you were talking about?

PRESIDENT SHANKER: Yes, there are now many
state examinations and we are glad that there are state examin-
ations. They are certainly better than nothing but most of
them are not very good.

. One example is that thé State of Florida started
testing teachers four or five years ago and'in ofder to be
an elementafygteaéherﬂin'that étate, yquihaQe'to pass one

part of an examination, there is an arithmetid¢ examination
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which_tests]6th‘gra¢eﬂarithmetic; Each.quégtion is one of
these simple QHéétiohsrthat'joﬁ”ﬁSé&‘to §et:as,a'warm¥up~£o
do in'youf‘héaa; that is, evérything is'ﬁiﬁi@ible by‘g or
10 or 0 and nothing is left o#ér; it.is‘multiple choice.
Three of the aﬁswétS'aré‘clearly.redibﬁlbué; .bhe of them
is the bbﬁious oneé~‘in.spite bf.that,'35'to 40.peréent of
the perspectiﬁe'applicanté failéd that examinatibn,

. Now, this giﬁes you an idea of why vyou need
a standard. First of all, many‘feachers do nbt take the exam
in Florida, bécauSe they feel that they cannot pass examinations.
. They go elsewhere so that the 35 or 40 percent who failed
in Florida, I would guess that in a state that had no examination
the §ercentage of failures would really be higher.

Tﬁis means that it might.&ery,well be that
half of the people preparing to teach in elementary school
do notjknow ény arifhmétic.

What does that mean for the next generation?
Well, if you have got a child going thorugh elementary school
andiif e§éry.second teacher does not know any arithmetic,
how.aie'you‘going to teach algebra, chemistry‘or prhysics?
How.are'yquﬂgcinéftO»do‘all bf,thesa'tﬁinQSLin'seéoﬁdary‘school

. that all these'h@wTreform‘proposalsﬂxequiré?'
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.Secon&lyi<eVen‘a.person.who passes a test down
there, are”youftélliné mé.that'a §erson_who;ﬁslteaching.in
elementary échool §an‘§et.by,with‘onlfgﬁthférade arithﬁetic?

I.méan-does ﬁot a.teacher%haﬁe to know more
than the children that thé teééherbis'going:tOgbe'teaching?
Supﬁose'a child does hot understand thé aféa or the cirCuﬁferenc
or‘the'ﬁolum@ and yQu‘haVe‘not reached the child, don't you
haVe to approach it a second way and a third way and a fourth
way and a fifth way? And can you really approach it in two
or three of four-or.fiﬁe differént.ways if your level of under-
standing is'éxactlylthe samé.as that bf the child whom vyou
are supposed to be teaching?

It is rediculous. It is a rediculously low
level.

QUESTION: What kind of support are you getting
from other ‘teaching organizations for standardized testé?

PRESIDENT SHANKER: I am getting support from
alﬁost everybody, except for the other teacher orgahizations,
the National Educational Asgociation is opposed tb it.

QUESTION: Why?

PRESIDENT SHANKER: They believe that tests
do not measure.fherabilitfjto teééh:ana‘l égréé with that.

They only tell you'who d0és not know their subject matter,
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that will.tellﬂyogﬁwhOishopldrnatuteach, bpt.themfact that
somebod&ipaséésﬂa testfdbé§ n0t méan-that‘iheffshduld teach.
Youﬁstiil haﬁe?to-seejhow they work with children. :But if
éomebody fails a test'they definitély‘shOuld not teach.

In otherﬁwﬁrds; this is a screen. . The second
- thing is that they said that each state should have its own
stanéards, and I am really shocked that the NEA which believes
that the Federal Goﬁexnment.should finance 1/3 of education
an&.therefore control it, supported the Federal bepartment
of.Education,-belieVes that the Federal Government can mandate
bi-lingual education and all sorts of other things, the only
thing that they do not want the Federal ~~ my test would not
be a Federal Goﬁernment test, it would be a natiohal exam,
the same as the bar exam is by and large, national.

But it would not be controlled by the Government,

it would be controlled by the profession.

The other thing that they say is that examinationsg

work against minorities. And I think that is a serious issue.
Minorities do not at this time because of present and previous
discrimination in the state of,édﬁdatiohifér minorities within
this' courtry do not do as well. ,But.thé‘Floridaxexample on
thatﬁis“rather*intéresting;"fh@y h&§ePinS£ittted‘tesﬁsffor

both students for promotion and for teachers and the first

¥
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year thEy.qaﬁe”thextest‘it}was.@e#astating,_for‘minOrities,
and”each jéar mindritieﬁ‘haﬁé’im@fbﬁed; uﬂtiiﬂnbw,‘the‘pass
scorGS‘aré almost the same as théy‘are.for the white po@ulationq
BuEMth6y didimore £han.ju3t'put‘a stanﬁéfd
out. there, th@yidid“pui special assistance programs in for
minority studehts inkthe colleées to help-them.with the programs
that would be on the examinétion.
'So I think that the point that this will have
an adverse affect on minorities, is a good point but the point
is not that féu'juSt get rid of standards, that does not help
minorities or anybody else. The point is that you give more
help to minorities to make sure that they do qualify. The
same as is being done, where it is being--I mean there is
a program done by a foundation now, which is going to double
thé number of black doctors in this country in a few years.
They are not doing it by creating two classes of doctors.
They are doing it by getting kids who are in thé 8th grade
and‘who show some pfomisef énd'giﬁing them a heck of a lot
more help then the system would or&iharily giV@ th@m so that
they‘canvreally make ‘it on thé same standéra as anybody else.
QUESTION: Besides Jjust going around ana‘talking

to*memberS'of.the APT, what are vou doing to actually set
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up. a panel_and'hOW'longvdo‘yogﬁthinkithat.ihis.will.take?
. PRESIDENT SHANKER: First of all, I do not
think that weyshdﬁld set ﬁﬁnthé pénél becaﬁéé i think that

if itﬁis'viewed”as-a'téachér-unién:panel-that.it.would not
have as much‘suﬁbott; és it’Wéﬁld‘if;it.wexe more independent.
I.belieﬁe in‘the next‘Six‘monthé, sﬁch 2 panel will be created
and it’will probably will be created by a consortium of groups
or one oxr more major foundations and that would be made up

of members of the profession and somé members of other professions.

But I ﬁhinklthat you will see it in place in
a very short period of time,

1 mean, we are encouraging it and we are meeting
with such groups and foundations to urge that it be done,
but it will not be appointed by us or owned by us, it will
clearly be an independent group.

QUESTION: Will the NEA come out and support
this?

PRESIDENT SHANKER: Well, the NEA has gaid
thatuutheygstarﬁed‘out.by.saying that‘theYldo not want any
testiﬁg.éf.all and'thEyjhaVe?noﬁisaid'thatfit'is'okay.to haﬁe
a test howeﬁei, itlshOuld not berthe.siﬁgle;‘determihing factor
in whatever personcbecoﬁes é.teachér;—'Wéll, what does that

mean?
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‘Th;t'means,that‘amperson‘who isisuppose&.to
be'a‘math;teacher‘éndrfaiiS'thé W%ittenHexaminatib$; could -
still.becom@‘a,teéChef-ifithe person had outstanding othér
gualities; personaiity; motiﬁétibﬁ.and“eQerythinq eise. In
other woras; itfis okéy.t¢ éivé‘a teét as lbng as iﬁ'does
not count.

QUESTION: Well, do you think that the test
should be the sble determining factor?

PRESIDENT SHANKER: I think that every item
that is necesséry to be a teacher should be the sole determining
factor. That is, I think that if a person is going to be
a math teacher and does not know math, that is enough.

I also think that if a person does kriow math
but if the personality is so horrible that they cannot possibly
relate to children that that should be the sole determining
qualification. We say, look buster, you know your math you
are terrific at it, but you are horrible with children,
YOu'hate‘ﬁhem and they hate you and you will never work with
them.

Yes, I think that it should be the sole determinin
factor..

QUESTION: - (Inaudible.)

PRESIDENT SHANKER: Yes, but whereas they think
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that.one'of.these,factors_copld“overxidé‘anmther one, I think
thaf none-éf,theserfadtors shguld oﬁérriderany;of,the'others.
That if a‘person-is§to.become a teacher, they shbuldxknow
éll.of them;.should héVE“all of them.

QUESTION: . (Inaudible.)

'?RESIDENT SHANKER: Iﬁldépends on the state,
but I think in £hose states that pay poorly, vou would get
a lower percentage and in those states that pay higher, you
would get a higher percentage. But I would say, éertainly
b@tt@r than 90.percént.

QUESTION: . I am not guite sure why you think
that.today{S‘teachers are better than the ones coming in.

Youlgéﬁe-tbree reasons. . One is that some of
the teachers that we_haVe today, came in during the depression
when they could not find a job and that seems to say that
they could not do what they wanted to do and so they became
teaéhers,

You said that there were some men who became
teachers becauSé they did not want to be drafted and so they
became teachers.

SOme women became teachers because of discriminati

so that they could not do what they wanted to do, so they

on
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became,teaéhers.USOZitisaems to me.that'youﬁaremgaying that
you have gob&,téacﬁéré;’becaﬁSe‘they coﬁid&not.doiﬁhé£ they
really_wahted to-do:and so they_became.téachers.

 PRESIDENT SHANKER: Well, that is true of a
lot of_people Who‘becamé‘other things £oo. I mean, people
éeneraliy;@hat you can become depehds upon the'resoﬁrces
6f yout-familY'and how long you can go to school. It depends
on a lot of things, I mean, do not think that eﬁerybody who
is a dentist wanted to be a dentist. I mean, looking at somebody
mouth eight hOursla day and taking care 6f the plumbing of
thé teeth is not necésﬁarily the most interesting job in the
world, but somebody decided at a certain point that gi#@n
the resources that I have, and what my family can do and the
amount of time that I have, and people become-~-I mean this
is not uniqgué to teachers. That doeé not make that person
a bad dentist and it does not make the people who afe there
now--

| QUESTION: It does not speak well of the motivatio

of the individual to say that they became t@achérs‘becauSe
they‘cogld not do.what'they‘really,wanted to do. It does
notHsaf‘Wheth@r'theygare gdod'o£ bad teachers, it just does

not sound like a very good argument to say that this group
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ofgpeople,iéﬂaMbetter.grogpxof,teachers.thanuthe ones. that
d£é Coﬁih§ﬂéfterL ' -

PRESIDENT SHANKER: Yes, but what it does is
this, these peoéle‘aré brighter, okay? They are more talented.
In'other=words,f§ouilook'a£ the“SAT.écores of people Who‘became
- teachers in the 50's and the 60's and TOFS‘ahd‘it‘is higher
than the people who are now enrolled in teacher training programs.
-It has gone down very substantially.

QUESTION: Along with eﬁeryone else's.

?RESIDENT SHANKER: Not along with everyone
else's. TFor this profession it has gone down, but it has
not gone aan for lawyers, and it has not gone down for doctors
and it has not gone down for-~some groups it has gone up,
business administration used to be low and it has gone up.

But this has gone down.

Secondly, there is a factor that works just
in terms of the nature of the work, to get rid of those people
who are not motiﬁated and who cannot do the ijob well, and
that is the fact that’you'haﬁe got 30 or 35 kids in front
of you and that it is a §ery.brutal type of occupation for
a person who is not motivated and Whowaoes.not haﬁe'talént.

I mean to just lock yourself up in a room with 35 kids for
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a couple of hours and see what happens..

I mean ifffqu éd-dﬁWn tb*ydurwmtakeﬂany.major
schoolrsystem in this éouﬁtry, také-Chicago;.Detroit}‘New
York&‘andrﬁew:York“employed'about Z}SOOLn@W”teacherS'last
September-and'§oellef£ aftexhthe first two weeks,. so that
thé'people‘who are n6t moﬁiﬁated,vthey_leéﬁe pretty quickly.
Theré ié'a ﬁery;high turnoﬁer rate.

When I talked upstairs about the millions of
ex-teachers, in this country, part of it is salary and part
of it is conditions but part of it is that if yéu are not
Vexy,.very strongly motiVated, it is not like one of these
things where you are sitting at a desk and if you do not care,
it does not make any difference.

You know, this is like being_a lion tamer,
you are locked in the cage with the lion and you are not really
motivated or too much interested. Those are a lot of little
lions out there and they will get you.

QUESTION: What is an appropriate starting
salary for a teacher?

PRESIDENT SHANKER: Youyshould'pay.the smallest
amount that'you can possibly.pay_and'getwthé qﬁélity,thatw

“you want. There is no appropriate, it is the same as any other
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field-~what is the appropriate amount for a computer person?
- What:isﬁthE'aépropriate ambunt:fqrwanyﬁhing?
‘The'appropriate'amOuntuisTthét'yéu'setithe qualifications
and thén i do not expect you'to?pay‘one nickal ﬁore.than you
have to pa§jin'or&érﬁto-gét afqualifie&“§ersoh.fThat might
b@——itfwili be differentuin differeht places. I imaqiné that
if you are on a very beautiful-~I mean I was once up in and
spoke to teachers up in Alberta, and teachers who are teaching
right next to BAMF and they are on a lake are generally willing
to work for about-$2,000 less than teachers who are somewhere
out in some'place, I mean it is the same as what you have
to compensate, in order to compensate a doctor to work in
a place that a doctor does not particularly want to live,
you probably haﬁe to pay more. You ought to let the market
forces work. The one thing that you should not do is to say,
well I cannot get a person who really knows mathematics, and
who really knows how to teach kids, so therefore, I will go
out and hire anybody.
QUESTION: Do you know if Millage (ph.) approval
rates_ha?e improﬁed in the last couﬁle ofAyears?
| . PRESIDENT SHANKER: W‘el'.l,.- J.t is only abdut . .

a year and a quarter since the Nation At Risk so that I
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don't know, but I do know that there has.been‘treméndous activity
on the part-ofistate-leéislatures;‘ You have got about $2.7
billioh.inCreése‘in?Célifbfnia'oVer two years} and $2.6 billion
in.Texas, You'haveihad'o§er a billion in two years in FiOrida,
and you'have'had‘a statewidé pénhy_sales tax inCrease in‘Tennessee
. which produdes an awful lot of money;thét is used for education
only. A place like New Ybrk‘which usually has about $250 million
state aid incrése had $500 million last vear and it looks
like it is going for $600 million now.

So you will get $1.1 billion which usually
would have‘been a five or.six year sum. And you‘ha@e got
. Oklahoma now considering legislation. You do have a national
moﬁément and there are substantiallresources going in, but
I do not know what the local vote rate is, but a lot of state
actiVity,

QUESTION: What c¢an states do for and through
teachers to improﬁe the guality of education in the schools?

PRESIDENT SHANKER: Let me just say one other
thing and that is that if you had a national examination it
would also--one of the other big problems that we have is
teacher edudatioh and,what is th@ ﬁaﬁur@'of.teacher training?

And if you had ‘a national examination that
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would pretty much control’ what teacher training institutions
Wouid ao becadSe'if]f@aéher training inStitutibhs did not
produd@ competent'§ecple in'these'afeas, then the majority
of.their‘stﬁdents ﬁouid'flunk'the‘examinations and the reputations
of those ‘schodls would go down.

In Flérida,.when they instituted the examination,
the State said thaf.any teacher training institution where
X percentage of their graduates failed the examination, then
we will close down that institution. So that clearly changed
the whole nature of who it is that is taken and what the nature
of their curriculum was.

And the guestion is what can states--—

QUESTION: ~-~do for and thrduqh teachers to
help improﬁe education,'counteract the problems in the Nation
at Risk, I quess.

PRESIDENT SHANKER: Well, I think the main
thing that you have got to do is that I think first of all
you have to set a set of rigorous standards for teachers.
Secondly, you'haVe got to péy.the market rate, and that includes
entry sélaﬁy,and‘it'inCIudés some gsort of a career line.

I thihk;gthird, aft@r'yQu haﬁe'an‘héd as a

. part of this rigorous entry, you have had an internship and
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you have had.the‘guﬁs.to-get rid'of,all,éﬁfthose“people,who
are'not'particulafly‘good;'at the ﬁegihhing;‘do not wait for
15 years to fina'oﬁf.fhat.somebody‘ié nat.éo good. Have é
§ery;high standard inhthé'firSt.place;

And'then,-giéé”thé'peoplé'some powér and time,
that is, haﬁe the teachers in fhe séhbbi sit.den collectiﬁely
and sayl look, it is up to you as a group. You'nbw'haﬁe a
faculty senate, what does not work here? What are the major
problems of this school--dropouts?

Poor reading ability, truancy, you name them
in this school, what are the three or four major problems?
Now, as a faculty how can we restructure and change this school
in terms of what we do with students and how we inﬁolve them
and what we do with their parents and the number of semesters
a vear and the type of the curriculum that we give them and
eVerything.

And what can we do in order to solve the problems
that this school is faced with? And by the way, one of the
things that you would haﬁeﬁisﬂthat schools. would try things
out and that some'offthé‘thiﬁgs‘would nof‘work;

Now;tin'mediciné if'é doétor.tﬁies something

“and it does not wdrk;.he‘publishes it'and'eﬁerybody_says,
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gee, he is a.terrifichcctor,‘nobOdygwillheveerie‘of‘that
same cure again, he has added to the body of knowledge.
Have'you'evér’heard of a principal or auéuperintendentMor

a teaéﬁer~who obtaihéé.anfeputaiion.by_saying that he tried
something and it did not work?

YOuﬁhaVe’gOt to deﬁelop a different philosophy
of what this'is“about. This is not public relations and this
ig not massaging people, this is a search for déveloping
a structure fér the deliﬁery of.a Qery important sérvice to
human beings and you have got to involve everybody in that
search and essentially you ha%e to empower the people to make.
changes, provided that those cﬁanqas can be justified by
improﬁements in eduéation, not just any change because they
want to be creative.

Now, I ha@pen to think--I mean I have some
hotions as to what they would find. I think that they would
find that if a kid gets into the fourth grade and still cannot
read, write or count, that there is not too much that you
can do with him after that. . That you need tremendous resources
in the early grades in order to boost not only the basic abilities
but to boost the self-image of kids.

If‘aukid'géts.into the fourth grade and says,
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Gee, I am‘great,JI;an rea@? anQPI Can.writéxanﬁ I can count,
he isfread&,to conquér'the world. Thenﬂfbulban.éive’him'somé
interestih§ things to xead; .If.a kid gets into fourth grade
and sees eﬁeryboay_else.isfreading; writing and Couhting,

I am dumb, I haﬁe:ncwwtriea it’fot four'yeérs,'and‘l cannot
do it.

If you make me: do it, I am going to hit you
back or I am not‘gbing to come, that is really what they are
saying when they are‘truént, they are saying, hey, fou cannot
kid me, each and eﬁery one of us has a certain limit. We
will try up to a certain point and then at a certain point,

I say, I cannot do it, whateﬁer it happens to be, it could
be a sport or it could be something that you are iearniﬁg.
Kids are the same way.

8o you really need to--you see the crazy thing
about all of these reports is that they all dealt with highschools.
Well, sure the kids are failing in high school but they did
not really fail then. I could tell you, 99 percent of the
time, I could look at a fourth grade kid and I could tell
"you who is going to fail in high school. It didﬁnot ha@?@n
in‘high.schboly that‘isfhoﬁ théy_goﬁ‘them;'

And it is kind of too late to do anything about
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them.

I ‘think that you will find that you woiild have
to put a lot of resources into the-fi£5t”four years; VI think
thaﬁ you‘would‘finﬁ that‘haﬁing a.firSt'grade that lasts a
whole'Year; is'é'terrible“miStaké;. It méans that the teacher
is waiting for a whole fear to test a kid, and the kids are
waiting a whole year; i think that you probably ought to
have an organization in the first grade where the kids move
ahead eVery_two weeks, and you can find out what do we expect
this childFto learn in two weeks and are we doing it?

And if we did not do it, let’'s get some bright
high school kid to work with this kid after school and help
them.

QUESTION: So would an Indiana program like
Prime Time wheré they are trying to reduce class size within
K through 3 would that be a good way of getting at that sort
of?

PRESIDENT SHANKER: That is mechanical,
that is good, but that is only one thing. Yes,‘iéduce class
size, but then what do you do with the reduced class sizey .

iffyou.rédude-class'sizé and'see‘if yQu have |

got a teacher teaching 35 kids and the next day you say you '’
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say‘that'youlonly;haﬁa l?; habit is wvery strong and the chances
are that the t@écher,wiilncome and-do-tﬁe'Same‘thing;

‘give the same lecture to 17 kids as the ﬁéacher-did to:34Q
‘So-you‘really‘haﬁe‘to.sitldown with the teachers and say,

hej} now‘thét We'only;haﬁe‘i7 what can we do that we-di& not
uSé to do?

D6 we:haﬁe to stand and lecture, can we sit
with some small groups.and do things that are toéotally different?

So I thihk that if you did this, what would
result is that you would have a smaller class size and you
would haVe a 1o£ of_tutbriél’functions and you would break
up the year into much smaller units so that a kid would not
feel that he is a whole year behind and it is hopeless, it
would be a little thing that he has got to learn that he did
not learn in the last two weeks.

I think that if a student got to the fourth
grade and still did not know how to do it, you would not send
him to what is now considered a school, you would have a different
experi@née, like Boy Scouts, or Civilian Conservation--you
would change the whole--you would say, okay, Johnny, .you
are not going to that SChool anylmoré,'you are now in the

something, ‘the Detroit Peace Corps. You would change the



94

wholerenVirOnmeﬂt,.‘YOufarepstill.tryih§%io get him to read

. write and count; }Ifﬁéedito do %héf,-l‘uéedﬂto.be a. boy scout
1eader, I got a lot of kids who did not réad, write and
coﬁnt.in‘séhoolr.thej learned.infthe'Boy.SCOuts,.becauSe they
. wanted to becoﬁé‘fir§t cléss;ScoﬁtS'and the§.learned there.

It did not look like schbol to them. We weré out on a hike

an I would sit there with a book and show them how to read

a compass and how to make a map and how to add this and they
did it there, they did not do it in school.

We haﬁe all had that experience of somebody
being frustrated and giving up in one area, but I think that
if you really invol§ed people you would get all these structural
changes of how--by the way, I think in high schools, you would
probably allow kids to study independently a lot more.

Why do you‘héﬁe to stand and lecture all the
time? Video discs and cCassettes are now a lot better at
showing kids what life is like in Alaska, or what George Washington
did in Valley Forge or the drama of how the Declaration of
Independence was written, instead of the teacher standing
there and lecturing 85 percent of‘the time, which is,whai.
all our reéeaxoh.télls us.ihat.thexe ought to be a lot of

indépendent study and the teacher ought to be more of a coach.
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Andhsitfwitthohnhyr,Johnny_whgt did“you.intend
to write; does thatHIeallyjé%presszyéﬁr tﬁOugHt, and-is'there
a more dramatic’way;of.sﬁértihg thié?

' To develop the critical thinking skills, the
orgaﬁizatioh of,thoughﬁ,.WIiting,'peréuasion, ﬁhe'téécher
eﬁluates-the méteriais that are uséd on video discs, the teachdr
teécher sets the prescription in terms of the order of things,
but you could gét totally different structures in schools,
through the use of technology, independent sStudy. And I think
£hat if you allowed people to sit down and think about how
to reorganize it that you would get a much more effective
structure, than you‘haﬁe now, at eﬁerylleﬁel. It would be
different in high school than it would be in the early grades,
but it would all be very different.

(The press conference was over.)
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