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I am‘going to take only a certain amount of time and so I am
not going to cover all of the topics that were mentioned. And T think
that in a way this is very strange meeting. We are talking about the
crigis in the ghetto schools and I think that most of us are here
not because of the crisis that existed last year or the year before
that --1it has exlsted for a good many years -- but heramsg we are here
‘particularly because of the dramatic effects of the crisis centered
around one particular school - 1.5, 201 in Manhaitan., And I am not
sure as to what extent we can still call this & crisis. The school
ig open, bthe children are kmxw there, the teacherg are there, the
principal ig there. And there are those few newspaper articles being
written about the school. Five weeks ago the Board of Education gaid
that it was going to appoint a kaxxfmxzexis task force = to look

into I.8. Sghmad 201 and its feeder gchools and ghetto education in

. t tas
general Tha k forcehas not been heard from -- as a matber of

fact, it was never named -- so that I.S. 201 becomes part of the
long stall in these matters and perhaps this task force will never
be heard from. Sc why should we be here talking sboubt the crisis
in the ghetto schools when no one else seems to believe that there
is one.
feel

I believe that those who kmkimws there is no crisis are making
a great mistake. &%¥x Those who feel that/iiis hag blown over
and thet this was Jjust one particular school and that's it and that

Mrs. Tegtamark ls no longer there or has been voted oub and that

therefore we don't have to worry any more are completely WIONEg .



We must ook at I.85. 201 and the demands which were presented
there because these demands are not just the demands of a particular
parents committee. They are demands which are galining favor
within the ghetto comminity and they are demands which have very
widespread significance not only in the school system but beyond
ik,

Now, what are some of these demands. Well first there was a
demand on the part of parents and community groups that they have
some very special and privileged positions with respect to the
selection of gtaff. &nd I might say that when the initial agree-
nment was presented through the newspapers which sald that parents
and commmity groups would have the right to prevent the appointment
of & teacher or a supervisor to a ghetto school if they had sound
and serious objections -- that this particular formulation was one
that was supported by the United Federation of Teachers ~- and
when a number of people, teachers, superviéors and others objected,
we turned around and said, "Lock, if parents and community groups

sound and serious
really do have/KxxxxxxxX&mxxanﬁxxxmm& objections -- suppose there
ig someone who has been a member of the KKK mx (to be rather extreme
to start Wiﬁh), or has exhibited in a very obvious way prejudicial
behavior or who could be shown over a pericd of time to be absolutely
ineffective and perhaps offensive, why =kemkétin shouldn't parents
and community groups be able to present their objectddnx=?” This is
not teo say that the accused would not have a day in court. But
this certainly is the presenmtation of objections -~ a proper role for

parents and the community.



But very soon this question of sound and seriocus objections became
something/ﬂgiz than that and quite different. The "sound and serious
objections” were no longer a question of whether a person was prejudiced
or whether he was competent mx or whether he was white or bhlack. And
the very pressures which were brought to bear to turn & white principal
into & black one at I.5. 201 mmyww could have been and would have been
used in other areas of the city and of the country to turn black depart-
ment chairmen and assistant principals and principals and superintendernts
into white ones and therefore we opposed this.

And in the midst of the T.5., 201 controversy, the dangers that were
involved in that sibtuation certainly were brought forward when the
leader of the coalition of Puerto Rican groups anncunced that he Tavored
a rezoning of T.85. 201 to provide that the majority of the pupils mf in
the school/igﬁid be Puerto Rican and as soon a8 that occurred, he de~
manded that the principal of the schocl be a Puerto Rican principal,

that
s0 that z= was really a beginning.
Now, there wag a second issue that was raisged and that is that
the selection of
parents have control over/textbooks, that they mmmwist determine
curriculum and that they mhlawi® actually e physically present in the school
to evaluvate teachers and the school and to determine methods of instruction.
Now here again we couwld recognize the shortcomings of our textbocks, we
know that recently there hags been a good deal of research that has pointed
within
out the fact that the position of minorities/in our historymx has certainly
not been properly presented. Also there has been a good d@# of research

showing that textbocoks and other material are not particularly effective.

But there is absolutely no reason why we should support the idea that a

group of parents in Harlem should decidexmf on methods of instruction
an
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and curriculum and fextbooks when we would nolt be willing to relinguish
this public responsibility in other communities in our city. To be
very specific, I do not see how we could allow the parents of I.85.

201 to exercise these functions and Lo say that Rosemary Gunning in
Queens could not decide on her textbooks and her curriculum or

that John Birchers in other areas, whether of our city, our state or
our country, could not make decislons there. One could not just turn
around and say , "Well, these people can pick the textbooks because

we like them and because we feel that they are golng to

where somebody else cannot pick them.” Tt gust doesn't work that way .

And so we have here a second very dangerous situatlon in which our

sympathies with the frustrations which have been faced by a particular
group in a particular section of our city could have been, might have
been the occasion when all of us surrendered very important ; rights

and whére people in ultra-right-wing sections would have said, "If it's
good enocugh for I.S. 201 in the liberal city of NWew York, then it's
good enough for our areas. Our parents can decide how Leachers teach
and what their curriculum and textbooks are.”

And Tinally another dangerous program which emerged from I.S.

201 and which unfortunately is part of more than ghetto trend which

is part of & national trend -- and that is that the public schools

can no lohger be mmax managed by the public. They must somehow be given
away. They must be run very, very differepntly. WNow if anyone at this
time came up with the idea of getting rid of the Post Office, and giving
it eway would be branded ultyrs right-wingers; or if any other great

public service or public function were to be Just given away, there

LR
éﬁ%m&mﬁaw%@;

would be all of the liberal forcesdﬁ%vtha iy rallying against this

notion ¢
ton But when 1t happens to educabion, it is & very popular idea.
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So that when Kenneth Clark comes gnd says that the universities and
parents must run these schools, the Board of Education must give these
schools away -- this was his proposal -~ that the Board of Education
should relinguish all authority over these schools and turn them over
community and

to parents and/universityxx&mmxmxxx groups -~ everyone appleuded because
everyone knows that the Board of Education is terrible andxkkeyirmxfoox
mivkwg therefore giving the schools away would be very, very fine.
OF course, I don't know why people aspplaud so much about giving the
schools away to unlversities. Tt is these very same universities
that are Training our present teachers and supervisors. Apparently
they have not done such a wonderful Job. And now there is this
great senbtiment that we turn over the schools to then.

And there is a recent preposal by Christopher Jenks, which T
understand is being very seriously considered on a national level,
and which ig part of this movement which has appeared in 201 and it
goes something like this: It proposes that we establish a sort of
GT bill of rights for pupils in elementary and secondary schools
and the notion is simply that our bilg school systems are very kmx
bureaucratic and it is almost impossible to geb anybhing done.
Instead of getting something done, why not do something like this.
We know that the public supports every child in the city of WNew
York to the tune of something like 3780 & year operating budget.
Why compel these children to go to the public schools? Why not
give each child a scholarship of $780C and let him go to either the
public school, a private school, & parochial school: and Christopher
Jenks says this would be very wonderful because it would mean that

a lot of very creative teachers vwho dida't like the public school

gystbem could set up a school of thelr own without principals and



without superinbtendents, without bureaucracy ani without a Mayor
and without a Board of Education and they could advertise and probably
run & very good school and could run it & lot more cheaply than the
Board of Bducation does because they wouldn't have the tremendous
overhead of administration. And this idea is furthered by iémx
writers like Paul Goodman. Paul Goodman talks aboubt his daughter who
goes to a school in Greepwich Village where they are able to provide
very good education, not at $780 a child but at $500 or $550 a child.
Now, if one locks at this for a few minutes and you get the picture
of S/ig 15 thousand schools being seb up in New York City on a sort of
free enterprise basis -~ you know, the way somebody sets up a shoe
gtore, or Woolworth's. If you are willing to let anybody who wants
to put a shingle up establish a school, there will be no protest
because, after all, each parent ol each chiid will have a free
choice so "Let the Buyer Beware.”  Bubt if you still think that
education ig a public function, you are still going to have to develoﬁ
some over-all central administrativi?iupervisory guthority to go around
and see that all of hthese little shops thal are being sel up that are
weixg called schools are rather than cheating, are there
for public service rather than private gain. And by the time you
are finished, we may very well have a bigger bureaucracy than we have
at the present time.

And out of this conflict at I.5., 201 came a cause which was perhaps

the most dangerous of all. The Governor of the State of NWew York in

the midst of his campaign announced that he was in favor of electing

Boards of Bducation. And Rosemary Guaning tsaid +that she thought that
)

that was a good ides - she was In Tavor of electing Boards of Education.



And & number of people involved in T.8. 20L situvation said that they
thought elected Boards of Education would bLe a geod idea. And Mayor
Lindsay came down and said that education was really much too important
for the Board of Education to handle and thely they were pretty bad and
that it really was a political function and scmething additional would
have to be done. S0 that we had for a period of time, in this I.S.
201 situation, a mmx combination of forces within the right-wing community
and what one might call left~wing community and within the main stiream
community of Republican politics within the State an agreement that
something different cught to be done about education which would throw
it into ‘the political arena.

T believe that this is zm abgolubtely insane. It is not an insane
proposal for Rosemary Gunning because her ilk has done very well
in recent elections. But it certainly is an insane proposal for
anyone who considers himself liberal or progressive. in matters of
. education, civil rights or integration. Apparently, people think
we have done so well in recent elections that what We need at this
point -~ we can have a great feeling of confidence that all we have
to do is have an elected Board of Bducation and everything will turn
out happily ever afterwards. Absolute nonsense. You can see that
what this smacks of 1s exactly the same kind of unfortunate alliance
of extremes‘which in recent elections has resulted in the defeat
of some people who were better than the ones who got elected.

Wow, why did all this happen? Why did we have these cries
for an elected Board of Education? Why do parents all of a sudden

want to select textbooks and teachers, principals and give away

schools o universities and to comaunity groups? Of course, there



are certain immediate causes. The Board did promise thait T. 5.

201 would be an integrated school. The whele notion of intermediate
schools and moving into & Lk-l-l pattern presumably for the purpose

of integration and yet here the first interdediate school opens up as

a segregated school. The Board of Eduecation 4did wait for s very long
time to meet with parents and community groups. It did engage in a
long stall. Tt did mske promises which it kept breaking. But this
isn't really it. I want to spend a little time here 1o deve%pp a view
a5 to why thie happened which is not an analysis of what happened in
the immediate situation in the immediate negotiations. Because I
bellieve that/iie cries and slogans of despair which have emerged
fmmﬁMaLS.ﬁEsﬁwﬁmnEwdnmémﬂgﬁmeQMAmwdhwmemw@d
from some other school -~ that they were deeply rooted in our recent
history.

I want to talk a Tew minutes about this recent history and talk
about a history in which we ghared -- the United Federation of Teachers
and the Teachers Gulild before us and that is that for the last 10 or
12 o8 13 or 1k years, liberal groups, progressive groups, civil rights
groups, United Pederation of Teachers, others, have been engaged in
a geries of very important bhattles. They were important because they
were necessary for the bullding of a civil rights movement; they were
neceggary to obtain the involvement of parents and comunity groups in
the ghetto. What T want to say now and then T will illustrate, that
most of these battles Were/;Zlevant 1o the guality of education,
they were irrelevamt to what happened to the child in the classroom;
they were irrelevant to what happened to parents Iin the process and
they were irrelevant to the teacher.

Now, let's teke a look at some of this history. Back in the mid
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1950's the first school boycott took place(.(D in Junicr H gh Schools
IRExERIXXZR

136 apd 139 in Manhattan. Paul Zuber led those boycotts ., The parents
kept their children cut and when the Board of Education took them to
court, for violating the compulsory attendance law, Justice Bmkex Polier
rendered a decision which saild that pasrents could not be compelled to
send their children to inferior scheols and these schools were inferior
because there was a wmuch larger percenftage of substitultes in these

schools than in schools which were predominently white. And this was
hailed =g 8 great victory. And the Board of Educatlon promptly met the
chalienge. They went to Albany, they secured legislation to enable them
to give out regular licenses to substitute teachers without any further
examination. So that the déy after that law was passed, exactly the same
teachers were teaching the same children in the same classrooms with the
same textbooks and under the seme conditions but it was no longer possible
Tor the community to say that there was this huge number of substitutes
there because the number of substitutes was drastically reduced by this
legislation.

Wow I think that in this one particular action we find a rather
typical situation in this struggle, that significent facts were pointed
to, and very important and significant action was taken but the solution
was & mere substitubion of slogans for reality because nothing changed
in the classrcoom and nothing changed educationally. Only the labels
changed.

What happened nexl? There was a Higher Horizons program and the

original Higher Horizons progranm was a very good one. It involved the

expendirues of large sums of money in relatively few schools, it involved

the reduction of class size , & large number of guidance



-10-

counsellors, psycholegists, soclal workers, other types of services;
it involved a spirit of cooperationon the part of the principal and
the entire faculty and very significant resulis came from that program.
Then what happened?  Everyone said, well, the articles started coming
out in the NEW YORK TIMES, "Higher Horizons is the answer. TH's greatb.
This is what does things for children. ILet's have more Higher Horizons.'
And so the Buperintendent of Schools anncunced that Higher Horizone would
be expanded to 50 or 60 or 70 schools. He did not say that what he
was expanding was a very different program; ‘*that Higher Horizons
wag $3,000,000 for 3 schools and what he was expanding was $20,000388fx
in a number of schools. And in the school in which I taught the
Figher Horizons program worked like this.

In Sepbember, the principal and teachers came back to school
and at a faculty conference the principal announced that "We are
very fortunate, we are now a Higher Horlzons school and that means
we are able to take two teachers out of the classroom - regular teachers -
and they will run & Higher Horizons program. So if any of vou have
friends who want to be substitutes for the year, please let us know
because we hmum now need two substitutes.” We found the substitutes
and the two regular teachers spent half the year locking through all
the school records, trying to find children who had normal average
IQ of 100 or thereabouts but who were two years retarded in reading,
because these were the children who could be helped by Higher Horizong.
It d4id take a period of time and after a half year had passed, they
came up with a list of 100 children. And they brought these children

together in a room very much like this -~ not guite as huge - and

the children were told, "You're all very lucky, you have been selected
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for Bigher Horizons and we've decided that we are really going to do
reserved

something for you. We've chartered buses and/chaxmysst rooms in a

hotel in Washington, D. C, and you are %o be involved in this program.

We ha%e the consent slips here. Will you please take these home to your

varents and come back with $27.85 and get your parents to sign this

form and vou'll go to Washington and your horizons will be lifted.”

Well, the children came back in a few days and most of the children
Just could not afford to raise the money. A few of them could but
most of them could not. But it was too late . The buses had been
chartered, hotel rooms had been reserved and so the trip was opened
up to everybody in the school and 100 children, meost of whom had
been in Washington with their parents once before, went there again.
And this is Higher Horizons.

Wow, why d4id this happen? Did it happen because the program was
ne good? It did not. The program was a very good progrem, the ori-
ginal one. We tend to forget that now. Higher Horizons is a joke.
Everybody talks shout it as a rotten program. Tt was not rotten --
it worked. It worked yesterday and it could work again. What
didn't work was that there weren't enough people around to point to
the fact t at the program was not merely being watered down but was
veing changed from a reality to a szlogan ~ or an absolube nothing.
And no one locked at the subsiance of what was happenéng.

The Board of Education itself did not discover what was happening
to thisg program until we sat around the bargsining teble in 1962, and
told them what was happening in this particular case,

Then we have another arez and this is a great area of conflict too.
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It is a very, very difficult one to whip. This is a very simple con~
ceptb. The children of ghetto schools are not learning. They're behind;
they're under-achievers. You and I know that when we went tc school

we had two kinds of teachers. There are only two kinds of teachers.

I have never met anyone who had any other kind. There are good teachers
ant there are vad teachers. And the good teachers you

around and talked about and the bad teachers you and talked
about and the teachers you don't remewber really must have been very

vad. Bubt that's the two kinds. Good and bad. And so If cur children
sre not learning ~- then there is a very simple sclubtion. What you

have to do is take the bad teachers who are now here in our schools ==
obviously our children are not learning hecause of the bad teachers ~--
and you take those teachers out and you bring in the good teachers who

are elsewhere and that's why the children are learning because ‘they have
all the good teachers and you bring them over here. A number of different
proposals on that have come £ in. There was the proposal, you may remember,
several years ago that the good teachers be paid $l,OOO mors over here to
teach and that was defested. Then there were all kinds of proposals to
transfer teachers.

You know, this is almost the last place in the world Where people
believe that an entire system works upon the good will or the bad will
of individuals. If anybody complained about -- let's take something
simple like the Post Office, and sald the reason we have good or bad
postal deliveries because we have good or bad postmen, you'd say it
was ridiculous. You have a system which does certain things and they
either do them well or they don't do them well because of the way they
are organized. The whole approach ignores <tThe idea that by and large
people in institutional situations act and behave in ways in which they

are compelled to acht as a group. A Few individuals can generally riss



sink
sbove and a few will/smimk way below what the bureaucrstic and organi-
zatlonal demands are. Most people are doing exactly what a system makes
guestion

Them do. IT'11l get back to this/xgxﬁ&m later -~ aboul the good teachers
and bad teachers.

How there is another one of these conflicts, proposals, plans, ldeas
which 1s causing a great deal of trouble and T don't think it has been
publicly attacked before except maybe by Rosemary Gunning -- ik this
particular case I'11l Join herw bul for different reasons -- and that's
the Allen plan. A couple of years ago everybody was marching -- we tco -~
for more paired schocls. Does anybody remember paired schools? ¥ouYou
know, there are scome schotls paired - but nobody seems to care about themx
because that's not the program any more. Bubt the Allen plan --

You will remember that this was presented as & rather brilliant proposal
because in this great conflict on whether children should be bused,

the other people said kke you shouldn't bus little children who will

be stepped on by bilg people and therefore the Allen plarn was considered
2 rather briliiant compromise.

The compromise was well, all right, let's leave the little omes
alone amixmmke -- they will go to their neighborhood schools. But
let's switch over to a h-h-L system so that the children will be put
imto integrated situations at an earlier age. Well, let's stop to
think about whether the Allen plan can accomplish this. T maintain
thet it does exactly the opposite. In ¥ew York City a school is
integrated or segrated largely on the basis of the geographic area
which it sgerves. The smaller the geographic arez, the more segrated,
and the larger the area the more integrated. When you have a high
school system that haes three grades in it and you change that to a
high school system thet has four grades in it so that there are

thousands and thousands of additional pupils that must go to the high school,
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the only way in which you can accommodate those additional high school
pupils is to build additional schools. When you bu ild additional
‘gschools, the area which each school covers is a smaller area and is

more EERExzkEdx segregated than the schools previcusly for the larger
BTER %Eéxkighxxmkmmkx In the high schools that doesn't make very much
different because for high school students 1f you pub one program m in
one school and another program in another school, The high school
students will iake the buses and the subways, and will get from one
end of‘town to another end of town in order tof@et the progran
Wharhixigrefferrdx i rc ki pay

which is offered in the particular scheol. But in intermediate
schools you are going from a 3 year junior high schoocl to a 4 year
intermediate school, which means that instead of 140 junior high schools
you are golng to end up with approximately 200 intermediate schools, and
instead of each school covering 1/140th of the city, it will cover 1/200th
of the city. If anyone on the Allen Commigsion would care to sit down
with a bunch of maps to see how this would work out 1in terms of each
school serving a smaller area==azs to whether this resulbts in integration
or in sedgregation, I would be very happy to sit down Xk with them and
go over ibt.

But here is the gituation we have: We have a proposal known as the
Allen Report, or the Allen Plan, which is supposed to be the answer, which
is supposed to provide for integration. And then the first intermediate
gchools open and they are gegregated. And almost all of the inter-
mediate scheols that are opening are segregabed. And then we blame people
for marching on the streets and yelling "black power". I do not think
that we can blame anycne, and I think that if anyone of us had been
involved in the Harlem community or in BedfordsSiuypesant--belng taken up

the mountain ® in each case to see the "Promised Iand", to see what
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is just shead--and then there turns ocut to be no "Promised Land", T think
we too would be kakk talking about black principals and racism in text books
and curriculum, and things of that sort.

Now why has this cccurred? It has cccurred because there has
been & concern mainly with slogans and not with reality. None of these
things, whether it was Mr., Zuber's boycott, or the Higher Horizcons expansion,
or switching one bunch of teachers to cne place and another bunch to
another place, or the Allen Report, or -- I could mention ancther 5 or 10
such programs, --they had no effect whatsocever within the school systemn,
except tc move Lx one thing from one place to another place without in any
way doing anything of educational significance or qualify. At no point
during the sgituation was any group acting as & watchdog; at no point was
there any effect on what happened wlthin the classroom.

How where does that leave us? What can be done? We are very much
in the gituation, you know, of the old revelutionary party that yelled
"Revolution' Revolution'" one day, and when the refolution came along ,
and the next day everybody goes to whrk on the same subway, to the same
factory, collects the same pay check--the oniy difference is that there is
a different picture on the wall. This is the kind of thing that we have
been going through in the school system for a little more than a decade,
and this is the reason for the frustration.

The reason for IS 201 is that in that school district 93% of the children
are more than two years behind, and it ig possible to project at this point
that 93% of the children graduating from the schools in Bast Harlem will
end up as drop-outs, will end up on welfare, will end up on dope, will end
up in crime, will end up in all those other channels of non-success. And
what we have to do at this particular point is not to enter into some other kind of

sloganized approach which will work cut a very nice, neat compromisge and
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everyone will have thelr pictures taken, and yes, this is the latest victory,
and everyvody is happy, and this is what we are going to do--that is notb
the thing to do; that will only lead to another, a more violent 201,

Actualily the thing to do now is to forget about slogans, forget
about public relations, and to look at realliiy; to look at what happens to
the children and to teachers in the classroom, which 1s the place where
either the child "gets learnt", or he doesn't. And you can change to h-L-L's
or 4o 3=3~3's or to 1-1-1'g; you can give teachers different certificates,
you can do all kinds of different things, but unless somenting different is
going to go on in that classroom, in that relationshilp between teachers and
chyildren~-~then the rest of it doesnt meke any difference at all; it's just
that somebody will be temporarily happy or sad.

Now I think that it's possible, it is possible, for those who have any
understanding, who have every seen a clasgroom--for those who are williing to
listen, I think that 1t ig possible to develop the major thrust of what a
program that would have significance--what such a program would look like.

In the first place, I think we must start with absolute honesty.

We cannot turn to the parents in Harlem. As very frequently happens, the
parent who is very concerned comes in once a month and says to the teacher,
"How's my kid doing?" The teacher says, "Fine, He's doing fine--good pupil".
The parent comes in again; he's sbill doing "fine”. And at the end of the
vear the child fails. Now all that teacher meant wag that the kid wasn't
maxing tooc much noiese.

Or, you get the dosens of drop-cubs--and I mean this--maybe more
than dozeng--maybe hundredg--of the child who learns that he is not going to
graduate from high school on the day before graduation, because he has not
completed his course in physical education because he did not bring in his
dental note. That i1s not funny: I have met these kide. And what doesk

this do to & chiid in Harlem, who hag the ability and the courage to go
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through the school system and then have this happen to him.

Now I think we have to start with henesty, and honesty means that
teachers must turn to the parents and say: "Before I came to this school
T wanted to do all kinds of marvelous things; I had all kinds of ideas
about class newspapers, about projects, about trips, and then very shortly
I found out that these things do not work. The principal, who said hig door
iz always open--well, T went to him the first time I had some trouble;
he came in and obgerved me 4 or 5 times and asked me to make out detailed
lesson plans, and $o fix up the bulletin board--to do a hundred other
things. Instead of helping, I found that T had three times ag many things
to do, because I went %o him and asked for hig help. That help T have
learned to do without and will do without; and whenever I tried to teach there
was noise, there were problems, there were a few children acting up, and so
I haven't been teaching for a long time when I learned certdin technigues, not
of teaching, but of surviving within the classroom. And that's what T an
uging now, not teaching techniques, but survival ftechniques. I am learning
that if T give children certain types of work to copy and then give them
good marks for it, they will do it, but if I do something else I will
have problems. I am learning that 1f I £ind out what 2 or 3 kids who lead
all the other kidg--if I £ind out what they want, and if that's what I
do, then I don't have any\troable. But if T don't do what they want me to
do, then I have & lot of trouble. 8o I do what they want me to do. And
in some classes we watch movieg all day, because that's what the kids like;
that's what keeps them qulet and if the kids aren't quiet, the principal
isn't happy. He comes and gives me a bad mark. In other schools where we
are near a park, we go out to the park all day and we play games and play ball.
In other places we give them things to copy. "

Now not everyone does this, and this is a very difficult thing for
a teacher to do. It is more difficult for a teacher to do things the wrong

way than it is to do it the right way. Teachers do not want to use this means
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of surviving. They went to coliege, they were educated and they think
of themselves as teachers, but most, on the basis of their college education,
do not know how., Therefore, we are asking that within each schocl, a
structure be set up where those teachers who somehow, all by themselves,
Dund out how, and they know how, and they are doing it and are teaching,
that there be zmkxmp a structure set up so that those teachers can teach
the cthers, who want to learn. We call it by a fancy name; we call it an
interneship program, and maybeX the iteachers will feel 1like doctors--
you know, there's a prestigious element involved--but it could be called
anything. The point is that there must be a training program in teaching,
which is conducted by not officials and not by universities (and the
universities could learn a great deal by coming into the public schools)
but by the teachers who are successful and who kmow how.
Now 1n order to do this kind of thing, in order to have a training
program thait means anything, in order to be able to help people, pepple
have to have some time. You can't just throw them into the school gituation
and say "Do it". They have got to have time to plan, time to talk to the
more experienced teachers, They should not start out with a complete progfam.
Furthermore, there should not be any situation in which a teacher
feelg he does not have to perform because there is nobody to replace him
and that's the situation we have at the present. When you have a school
system with over 1,000 uncovered clagses every single day, this is very,
very bad for the human psyche. You will not get people to work unless he
feelg that he ig in some way dispensible and replaceable. Unless there is
someone waiting, there ils an incentive not to do very much in many situations.
And go, when it comes to the question of providing an ample supply of teachers,
whether ifle to reduce class size or to privide time for the new teachers to
plan and to work with other teachers, or whether it'e just to say that if you

do have X ounber of teachers who obviously have not made it and are not competent
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and should be let go, we will 8z at least have somebody else who can hake
the place of such teachers.
We are now in & situatlon where there is no such supply. And

80 an angwer must be found to this, and we belleve that the system which

New York City uges at the present time to recruit its teachers is a really
ancient procedure; it's medieval; it goes back to the depression period

when there were 10,000 people waiting arcund for every job in the school
systbem,

The factg are that the New York City colleges are not producing,

and have not produced, a sufficlent supply of teachers for the New York
City public scheols, and therefore, it is necegsary to gay that the Board

of Examiners should go out of business as examining agent for the New York
City teachers, and that New York Cibty ought to 'use the National Teacher
Examination which is given throughout the country, in every major ciby and

in every campus in the United Ststes, so that instead of having a few
thousgand teacherg eliigible for jobs in NGW'Yorkmgéﬁ ,iﬁémgﬁiggﬁggﬁﬁmgggéﬁgﬁig
list to tens of thousand sof teachers all across the country., whiishxiz
rprpERrkIvex  The objectlvity of the system would be maiantained; there would
st11l Dbe an examination system, there would be no politics or patronage,

but we would geb away from New York City alone. The benefits would be many.
The New York City public school system employs more teachers than the 11
smallest states in the United States, and we are getting them all from the
city colleges. We can do it. 3By going across the country we would attract
thougands of teachers with other backgrounds, we would become legs provincial,
and we would have a btruly competetive systembecause ingtead of having 3,000
teachers competing for 5,000 jobs (that doesn't sound very competetive ywe
might have 50,000 teachers compebing for kHy 5,000 jobs. That would be competetive

and we would once again be attracting the highest to our school system.
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Wow let me go to & third step, and that is the whole question of
supervigion. There is no supervision in the public schools of Wew York City
at the present time. Teachers don't get help, they don't get supervised;
they do, at times, gel snoopervised--that is there are pages on which a
little report is written and put into a file, but there is no time to
reéily improve the structure, and that is because the supervisors have
all decided thaet it's a lot easier to order bocks and to write up schedules
and to ve a petty clerk, than it is to actually provide leadership within the
. schools,

We belleve that administrators ocught to be a separate division in our
school system, and that no professional, no educator, no one who 1z able to
teach or Ho supervise, oughit to be pulled out to write schedules or order
books or do business management. We ought to go out and get people at the
salaries they earn elsewhere, and put them in the schools to do this kind of
Job.

Secondly, we feel that supervision has become Jjust absolubely too
roo remote from the process of teaching and that there is a way of remedying
this. We believe thit if teachers are to be involved and redly concerned and
really interested in the guccess of what goes on in a particular school, then
you can't have somebody coming from above o run the whole thing. There is
no reascn in the world why supervisors in wvery school ghould nobt be elected
by the tepured staff within their school, subject to the approval of some
city-wide unit, so that in cage some particular schoocl may  have made a privileged
choice, that could be remedled. There 1s no other way of getiting involvement
on the part of workers, or a teacher who is really allowed at work to participate
in deciglon making; there i¢ no way to get teachers really, actively--very
actively and violently interesied in what is going on in their school, than %o
have real decision making power and responsbility.

I might also say, parenthetically, that this paxksi particular election
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procedure would pfobably produce, in a period of a week or two, greater
integration of supervisory staff than the present system will produce in

a, long, long period of time. There is absolutely no evidence to show that
the present system produces superior supervisorg. The only thing that one
can say about the examination system is that it is better than having some
pelitical hack appoint somebody; that is #bout the only thing one can say.
Also, 1t proves that the fellow who gets to be principal hasg a very good
vocabuliary.

Now a few other aspects of this program, There ig universal
agreement that the emphasis in education must be on early childhood. That
if you start trying to save somebody at 17 years old and still absolutely
illiterate, yes, there are such miracles produced, but they are very rare,
very expensive, very unlikely. It just isn't the way to do it. Recent
regsearch on Head Start is absolutely right. Everybody who has had anything
to do with education has known about this: You can't do something with a
ch;ild for 6 weeks or for B weeks or for 10 weeks or for half a year or
for a year, and then throw him into the usual rotten situation and expect
that that little head gtart is going to have permanent influence. And what
we must insist uwpon is that the pre-kindergarten, kindergarten, first grade,
second grade, third grade, fourth grade, during which the child either learns
to read and write and count, should learn with all the other children, makes
that child feel that he can or cannot advance. Absolutely nothing must be
gpared during that period of time in termg of leadership, in terms of money,
in terms of anything else, and we have programs. We have a program for
that group. We call it our More Effective Schools Plan. It calls for very
small classes, it calls for supportive servieces., It is a young plan. I%
has been in operationf for only two years. It might be possible to devise &

gimilar plan with some slight re-arrangements, bub basically we are kidding
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ourgelves 1f we think that a child who has falled and who hasn't learned a
thing is going %o come into I.S., 201 and whether there is & black principal
or a white principal, or who selects textbooks, the children of that school
are going to be brought up to par. Aay one who hag had anything to do with
children in school systems knows that at the time a child hag reached 5th
grade, if that child has not made i%t, the chances of that child being
Tikkermkey literate, are extremely small.

I am going to go to one additional polnt, which ig a very important
part of this whole picture and this whole program, and that is the problem
of the severely emotionally disturbed child., It's a very unpopular thing to
talk about. But if we are going to reduce class size from 34 down to 10,
and if the class of 34 hag three very emotionally disturbed children,
if we are going to put the same three children in the class of 10, you might
ag well gave your money, becsuse 1f you put 3 teachers into that clags with
3 disturbed children, thosge emotionally disturbed children will have 3 teachers
and the other children won't have any teachers.

Teachegs are not equipped and principals are not equipped and our
school system 1s not equipped to deal with the gseverely, emotionally disturbed
child. There was a recent artiécle in The Village ¥olce--a very good one called
"An Open Lebter to Harlem Parents" which dealt with the problem of emotionally
disturbed children, which unfortunately put it into sort of a black power
context; that the only reason that the teachers did not cargagx that the
children were Wegro and Puerto Rican.

Well,T have been in=- have gerved in lower class white gchools with
large numbers cof emotlonally disturbed children. Teachers have acted exastly
the game way: They are afraid of them, they make deals with them, the
emotionally disturbed kids become the menltors, they are the ones who decilde

as to what will be taught in class because if you don't make an agreement
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with them, they are in a position to raise holy hell with everybody elge,
Unless we come to the rezlization that some special facility must be
crecauked, because the scheol is not doing that emotionally disturbed child
any good, the school iz preventing any other children from lezrning and the
gchool is preveniing the teacher from teaching?ﬂxégxdgi¥g?% significant
mumber of teacherg out of the schoolg--they just can't cope with it.

Now there is, and I think we must admit, a racial angle to this
gquestion of emotionally disburbed children, and that is when you go intoc a
middle class white or middle class Negro area, and there are XmmE more
middle class white areas than middle class Hegro areas, the parents
themgelves generally take their children oubt of school and provide for some
kind of special facllities when thelr children are veyy disburbed, whereas
the ecconomics of 'it works differently'within the ghetto, where certdinly
no parent could afford to send their child, you know, some of these schools
go into $3,500 ~ $4,000 per year, with one teacher to two children, with a
psychologist, and go forth, so that we are dealing with a very real problem
which does have a racial aspect related very closely to the econowmic aspect,
but without dealing with thig, there really is not a great deal of hope for
the schools. You can adopt almogt everything else, and if you don't deal
with the problem of the emotionally disturbed child, then the schools are
going to be ineffective.c%KI want to add one other thing to the plcture,
andé that is that the UFT should accept,kthk® and I hope, will accept--they
haven't had an opportunity yet to vote on it. There are aspectsg of the
program that we have accepted--z that is the concept that the teacher should
not be alone in the school. It is possible to have a number of people within
the community serveas school aides, serve as asgsgistant teachers, to do all
kinds of chores, including some which are semi-pedagogical, and which serves
really in a aunber of different ways Lo improve education, It provides for
a way of individualizing instruchion because if you got all the money tomorrow,

all the buildings tomorrow, you still would not have all the qualifiled teachers
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tomorrow. It serves in a soclal function outsgide of education, but related
to education, to provide for a large number of economic opportunities for
the unemployed, which has a very direct bearing, but more than that it would
provide for Iikkmx literally, across the nation, £ millions of Negro,
Puerto Rican and Mexican--whatever the minority group ls in the particular
area~-0f people coming into the classroom to see what the problems are so
that there would be gome support for the problemg, whether it be understanding
of the problems faced by the teacher in the schools, and there would be
support of particular campaigns to get improvements. It would be, actually,
a great lessening of ithe hostility of the gap that now exists--this great
dialogue that exists. A teacher tells the parent "It's your fault because
you have too maeny children. You don't have godd books at home", and the
parent turns around and says 'You are one of the bad teachers", and so

forth and so on. Thisg is a very productive dlalogue and goes back and forth,
each ghowing that its the other that is not willing to try.

How, I have significantly left out integraticn, but I am not leaving
it out, I am pubbing it in. I want to say very, very frankly that I don't
know anyone who sericusly talks aboult massive, wholesale, large scale,
realigtic integration with the city scheols, on a guick basis.

People talk about quality education, and some of the people around
IS 201 are talking about "We are a golony seeking our own self-determination,
and we want the white teachers and principals, and storekeepers and landlords,
and everybody else, to get out and let us manage our own country”, but
nobody talks about integretion. I want to say thisg. It ocught to be talked
about, because even if it isn't possible by M-4-l, or by the Princeton Plan,
or by other such things, I think it is possible to create large numbers of
pre-gchool centers which would attract white, Wegro and Puerto Rican families
becausge here ig a gervice wailch is being provided to parents which hawe they

don't have at the present time, and in the few cases where it has been tried



- 25 -

out, it works.

It would be possible to get up summer programs in places that are
properly located to meke sure they're integrated. It would be pogsible to
set up summer sleep-away camping facilitles, where many parents who want o
take advantage of 'the situation economically, because they don't want %o
pay the high prices on the commercial market, would be willing to do so,
if guality were guaranteed., I think that it is possible, and I 'think it is
important to do it because I think the children learn more from each other than
they learn from their teachers or their parents, and if we believe that they!
learn frmmxzzzhxm that much from each other, then you Just have o provide
a gituation where lower class chlldren are golng to meet middle class children
and they are going to meet upper class children, because those exchanges are
exbremely important.

I believe that it is not possidble to do it during the school day;
there are hundreds of ways in which 1t 1ls possible to create incentives for
both whites and for 'Negroes to do--to create a program which brings people
together. Ti%'s being done--it's being done in too few places.

In conclusion, I think that I8 201 hag provided a great lesson and
the lesson gimple ig this: That teachers on the one hadd and parents and
commnilty groups on the other, have gsufficient power to prevent each other from
getting anything done., We were able to prevent them from doing what they
wanted to do, and if they try hard enough, they will be able to give us,

in spite of all the powers which described for us in

the introduction, there ig enough power in parents ag a commmnity group to
see to it that the union's program is not adopted.

Now what this means is that both sides have veto power, but neither
group has enough power to be able to get anybthing done positively, and this

means something in ferms of the political realities of the kind of structure that
now hag to be organized. It means that Inspibe of the recent conflict, and

p-a}
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in spite of the fact that we still really can't sit down and talk rationally
about who is going to run through the schools and select books and methods
and that kind of thing, but 1f there is to be any hppe for the school gystem
atz all, that hope depends upon a partnership between teachers, parents, and
community groups and that such a partnership is one which the Board of
Education would not be able to withstand. Now the problem is, what ig the role
of the parents??gommuni%y groups; what is the role of teachers as professionalis?

T maintalin that parents have the right to full access and
knowledge as to what is happening to the pupils. They ought to be able to
know that the puplli achlevement rateg are, both individually and on a school-
by-schocl basis. They ought to have relevant comparisons. They ought to
be able to sit down with the professionals in the school and with professionals
cutside to find out what Baxxyg is going wrong:; why is it that our children
are not achieving here what other children are achleving there. They
ocught to be a permanent watchdog to make sure that schools are functioning
ané that programs are honest and thet they are not watered dowm, and thab
slogans are not gsubgtituted for reality. And they ought to be partners in
the political pressure that ls necessary in order to get anything done.

Taey cught to leave to the teachers and to the professionals the question of
gselection of a particular method or the presentation of alternativeg which
have to be uged; they must recognize that nc one can m teach--whether in a
kindergarten or in a university--in a vigllante atmesphere where everyone
rung through deciding what is good and what is bad.

I think, finally, what is to be recognized is that we are really
starting from the beginning; we mist sbart from a position wexExws where we
don't blame each other--teachers and parents~--but we have to 'understand
that we have all been caught up in & kind of whirlpool, we have all been
sucked in and we have all been destroyed by a sgystem which has been bad.

But it is precisely because it is the system which has done this that we

cannot blame each other, But we can change that system.
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And T think that now that I am finished, the thing to say is that
what lg happening here in education is really, in many, many ways, parallel
to what Bayard Rustin wrote about in his arbicle on "Civil Rights and
Protest Politics) .that we have gone through a period of protest, we have
gone through a period of securing certaln ideas, certain principles,
and getting people to march together and getting people involvedyx who
were not lunvolved before, but we are now entering a completely different period.
Slogans will not do, public relations will not do., We must actually eit
down together and see what will work in the classroom in that relationship

between teachers and their children.




